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Listening 
Listening is more than merely hearing words. Listening is an active process by which students 
receive, construct meaning from, and respond to spoken and/or nonverbal messages (Emmert, 1994). 
As such, it forms an integral part of the communication process and should not be separated from the 
other language arts. Listening comprehension complements reading comprehension. Verbally 
clarifying the spoken message before, during, and after a presentation enhances listening 
comprehension. Writing, in turn, clarifies and documents the spoken message. 
suxn qoN Bwv isrP iksy dI Avwz jW bolW ƒ suxnw nhIN hY[ suxnw iek kwrjSIl pRikRAw hY, ijs ivc AsIN khy 
jW nw-khy sMdySW ƒ suxdy, auhnW dy ArQW ƒ smJdy Aqy iPr aus Anuswr koeI pRiqikRAw krdy hW (AY~mrt, 
1994)[ ieh gl-bwq Aqy ivcwr vtWdry dw mOilk Aqy AinKxvW AMg hY[ suxn Aqy bu`Jx smrQw swƒ ilKqW 
pVHn Aqy smJx ivc vI shweI huMdI hY[ zbwnI spStqw krn nwl khy jw rhy bolW, ijhVy bol pySkwrI qoN 
pihlW, dOrwn Aqy bwAd ivc vrqy jwxy hn, ƒ smJx ivc vDyry mdd imldI hY[ jdik ilKx nwl, khy gey 
ivcwrW ƒ vDyry spSt Aqy ilKqI rUp ivc sMBwilAw jWdw hY[ 
 
Teachers can help students become effective listeners by making them aware of the different kinds of 
listening, the different purposes for listening, and the qualities of good listeners. Wolvin and Coakley 
(1992) identify four different kinds of listening: 

• Comprehensive (Informational) Listening - Students listen for the content of the message. 
• Critical (Evaluative) Listening - Students judge the message. 
• Appreciative (Aesthetic) Listening - Students listen for enjoyment. 
• Therapeutic (Empathetic) Listening - Students listen to support others but not to judge them 

(p. 7). 
ividAwrQIAW ƒ d`so ik cMgw sroqw bxn leI suxn dy vK-vK qrIky, suxn dy vK-vK audyS Aqy iek vDIAw 
sroqy dy guxW dI smJ hoxI zrUrI hY[ vwlivn Aqy kOkly (1992), suxn dy qrIikAW ƒ cwr prkwrW ivc vMfdy 
hn[ 

• ivsiqRq Xojnw (kwmpRIhYnisv) (jwxkwrI BrpUr) - ividAwrQI jwxkwrI lYx leI, khI gl dy ivSy jW 
AKrW ’qy iDAwn idMdy hn[ 

• Awlocnwqmk Xojnw (ikRtIkl) (jwiezw lYx leI) - suxn dy ies qrIky ivc ividAwrQI khI gl dy 
qq (mUl Bwv) ƒ prKdy hn[ 

• pRSMsnI Xojnw (AYpRISIeyitv) (AYsQYitk) (suhj pKI) - ies ivc ividAwrQI gl dw AnMd (suAwd) 
mwxdy hn[ 

• icikqsw Xojnw (QYryipXuitk) (hmdrdI/shwieqw pKI) - ies ivc ividAwrQI hmdrdI/shwieqw dI 
Bwvnw nwl ibnw koeI inrxw kFy, suxdy hn[ 

 
Traditionally, secondary schools have concentrated on the comprehensive and critical kinds of 
listening. Teachers need to provide experiences in all four kinds. For example, listening to literature 
read, listening to radio plays, and watching films develop appreciative, in addition to comprehensive 
and critical listening. When students provide supportive communication in collaborative groups, they 
are promoting therapeutic listening. For example, the listening behavior can show understanding, 
acceptance, and trust, all of which facilitate communication. Students benefit from exposure to all 
four types of listening. 
 
Listening is a general purpose in most learning situations. To be effective listeners, however, students 
need a more specific focus than just attending to what is said. See the following chart which contrasts 
effective and ineffective listening habits. 
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Contrasting Effective and Ineffective Listening Habits 
Effective Listeners Ineffective Listeners 

Pre-listening 
• Build their background knowledge on the 

subject before listening. 
• Have a specific purpose for listening and 

attempt to ascertain the speaker’s purpose. 
• Tune in and attend. 
• Minimize distractions. 

• Start listening without thinking about the 
subject. 

• Have no specific purpose for listening and 
have not considered speaker’s purpose. 

• Do not focus attention. 
• Create or are influenced by distractions. 

During Listening 
• Give complete attention to listening task and 

demonstrate interest. 
• Search for meaning. 
• Constantly check their understanding of 

message by making connections, making and 
confirming predictions, making inferences, 
evaluating, and reflecting. 

• Know whether close or cursory listening is 
required; adjust their listening behavior 
accordingly. 

• Are flexible notemakers—outlining, mapping, 
categorizing—who sift and sort, often adding 
information of their own. 

• Take fewer, more meaningful notes. 
• Distinguish message from speaker. 
• Consider the context and “colour” of words. 

• Do not give necessary attention to listening 
task. 

• Tune out that which they find uninteresting. 
• Do not monitor understanding or use 

comprehension strategies. 
• Do not distinguish whether close or cursory 

listening is required. 
• Are rigid note takers with few note-making 

strategies. 
• Try to get every word down or do not take 

notes at all. 
• Judge the message by the speaker’s 

appearance or delivery. 
• Accept words at face value. 

After Listening 
• Withhold judgments until comprehension of 

message is complete  
• Will follow up on presentation by reviewing 

notes, categorizing ideas, clarifying, 
reflecting, and acting upon the message 

• Jump to conclusions without reflection  
• Are content just to receive message without 

reflection or action 

 
Listening requires conscious mental effort and specific purpose. The purpose for listening relates to 
“types” of listening: 
suxn leI mnoivrqI (icq) ƒ iekwgr krn dy nwl-nwl (suxn dI) vjwh dw (kwrn/ierwdw) hoxw vI suBwvk hY[ 
au~pr d`sy suxn dy prkwr, suxn dy kwrnW jW ierwdy nwl isDy qOr ’qy juVy hoey hn[ 

• Are you listening to receive information? 
kI qusIN koeI jwxkwrI lYx leI sux rhy ho? 

• Are you listening to follow instructions? 
kI qusIN koeI ihdwieq lYx leI sux rhy ho? 

• Are you listening to evaluate information? 
kI qusIN jwxkwrI jW ausdy qQW ƒ prKx leI sux rhy ho? 

• Are you listening for pleasure? 
kI qusIN gl dw AnMd mwnx leI sux rhy ho? 

• Are you listening to empathize? 
kI qusIN hmdrdI jqwaux leI sux rhy ho? 
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Students should be able to determine what their purpose should be in any given listening situation.  
ividAwrQI iksy vI suxn dI AvsQw dy audyS/kwrn ƒ ivcwrn dy smrQ hoxy cwhIdy hn[ 
 
The Listening Process 
Students do not have an innate understanding of what effective listeners do; therefore, it is the 
responsibility of teachers to share that knowledge with them. Perhaps the most valuable way to teach 
listening skills is for teachers to model them themselves, creating an environment which encourages 
listening. Teachers can create such an environment by positive interaction, actively listening to all 
students and responding in an open and appropriate manner. Teachers should avoid responding either 
condescendingly or sarcastically. As much as possible, they should minimize distractions and 
interruptions. 
 
It is important for the teacher to provide numerous opportunities for students to practise listening 
skills and to become actively engaged in the listening process. The three phases of the listening 
process are: pre-listening, during listening, and after listening. 
 
Pre-listening  
During the pre-listening phase, teachers need to recognize that all students bring different 
backgrounds to the listening experience. Beliefs, attitudes, and biases of the listeners will affect the 
understanding of the message. In addition to being aware of these factors, teachers should show 
students how their backgrounds affect the messages they receive. 
sB qoN pihlW AiDAwpk ƒ ieh smJx dI loV hY ik ividAwrQIAW dw suxn dw qjrbw vKrw-vKrw hY[ sroiqAW 
dI soc, nzrIAw Aqy privrqIAW dw Asr gl ƒ smJx au~qy lwzmI qOr ’qy pvygw[ iehnW pihlUAW ƒ smJx qoN 
bwAd AiDAwpk ividAwrQIAW ƒ d`sy  ik ikvyN iksy dI soc, ipCokV Aqy nzrIAw gl ƒ smJx dy qrIky Aqy 
gl dI smJ ƒ vI prBwvq krdw hY[ 
 
Before listening, students need assistance to activate what they already know about the ideas they are 
going to hear. Simply being told the topic is not enough. Pre-listening activities are required to 
establish what is already known about the topic, to build necessary background, and to set purpose(s) 
for listening. Students need to understand that the 
suxnw ArMB krn qoN pihlW ividAwrQIAW ƒ gl-bwq dy ivSy dI, pihlW qoN pqw, Awm jwxkwrI vl iDAwn 
dvwauxw zrUrI hY[ isrP ivSy bwry ds dyxw kwPI nhIN hY[ ividAwrQIAW dI ivSy dy ipCokV dI smJ bnwaux Aqy 
suxn dw mnorQ nIAq krn leI, suxn qoN pihlW dI ikRAw krnI zrUrI hY ijs dw audyS auhnW dI ivSy bwry 
pihlW qoN jwxkwrI ƒ sQwipq krnw hY[ ividAwrQIAW ƒ smJx dI loV hY ik 
... act of listening requires not just hearing but thinking, as well as a good deal of interest and 
information which both speaker and listener must have in common. Speaking and listening entail... 
three components: the speaker, the listener, and the meaning to be shared; speaker, listener, and 
meaning form a unique triangle. 
(King, 1984, p. 177) 
 
There are several strategies that students and their teachers can use to prepare for a listening 
experience. They can: 
1. Activate Existing Knowledge. Students should be encouraged to ask the question: What do I 

already know about this topic? From this the teacher and students can determine what information 
they need in order to get the most from the message. Students can brainstorm, discuss, read, view 
films or photos, and write and share journal entries. 

2. Build Prior Knowledge. Teachers can provide the appropriate background information including 
information about the speaker, topic of the presentation, purpose of the presentation, and the 
principles and vocabulary that are likely to be embedded in the presentation. Teachers may rely 
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upon the oral interpretation to convey the meanings of unfamiliar words, leaving the discussion of 
these words until after the presentation. At this stage, teachers need to point out the role that oral 
punctuation, body language, and tone play in an oral presentation. 

3. Review Standards for Listening. Teachers should stress the importance of the audience’s role in 
a listening situation. There is an interactive relationship between audience and speaker, each 
affecting the other. Teachers can outline the following considerations to students:  
o Students have to be physically prepared for listening. They need to see and hear the speaker. 

If notes are to be taken, they should have paper and pencil at hand.  
o Students need to be attentive. In many cultures, though not all, it is expected that the listener 

look directly at the speaker and indicate attention and interest by body language. The listener 
should never talk when a speaker is talking. Listeners should put distractions and problems 
aside.  

o “Listen to others as you would have them listen to you.” 
4. Establish Purpose. Teachers should encourage students to ask: “Why am I listening?” “What is 

my purpose?” Students should be encouraged to articulate their purpose.  
o Am I listening to understand? Students should approach the speech with an open mind. If 

they have strong personal opinions, they should be encouraged to recognize their own biases.  
o Am I listening to remember? Students should look for the main ideas and how the speech is 

organized. They can fill in the secondary details later.  
o Am I listening to evaluate? Students should ask themselves if the speaker is qualified, and if 

the message is legitimate. They should be alert to errors in the speaker’s thinking processes, 
particularly bias, sweeping generalizations, propaganda devices, and charged words that may 
attempt to sway by prejudice or deceit rather than fact.  

o Am I listening to be entertained? Students should listen for those elements that make for an 
enjoyable experience (e.g., emotive language, imagery, mood, humour, presentation skills).  

o Am I listening to support? Students should listen closely to determine how other individuals 
are feeling and respond appropriately (e.g., clarify, paraphrase, sympathize, encourage). 
Before a speaker’s presentation, teachers can also have students formulate questions that they 
predict will be answered during the presentation. If the questions are not answered, students 
may pose the questions to the speaker. As well, students should be encouraged to jot down 
questions during listening.   
An additional strategy is called TQLR. It consists of the following steps: 
ies bwbq iek hor ivauNq hY, ijsƒ AMgRyzI AMdr sMKyp ivc “tI ikXU AYl Awr” khIdw hY[ ies ivc 
hyT id`qy pVwA hn[ 
T - Tune in (The listener must tune in to the speaker and the subject, mentally calling up 
everything known about the subject and shutting out all distractions.) 
tI - iDAwn idE (sroqw bolx vwly Aqy ausdy ivSy ’qy iDAwn idMdy hoey ivSy bwry AwpxI swrI jwxkwrI 
ƒ swhmxy (iDAwn ivc) ilAwvy Aqy bwkI swry iKAwl mno k`F dyvy[) 
Q - Question (The listener should mentally formulate questions. What will this speaker say 
about this topic? What is the speaker’s background? I wonder if the speaker will talk 
about...?) 
ikXU - suAwl puCo (pVcol) (sroqw mn ivc suAwl buxy ik bkqw ies ivSy ’qy kI khygw? bkqy dw 
ipCokV kI hY? Awid) 
L - Listen (The listener should organize the information as it is received, anticipating what 
the speaker will say next and reacting mentally to everything heard.) 
AYl - suxoN (sroqw iml rhI jwxkwrI ƒ iDAwn nwl sux ik ivcwrW dI FukvIN lVI bxwvy, aumId kry ik 
hux bkqw Agy kI khygw Aqy suxIAW jw rhIAW swrIAW ivcwrW ƒ mwnisk qOr ’qy smJy[) 
R - Review (The listener should go over what has been said, summarize, and evaluate 
constantly. Main ideas should be separated from subordinate ones.) 
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Awr - pVcol (sroqy ƒ cwhIdw hY ik auh inrMqr khI jw cukI gl ’qy Jwq mwry, aus dI sMKyp ivcwr 
kry Aqy aus ƒ prKy[ muK ivcwrW ƒ shwiek ivcwrW ivcoN Alg k`Fxw cwhIdw hY[) 

5. Use a Listening Guide. A guide may provide an overview of the presentation, its main ideas, 
questions to be answered while listening, a summary of the presentation, or an outline. For 
example, a guide such as the following could be used by students during a presentation in class.  
o Situation: 

Speaker’s name: Date: Occasion: 
o What is the general subject of this talk? 
o What is the main point or message of this talk? 
o What is the speaker’s organizational plan? 
o What transitional expressions (e.g., firstly, secondly, in contrast, in conclusion) does the 

speaker use? 
o Does the speaker digress from the main point? 
o Write the speaker’s main point in no more than three sentences. 
o What is your personal reaction to the talk? (Based on Devine, 1982, p. 33) 

 
During Listening Students need to understand the implications of rate in the listening process. 
Nichols (1948) found that people listen and think at four times the normal conversation rate. Students 
have to be encouraged to use the “rate gap” to actively process the message. In order to use that extra 
time wisely, there are several things students can be encouraged to do: 
They can run a mental commentary on it; they can doubt it, talk back to it, or extend it. They can 
rehearse it in order to remember it; that is, they repeat interesting points back to themselves. They 
can formulate questions to ask the speaker... jot down key words or key phrases... They can wonder if 
what they are listening to is true, or what motives the speaker has in saying it, or whether the speaker 
is revealing personal feelings rather than objective assessments. (Temple and Gillet, 1989, p. 55) 
This kind of mental activity is what effective listeners do during listening. 
Effective listeners: 
pRBwvSwlI sroqy: 

• Connect: make connections with people, places, situations, and ideas they know 
juVdy hn: auh (gl ivc Awey) bMidAW, QwvW, mOky, socW, Awid nwl Awpxy Awp ƒ joVdy hn[ 

• Find meaning: determine what the speaker is saying about people, places, and ideas 
qQ (Bwv) lBdy hn: auh d`sy jw rhy bMidAW, QwvW Aqy ivcwrW bwry gl ƒ pVcol ky ausdw Bwv Aqy 
auhnW cIzW nwl gl dw sMbMD lBdy hn[ 

• Question: pay attention to those words and ideas that are unclear 
suAwl krdy hn: ijhVy AKr Aqy ivcwr AspSt ny, auhnW ƒ iekwgrqw nwl suxdy hn Aqy auhnW 
sMbMDI FukvyN suAwl krdy hn[ 

• Make and confirm predictions: try to determine what will be said next 
idSw ƒ PVn dI koiSS krdy hn: gl dI idSw Aqy cwl dw AMdwzw lgwaux Aqy gl dI rwh ƒ smJx 
dI koiSS krdy hn[  

• Make inferences: determine speaker’s intent by “listening between the lines”; infer what the 
speaker does not actually say 
inrxw kFdy hn: auh bkqy dI gl kihx dy mnorQ Aqy ieSwirAW ƒ vI smJdy hn[ 

• Reflect and evaluate: respond to what has been heard and pass judgment. 
ivcwrdy Aqy pVcoldy hn: auh suxI gl ’qy inrxw krky FukvIN pRqIikirAw idMdy hn[ 

 
Several strategies such as the following have been developed to help teachers guide students through 
the listening process. 
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Teachers can use the Directed-Listening Thinking Activity (Stauffer, 1980). A description of this 
activity follows. 
• Choose a story with clear episodes and action. Plan your stops just before important events. Two 

to four stops is enough. 
• At each stop, elicit summaries of what happened so far, and predictions of “what might happen 

next”. 
• Accept all predictions as equally probable. 
• Ask the students to explain why they made particular predictions, and to use previous story 

information for justification. 
• Avoid “right” or “wrong”; use terms like “might happen”, “possible”, or “likely”. 
• After reading a section, review previous predictions and let the students change their ideas. 
• Focus on predictions, not on who offered them. 
• Involve everyone by letting the students raise their hands, if they wish to make a contribution or 

to take sides with others on predictions. 
• Keep up the pace! Do not let discussions drag; get back to the story quickly (Temple & Gillett, 

1989, p. 101). 
 
“Comprehension is enormously improved when the speaker’s schema or organizational pattern is 
perceived by the listener” (Devine, 1982, p. 22). Teach students the various structures (e.g., short 
story, essay, poetry, play), organizational patterns (e.g., logical, chronological, spatial), and 
transitional devices. Effective listeners can follow spoken discourse when they recognize key signal 
expressions such as the following: 
“jykr sroqw bkqy dI soc, privrqI Aqy iKAwlW dI bxqr ƒ PV lvy qW gl dI smJ kwPI vD jWdI hY” 
(fyivn, 1982, p. 22)[ ividAwrQIAW ƒ vKrIAW bxqrW (ijvyN ik`sy, lyK, kwiv, nwtk), jQybMdk ivDI dI 
bxqr (ijvyN qrkSIlqw, smyN qy GtnwvW dI qrqIv Aqy QwvW qy Awly-duAwly dI smJ) Aqy SYlI jW lYA bdlx 
dy qrIikAW bwry d`so[ pRBwvSwlI sroqy khI gl ivcoN Kws ieSwirAW (mzmUn) ƒ PV lYNdy hn, ijvyN ik: 

• Example words: for example, for instance, thus, in other words, as an illustration. 
audwhrx leI AKr: audwhrx leI, imswl dy qOr ’qy, sMKyp ivc, dUjy AKrW ivc, ijvyN ic`qr ivc[ 
o Usually found in: generalization plus example (but may be found in enumeration and 

argumentation). 
Awm qor qy ieh AKr audwhrxW Aqy iek Awm gl kihx ivc vrqy jWdy hn[ pr ieh igxqI Aqy 
vwd-ivvwd krn ligAW vI vrqy jw skdy hn[ 

• Time word: first, second, third, meanwhile, next, finally, at last, today, tomorrow, soon. 
kwl (smyN) prQwey AKr: pihly, bwAd ivc, dOrwn/qd qk, Aglw, AKIr ivc, AMqlw, Aj, kl, 
jldI[ 
o Usually found in: narration, chronological patterns, directions, and whenever events or 

examples are presented in a time sequence. 
Awm qor qy ieh AKr smyN dI kVI ivc iksy Gtnw/audwhrx ƒ kQw, vwrqw, smyN qy GtnwvW dI 
qrqIb Aqy idSw d`sx leI vrqy jWdy hn[ 

• Addition words: in addition, also, furthermore, moreover, another example. 
jwxkwrI vDwx jW gl qorn vwly AKr: Aqy, nwly, ielwvw, hor, iek hor audwhrx[ 
o Usually found in: Enumeration, description, and sometimes in generalization plus 

example. 
Awm qOr qy iviKAwn, igxqIAW, sUcIAW, audwhrx Aqy Awm Dwrxw bwry gl krn vyly ieh AKr 
vrqy jWdy hn[ 

• Result words: as a result, so, accordingly, therefore, thus. 
nqIjy drswauNdy AKr: nqIjqn, ies qrHW/leI, ies Anuswr/muqwbk, ies krky, ieauN[ 
o Usually found in: Cause and effect. 
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iehnW dI vrqoN Awm qOr ’qy ikirAw Aqy pRqIikirAw dy hlwq drswaux leI huMdI hY (iksy kMm dy 
hox dw kwrn Aqy ausdy Asr jW prBwv ƒ drswaux leI)[ 

• Contrast words: however, but, in contrast, on the other hand, nevertheless. 
Prk idKwaux jW qulnw krn vwly AKr: pr, lykn, hwlWik, ausdy ault, iPr vI[ 
o Usually found in: comparison and contrast (and whenever speaker makes a comparison or 

contrast in another pattern) (Devine, 1982, p. 24). 
ieh AKr Awm qOr ’qy qulnw krn jW Prk d`sx vwly AKrW vjoN vrqy jWdy hn (jdoN vI bkqw 
iksy rcnw dI qulnw jW Prk drswauxw cwhy)[ 

 
Most students need practice in making inferences while listening. A simple way to help students 
become aware that there is meaning between the lines is to read a passage from literature which 
describes a character’s actions, appearance, or surroundings. From this information, students make 
inferences about the character’s personality. Teachers should keep in mind that the purpose of an 
exercise such as this is not to elicit the exact answer, but to provide opportunities for students to make 
various inferences. Students also need to be aware of the inferences they can make from non-verbal 
cues. A speaker’s tone and body language can convey a message as well. 
 
Teachers can also encourage guided imagery when students are listening to presentations that have 
many visual images, details, or descriptive words. Students can form mental pictures to help them 
remember while listening. 
 
Although listeners need not capture on paper everything they hear, there are times when students need 
to focus on the message and need to record certain words and phrases. Such note making (“listening 
with pen in hand”) forces students to attend to the message. Devine (1982) suggests strategies such as 
the following: 

• Give questions in advance and remind listeners to listen for possible answers. 
• Provide a rough outline, map, chart, or graph for students to complete as they follow the 

lecture. 
• Have students jot down “new-to-me” items (simple lists of facts or insights that the listener 

has not heard before). 
• Use a formal notetaking system (p. 48). 

 
Transcribing or writing down live or recorded speech can sharpen students’ listening, spelling, and 
punctuation skills. 

• The teacher selects an interesting piece of writing. 
• The selection is read aloud to the class (and perhaps discussed). 
• The teacher then dictates the passage slowly to the class. The students transcribe the form and 

conventions (i.e., spelling, punctuation, and capitalization) as accurately as possible. 
• Students compare their transcription with distributed copies of the original. 

 
Critical thinking plays a major role in effective listening. Listening in order to analyze and evaluate 
requires students to evaluate a speaker’s arguments and the value of the ideas, appropriateness of the 
evidence, and the persuasive techniques employed. Effective listeners apply the principles of sound 
thinking and reasoning to the messages they hear at home, in school, in the workplace, or in the 
media. 
 
Planning and structuring classroom activities to model and encourage students to listen critically is 
important. Students should learn to: 

• Analyze the message. Critical listeners are concerned first with understanding accurately and 
completely what they hear (Brownell, 1996). Students should identify the speaker’s topic, 
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purpose, intended audience, and context. The most frequent critical listening context is 
persuasion. They should keep an open-minded and objective attitude as they strive to identify 
the main idea(s)/ thesis/ claim and the supporting arguments/ points/ anecdotes. They should 
ask relevant questions and restate perceptions to make sure they have understood correctly. 
Taking notes will enhance their listening. 

• Analyze the speaker. Critical listeners must understand the reliability of the speaker. Is the 
speaker credible? Trustworthy? An expert? Dynamic? 

• Analyze the speaker’s evidence. Critical listeners must understand the nature and 
appropriateness of the evidence and reasoning. What evidence is used? Expert testimony? 
Facts? Statistics? Examples? Reasons? Opinions? Inappropriate evidence might include 
untrustworthy testimony; inadequate, incorrect, inappropriate, or irrelevant facts, statistics, or 
examples; or quotations that are out of context or incomplete. 

• Analyze the speaker’s reasoning. Critical listeners must understand the logic and reasoning of 
the speaker. Is this evidence developed in logical arguments such as deductive, inductive, 
causal, or analogous? Faulty reasoning might include hasty or over-inclusive generalization, 
either-or argument, causal fallacy (therefore, because of this), non sequitur (confusion of 
cause and effect), reasoning in a circle, begging or ignoring the question, false analogy, 
attacking the person instead of the idea, or guilt by association. 

• Analyze the speaker’s emotional appeals. Critical listeners must understand that persuaders 
often rely on emotional appeal as well as evidence and reasoning. Critical listeners, therefore, 
must recognize effective persuasive appeals and propaganda devices. A skilled critical 
listener identifies and discounts deceptive persuasive appeals such as powerful connotative 
(loaded) words, doublespeak, appeals to fears, prejudice, discontent, flattery, stereotype, or 
tradition. The listener must also identify and discount propaganda techniques such as 
bandwagon appeals, glittering generalities, inappropriate testimonials, pseudo-scientific 
evidence, card-stacking, and name-calling. 

 
By understanding and practicing the principles of objective thinking, students can prepare themselves 
to listen effectively in most situations. 
 
Listening affects our ability to make good decisions, our appreciation of the world around us, and our 
personal relationships. Effective communication begins with listening and with listeners carrying 80 
percent of the responsibility in the interaction (Brownell, 1996, pp. 6-7). Whether at home, in school, 
or in the workplace, effective listening is important for the development and maintenance of healthy 
relationships.  
 
After Listening 
Students need to act upon what they have heard to clarify meaning and extend their thinking. Well-
planned post-listening activities are just as important as those before and during. Some examples 
follow. 
AwpxI smJ vDwaux Aqy khI gl dy Bwv ƒ spSt krn leI ividAwrQIAW ƒ gl au~qy pRqIikirAw idKwauxI 
cwhIdI hY[ suxn qoN bwAd dy pVwA leI bxweIAW geIAW gqIiviDAW au~nIAW hI zrUrI hn ijMnIAW ky suxn qoN 
pihlW Aqy suxn vyly dIAW[ nmUny vjoN: 

• To begin with, students can ask questions of themselves and the speaker to clarify their 
understanding and confirm their assumptions. 
ividAwrQI gl bwry AwpxI smJ Aqy Dwrxw ƒ prKx Aqy AwpxI soc ’qy Brosw bnwaux leI Awpxy 
Awp ƒ qy bkqy ƒ vI suAwl krx[ 

• Hook and Evans (1982) suggest that the post-mortem is a very useful device. Students 
should talk about what the speaker said, question statements of opinion, amplify certain 
remarks, and identify parallel incidents from life and literature. 
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hUk Aqy eyvns (1982) dsdy hn ky gl khI jwx qoN bwAd, aus dI pVcol krnw bVw lwhyvMd huMdw hY[ 
ividAwrQI khI gl bwly ivcwr krn, it`pxI krn, it`pxI ’qy vI suAwl cu`kx, gl dy Kws pihlUAW jW 
q`QW ƒ swhmxy ilAwaux Aqy AwpxI izMdgI jW iksy pVHI hoeI ilKq ivcoN imswlW dyx[ 

• Students can summarize a speaker’s presentation orally, in writing, or as an outline. In 
addition to the traditional outline format, students could use time lines, flow charts, ladders, 
circles, diagrams, webs, or maps. 
ividAwrQI bkqy dI gl dw zubwnI, ilKqI jW rUp-ryKw dI Skl ivc qq (swr) k`Fx[ rUp-ryKw bnwaux 
dy prMprwgq FMg qoN ielwvw ividAwrQI kwl-kRm sUcI (smyN qy GtnwvW drswaux leI), gl dI idSw 
drswaux vwly mwn-ic`qr (Plo cwrt), pOVIAW dI Skl ivc pVwA (lYfr), golwkwr (srkl), Kwky jW 
nkSy vrgIAW cIzW vI vrq skdy hn[ 

• Students can review their notes and add information that they did not have an opportunity to 
record during the speech. 
bkqy dy bolx vyly ijhVIAW glW ividAwrQI nhIN ilK sky sn, hux auh AwpxIAW ilKqW pVHky loVINdy 
suDwr krn[ 

• Students can analyze and evaluate critically what they have heard. 
ividAwrQI suxI gl dI Alocnwqmk FMg nwl pVqwl Aqy pVcol krn[ 

• Students can be given opportunities to engage in activities that build on and develop 
principles acquired during an oral presentation. These may include writing (e.g., response 
journal, learning log, or composition), reading (e.g., further research on a topic or a 
contradictory viewpoint), art or drama (e.g., designing a cover jacket after a book talk or 
developing a mock trial concerning the topic through drama in role). 
ividAwrQIAW ƒ zubwnI gl-bwq pyS krn dOrwn isKIAW DwrxW Aqy ivauNqW (sMklp) ƒ hor ivkisq 
krn leI AiBAws (gqIivDIAW) krwE[ iehnW ivc ilKxw (rswilAW rwhIN juAwb dyxy, ilKqW 
bnwauxIAW), pVHnw (mqByd vwlI gl/pihlU ’qy hor Koj), ic`qrkwrI jW nwtk (iksy ivSy ’qy bihs qoN 
auprMq aus ivSy dI ikqwb leI fIzwien bnwauxw jW nwtk dy rUp ivc gl ƒ pyS krnw), Awid Swml 
ho skdy hn[ 

 
Assessment of Listening Listening is one of the more difficult aspects of the language arts to assess. 
It cannot be easily observed and can be measured only through inference. However, there are both 
informal and formal strategies and instruments that teachers can use to help them in their assessments.  
 
Informal Assessment The most effective assessment of listening may be teachers’ observations and 
students’ self-assessments. Students initially may not be aware of how well they listen and, therefore, 
need teacher guidance. 
ividAwrQIAW dy suxn dI prikirAw dI prK dw sB qoN vDIAw qrIkw AiDAwpk duAwrw inrIKx (ividAwrQIAW 
dI smJ ’qy nzr) jW ividAwrQIAW dI AwpxI svY-pVcol hY[ ArMB ivc iehnW ivauNqW dI smJ nw hox krky 
auh Awpxy Awp ƒ prK nhIN skxgy, ies leI aus vyly AiDAwpk dy mwrg-drSn dI loV pvygI[ 
Self-assessments should be followed with one-on-one discussions about student progress. Teachers 
can also videotape students while they are listening and follow up with discussion. 
svY-pVcol qoN bwAd ividAwrQIAW nwl iek-iek krky isDI gl bwq hoxI cwhIdI hY[ AiDAwpk ividAwrQIAW 
dy suxn Aqy ivcwrW krn vyly auhnW dI irkwrifMg krky bwAd ivc loV muqwbk nmUny vjoN pyS kr skdy hn[ 
 
The following forms can be used or adapted for informal assessments. These assessment forms are 
provided as examples.  
hyT id`qy Kwky ƒ pVcol (gYr rsmI) leI vriqAw jW bdilAw jw skdw hY[ ieh Kwky audwhrx vjoN pyS kIqy gey 
hn[ 
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Formal Assessment More formal listening assessments can be prepared by teachers based on 
objectives and perceived needs. Some examples follow.  
1. Excerpts from different genres of literature (e.g., prose, poetry, play) can be used as follows:  

• Prepare a set of ten questions on the excerpt. 
• Set a purpose for the listening activity (e.g., “Listen to determine the setting of the following 

passage.”). 
• Have students listen to the excerpt (pre-taped or teacher-read). 
• Have students respond in writing to the prepared questions. 
• A score of 70% or better on basic recall and basic inferential questions indicates that the 

student has comprehended the passage. 
• Questions can also be designed to determine if students comprehend critically and creatively. 

2. Students can paraphrase, summarize, analyze, make notes, complete a listening guide, or write a 
response to a spoken or multimedia presentation. The assessment tasks can be as simple as listing 
significant ideas and arguments, answering a series of questions, or identifying connotative 
meanings of key words. They can be as challenging as formulating their own questions; 
identifying irrelevant details; identifying fallacies, bias, or prejudice; using the information 
presented and applying it to a new situation; or judging the effects of various devices the speaker 
may use to influence the listener or viewer. 

3. Devine (1982) gives examples of other types of listening assessments.  
• After placing ten details on the chalkboard, the teacher reads a ten-minute story aloud. After 

listening to the story, students are asked to jot down the four or five details that are most 
important to the outcome. The responses provide insights into students’ listening ability. 

• Students listen to a story and, afterwards, write down three key qualities of the character and 
their reasons for selecting these. While listening to the story a second time, the students listen 
for and record details that prove their assertions about the character. 

 
Adapted from: http://www.sasked.gov.sk.ca/docs/xla/ela15b.html 
 
Sample Self-assessment for Listening 
Circle the appropriate column: 
 
Learning How to Listen 
Yes  No  Sometimes  • Do I pay attention? 
Yes  No  Sometimes  • Do noises in the room interrupt my listening carefully? 
Yes  No  Sometimes • Am I willing to judge the speaker’s words without letting my own 
     ideas get in the way? 
Yes  No  Sometimes  • Do I find the speaker’s personal habits distracting  
      (e.g., clearing the throat constantly?) 
 
Listening for Information 
Yes  No  Sometimes  • Can I mentally organize what I hear so that I can remember it? 
Yes   No  Sometimes  • Can I think up questions to ask the speaker about ideas that I  
     don’t understand? 
Yes   No  Sometimes  • Do I get the meaning of unknown words from the rest of what  
     the speaker says? 
 
Listening Critically 
Yes  No  Sometimes  • Is the speaker expert enough to make his/ her statements? 
Yes  No  Sometimes  • Can I separate facts from explanations or opinions? 
Yes   No  Sometimes  • Can I tell the difference between important and unimportant  
     details? 

http://www.sasked.gov.sk.ca/docs/xla/ela15b.html

