Sojht Bolt

Grade: 8
Course: Boli (8%

Lesson Number: 1
Title: Listening

Standards
Standard 7:
e Students listen critically and respond appropriately to oral communication.
0 Students analyze oral interpretations of literature, including language choice and delivery,
and the effect of the interpretations on the listener.
0 Students paraphrase a speaker’s purpose and point of view and ask relevant questions
concerning the speaker’s content, delivery, and purpose.
0 Students pose relevant questions, sufficiently limited in scope to be completely and
thoroughly answered.
0 Students evaluate the credibility of a speaker (e.g., hidden agendas, slanted or biased
material).

Objectives
1. Students learn the importance of listening, and participate in peer listening.

fefenraet AEs € HISST § AHSE I8 »i3 AET § fins &% AEs & mifsnA J9e Ja

Prerequisites
e Understanding of and fluency in spoken Paiijabi (Jrrs).

Materials
o Writing material
Dry erase board
Notebooks
Teacher’s favorite type of music on CD or cassette tape
CD or tape player

Advanced Preparation
e The teacher should read the attached document on listening.
e The teacher should bring his/ her favorite music. Feel free to bring any kind of music as long
as it is appropriate for a classroom setting.

Engagement (15-20 minutes)
o Greet students and have them settle in. Welcome them to a new school year.
&= A3 feg fefommaeit & prms &9 w3 8as’ § oz fell
e Using your CD/ tape player and play your favorite music just loud enough for students to
hear it without it being too loud, so that they can still hear you as you talk.

IT H. 3. fed’ nuzr He 38T Aoz o fe, fAos feer 89 J° & AT fefenradt Gret
e w3 fen 89 i3t 77 It 3T IB-T3 Tt SB-5 AT A |

e Once the music is on, tell students and that you would like to tell them about your favorite
kind of music. Spend about 7-10 minutes talking about the music you brought.
Bas' § € fa oSt viA Hafls s 8e & fex um = I, »3 3A 8o § U@ He URE
Hal3 99 €A Tde J1 MUE fenre 98 Hals a9 8us’ &% u-o fifet 38t I%-93 3|
o Why it is your favorite music?
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feg ANz 33" He-ure faf 372
o How it is inspiring to you?

feg 3§ fa= yaer 37
o How did you start liking this kind of music?

fern ugara € a3 feg 303t fesomit fa=” 52i?
o Was there someone in your life who influenced your liking this music?

at 303 Hies feu agt At fAr & 306 fen Hafls <% Yfonm?
o Does this music give you a particular message?

gt feg Adltz 3076 det WA HAT™ (FeR) féer 37
o And more if you want to add anything.

A fefenraein § At 99 ATt a96 Har a8 & ST AE 1
After you are done with your explanation, stop the music and ask students what they heard in
the last 10 minutes.
nyE feftms 3 gmE Halls g€ a9 o€ »i3 fefenraen § us fa Bos' 3 fued qo fiiet
feg ot Ao
Likelihood is that they will repeat the details of your explanation, but some may go deeper
and add comments of their own.
fefenrget gos fe3 fefimms (Fafis w9 o ¥3) § To98adl, 3 8w J fa as fefenrast
J9 Suret feg &t 7 Aae IS

They may give you specific details about the lyrics of your music, if it had lyrics. They may
specify the instruments that were being played in your music. They may make inference to
your passion about this music, or focus on whether or not you are biased towards this
particular music because of something that may have happened in your life or something that
you may have been exposed to. They may also express their like or dislike toward the
particular music.

87 30% FI3 € 8% A AAE J6 # @A 9J AW @9 ©F AGE dJ61 303 feA A3 &%
fimrg »3 G = w9 & % a9 Aae IaI fer € &% Qs & Al fev nust ure w3
B-UAT 99 < 9% a9s df Sie I

As soon as you start hearing deeper responses encourage students to head more in that
direction.

e fefenraet Sulnr feaat Sent BY 9% 37 8Ts' § fer fer '3 % BEt I9 B3m (a3 &3l
The purpose of this activity is to help students understand that listening is more than just
hearing something. “Listening is an active process by which students receive, construct
meaning from, and respond to spoken and or nonverbal messages.”

fer vifsnm & Hare fefenraen § feo AHSBE I f& Aes 3 3= fAge g3 Aeo &df
TSfa 39 & 993 g3 9T J1 “Few fea aanrts yfor I fanr feg wiit &3 Af &7-a3 Aert §
Aee, 8Ust € niggt § AHSE i3 feg BR nigha aet yfsfanr age ofl”

There are some resources provided in the Teacher Resources section that will help teachers
better understand the listening process.

Aes ©f fafanr § 99 AHSE w3 BR w83 9% a9 BTt miftmiug RIS few 99 Axardt fest
et g

Exploration (35 minutes)

Once you are done with the above activity, move on to explain the purpose of the listening
activity based on the comments above and the resources provided.

© 2013 Sikh Research Institute 2



Sojht Bolt

Bug 3t I®-g3 Has 3 gmiE vifS™ & HaAE AT d8, Qug i fega w3
iftux 793 '3 w93, A o fafanr a3 ohl

e Explain to them the importance of listening. Listening not only to get factual information
from the speaker, but listening so that you can also further develop your own thoughts.

fer fafanr & HassT a9 fefenrgen & ©R1 st § ©R fa Wil 3<% 38 fead a9s et

Wmmﬁ%nwﬁgwﬁsﬁﬁm@mm@ﬁ@mgwémaaﬂaﬁl
o Tell students that over the course of the year they will participate in many different activities,

some of them will be of listening, others of writing, presenting, etc.

fefenraetnt & €R f& fer AHS & usgH &t niBs =@ Soat few €T Few, faus »=3

URSS! a9 € nifsnrt feg fomr d=d11

o Tell them about your expectations from them this school year and ask them about what they
expect out of this year.

Buw' § ©R fa fer A% Bust 3 3u$ ot BHie' Ts, w3 fefenraen § U fa 8g fer A®
feu &t fAus <t »A Jue Is1

e Once you are done, tell them that they are going to have their first practice at listening.
fefenraein & €R fa g= 89 Aes €3 ufas nifenA J9adt

e Have students pair up and share with each other what they remember having learned in
Gurmat and Pafijabi school since Kindergarten.
fefenragint & nahnt feg d5 fe€, 80 fez-gn § ©Rc & gons »=3 JAdt Ags &t vedt
A3 3 83 T 3 8ua' 3 of fAftr I

e While this is a loaded question, help students think about the experiences that they have had
while attending a Gurmat and Pafijabi school. Have them highlight the most important thing
that they have learned from this experience, about Sikhi, and whether they have incorporated
it into their daily lives. Explain to them that this exercise is not for the purpose of getting to
the specific facts they have learned, but the emotions behind those facts and the effect
learning has had on them as individuals.
feg pms @57 J fer aoad fefenaeint § Ao few Hee ad1 Bas € Juv3 »i3 UArdt AgS
USgH €96 3A98 AIHE mri@E fek) @awwfmﬁ@e@m%wumwa@@aw@
3999, fAgst 3 8us’ 3 I3 fAftr J=, 99 9% a9 yafﬁ,a”f@w%f’nﬁumag»mﬁv
fer@er 31 fefenmraett § AHSE fa fer mifgmm & Hare fAdt o9 39 fead &g adt,
Tofa §ast fegdint geaet § AHST i3 Bust Fes= & mAg feggsT J1

e Further have them share what they hope to get out of this Bolr class over the school year.

niflg feg Baw' & B! € fer A® € usgH 3 miusint Qfiet A ags feBl

Explanation/ Extension (5-10 minutes)
o If there is enough time left, have students jot down notes about their partner.

Bud3, AT AHT T A= 3t fefomast nuE et 99 (AuFs €73) feus)

e For homework, they should write a paragraph about their partner in Pafijabi and bring it to the

next class.
fefenraeint & fer uIe® oWt Soa &t w3 Urdt feu fex de (Uqn) fou & fenmBz &t
cal

o Further, in every class choose to have a student read one paragraph about another classmate.
I9 ¥k 9 fefommaent fed' fea § mug At 83 fau de § ugs &2t v

o By the end of the school year students will know more about each other. As the paragraphs
are read in each class, let students add to the information about the student being read about.
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fer gt fefenmaet A% € U3H JT 34 fex gn 99 993 I3 AT B4l A¢ a&H feg 3T U3
" 39 I, 3F fefomaeint § R & I3 feforaet o9 J9 Aeadt 736 & Har fel|

e Tell students that in their grade 8 Boli class, all conversations will be carried out in Pafijabi. If
they find this difficult, they should ask for the help of the teacher or other students.
fefenrgeint § ©R fa nia=t AHS € UsgH €96, AGT a1 I3 Ut feg dt J<aft Aaa fen
feg Quat § 3aft 9= 3t 8T nuE AEni A miftrug & Hee 8 FaR I5|

Evaluation (On-going)
e There is no on-going evaluation for this particular class other than the teacher being
observant of students being active listeners.
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Teacher Resources

Listening

Listening is more than merely hearing words. Listening is an active process by which students
receive, construct meaning from, and respond to spoken and/or nonverbal messages (Emmert, 1994).
As such, it forms an integral part of the communication process and should not be separated from the
other language arts. Listening comprehension complements reading comprehension. Verbally
clarifying the spoken message before, during, and after a presentation enhances listening
comprehension. Writing, in turn, clarifies and documents the spoken message.

AEs 3 3% fAoe fan & niem 7 8% § Aes' &dF J1 Aes' fed aarrs yfer 3, fAn feg mirt &3
7 5-aJ Hed & Aee, st € nagt § AHST »i3 feg 8R nigha aet yfsfour age of (MHae,
EeR)| feg am-a3 »3 fega Teied v Hiva w3 mifsuss! viar 31 BEs w3 ¥Ss mEE A feust
uzs w3 AHSE feg & AOE det J1 AUl AURSST &96 3% JJ T 9 8%, fAd3 ¥ UFad 3
ufgwt, €976 n3 ImE feg 93 AT I8, § AHSE feg <09 Hee fHedt 31 mefa faus &%, ad I’
fegat § 03 AURe »i3 feust gu fev Aarfen Aler 3

Teachers can help students become effective listeners by making them aware of the different kinds of
listening, the different purposes for listening, and the qualities of good listeners. Wolvin and Coakley
(1992) identify four different kinds of listening:

e Comprehensive (Informational) Listening - Students listen for the content of the message.

e Critical (Evaluative) Listening - Students judge the message.

o Appreciative (Aesthetic) Listening - Students listen for enjoyment.

e Therapeutic (Empathetic) Listening - Students listen to support others but not to judge them

(p. 7).
fefenmgeint & ©R fa Jar AIS™ =6 BT ASG © TY-TY 3914, ASs © <Y-T9 BeR w3 fex <dinr

A3 € g &t AHS J& Agdt 31 T%fes »3 da8 (AKR), AEs € Idifamit § 99 udaat feu @3¢
TSI
o ferf33 Grer (@Hlidae) (Areadt sau9) - fefenaet At &= Bel, adt o < fer A
gt 3 fonrs fée Is1
o MBI G (factam) (wfemr &= &) - A ¢ fen 39la feg fefonradt adt o @
33 (Y& 3=°) $ UIHE T
o YRAS GrsT (vUtEEfee) (mmdfea) (Fon W) - fer feu feforaet o @ wide (i)
HEe Is1
o fofazmr GrsT (B3fumfed) (oHeael/AUfeEsT Wift) - fer feg fefonrgdt ovegdl/Aorfes &t
FeaT 5% faar et fogsT o=, ASe 5|

Traditionally, secondary schools have concentrated on the comprehensive and critical kinds of
listening. Teachers need to provide experiences in all four kinds. For example, listening to literature
read, listening to radio plays, and watching films develop appreciative, in addition to comprehensive
and critical listening. When students provide supportive communication in collaborative groups, they
are promoting therapeutic listening. For example, the listening behavior can show understanding,
acceptance, and trust, all of which facilitate communication. Students benefit from exposure to all
four types of listening.

Listening is a general purpose in most learning situations. To be effective listeners, however, students

need a more specific focus than just attending to what is said. See the following chart which contrasts
effective and ineffective listening habits.
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Contrasting Effective and Ineffective Listening Habits

Effective Listeners

Ineffective Listeners

Pre-listening

Build their background knowledge on the
subject before listening.

Have a specific purpose for listening and
attempt to ascertain the speaker’s purpose.
Tune in and attend.

Minimize distractions.

Start listening without thinking about the
subject.

Have no specific purpose for listening and
have not considered speaker’s purpose.

Do not focus attention.

Create or are influenced by distractions.

During Listening

Give complete attention to listening task and
demonstrate interest.

Search for meaning.

Constantly check their understanding of
message by making connections, making and
confirming predictions, making inferences,
evaluating, and reflecting.

Know whether close or cursory listening is
required; adjust their listening behavior
accordingly.

Avre flexible notemakers—outlining, mapping,
categorizing—who sift and sort, often adding
information of their own.

Take fewer, more meaningful notes.
Distinguish message from speaker.

Consider the context and “colour” of words.

Do not give necessary attention to listening
task.

Tune out that which they find uninteresting.
Do not monitor understanding or use
comprehension strategies.

Do not distinguish whether close or cursory
listening is required.

Are rigid note takers with few note-making
strategies.

Try to get every word down or do not take
notes at all.

Judge the message
appearance or delivery.
Accept words at face value.

by the speaker’s

After L

istening

Withhold judgments until comprehension of
message is complete

Will follow up on presentation by reviewing
notes,  categorizing ideas, clarifying,
reflecting, and acting upon the message

Jump to conclusions without reflection
Are content just to receive message without
reflection or action

Listening requires conscious mental effort and specific purpose. The purpose for listening relates to
“types” of listening:
AS6 e Hofegdt (fO3) § feade a9s € a%-a% (FSs ©) TAT & (F9s/feger) 3= &t Ao J1
€ug ¥R H=s @ U9, AEs © 9% A feawe &% AT 39 '3 743 I8 6|
e Are you listening to receive information?
ot 3At aEt ArEa! B B BE 99 I7?
e Are you listening to follow instructions?
ot IAT It foerfes &= &t A 99 97
e Are you listening to evaluate information?
at 3AT Ar=ardt A QAT 38 § UIUE BT AE 9J 97
e Are you listening for pleasure?
ot IAT B T nidE HaE Bt A 93 97
e Are you listening to empathize?

ot IAT JHEIY! AT BTt AT IJ 97
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Students should be able to determine what their purpose should be in any given listening situation.
fefenraet far <t Aes & mierer € 8eR/a9s § fevds € AHTYE I8 Tl Ta

The Listening Process

Students do not have an innate understanding of what effective listeners do; therefore, it is the
responsibility of teachers to share that knowledge with them. Perhaps the most valuable way to teach
listening skills is for teachers to model them themselves, creating an environment which encourages
listening. Teachers can create such an environment by positive interaction, actively listening to all
students and responding in an open and appropriate manner. Teachers should avoid responding either
condescendingly or sarcastically. As much as possible, they should minimize distractions and
interruptions.

It is important for the teacher to provide numerous opportunities for students to practise listening
skills and to become actively engaged in the listening process. The three phases of the listening
process are: pre-listening, during listening, and after listening.

Pre-listening

During the pre-listening phase, teachers need to recognize that all students bring different
backgrounds to the listening experience. Beliefs, attitudes, and biases of the listeners will affect the
understanding of the message. In addition to being aware of these factors, teachers should show
students how their backgrounds affect the messages they receive.

A3 3 ufgs miftmiua § feg AHST & 83 J fa fefenraen & A5 & 30 SugT-eudT 31 ASfanft
& A, sAdT w3 USfeasntt & wiFg % § AHSE 83 ®mHt 39 '3 u=dm feast ufagnr § AHSE 3
T miftmiug fefenraein § ER fa faR far &t AY, fusds w3 sadr % § ANSE € 393 i3
% &t AHS § < ugges Foe JI

Before listening, students need assistance to activate what they already know about the ideas they are
going to hear. Simply being told the topic is not enough. Pre-listening activities are required to
establish what is already known about the topic, to build necessary background, and to set purpose(s)
for listening. Students need to understand that the

ASS' nidg a96 3 Ufaw fefanrgent & aw-a3 @ fer &, ufas 3° Uz, nH Aeadt @8 fors
T8 #gdt J1 fAIe fen ¥9 €A 8= <t adt J1 fefenraeint &t fei € fusas & AHS o8 M3
ASG T H&UH 33 J96 BE1, AEs 3 ufas & for a9at wgdt J fAm & 8en Bus' & fem 79
ufagwt 3 Aeadt § AETTUS &9o 31 fefenraent § AHsE @ 83 J fa

... act of listening requires not just hearing but thinking, as well as a good deal of interest and
information which both speaker and listener must have in common. Speaking and listening entail...
three components: the speaker, the listener, and the meaning to be shared; speaker, listener, and
meaning form a unique triangle.

(King, 1984, p. 177)

There are several strategies that students and their teachers can use to prepare for a listening

experience. They can:

1. Activate Existing Knowledge. Students should be encouraged to ask the question: What do |
already know about this topic? From this the teacher and students can determine what information
they need in order to get the most from the message. Students can brainstorm, discuss, read, view
films or photos, and write and share journal entries.

2. Build Prior Knowledge. Teachers can provide the appropriate background information including
information about the speaker, topic of the presentation, purpose of the presentation, and the
principles and vocabulary that are likely to be embedded in the presentation. Teachers may rely
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upon the oral interpretation to convey the meanings of unfamiliar words, leaving the discussion of
these words until after the presentation. At this stage, teachers need to point out the role that oral
punctuation, body language, and tone play in an oral presentation.

3. Review Standards for Listening. Teachers should stress the importance of the audience’s role in
a listening situation. There is an interactive relationship between audience and speaker, each
affecting the other. Teachers can outline the following considerations to students:

(0]

(o}

(o}

Students have to be physically prepared for listening. They need to see and hear the speaker.
If notes are to be taken, they should have paper and pencil at hand.

Students need to be attentive. In many cultures, though not all, it is expected that the listener
look directly at the speaker and indicate attention and interest by body language. The listener
should never talk when a speaker is talking. Listeners should put distractions and problems
aside.

“Listen to others as you would have them listen to you.”

4. Establish Purpose. Teachers should encourage students to ask: “Why am | listening?” “What is
my purpose?” Students should be encouraged to articulate their purpose.

(o}

(0]

(o}

Am | listening to understand? Students should approach the speech with an open mind. If
they have strong personal opinions, they should be encouraged to recognize their own biases.
Am | listening to remember? Students should look for the main ideas and how the speech is
organized. They can fill in the secondary details later.

Am | listening to evaluate? Students should ask themselves if the speaker is qualified, and if
the message is legitimate. They should be alert to errors in the speaker’s thinking processes,
particularly bias, sweeping generalizations, propaganda devices, and charged words that may
attempt to sway by prejudice or deceit rather than fact.

Am | listening to be entertained? Students should listen for those elements that make for an
enjoyable experience (e.g., emotive language, imagery, mood, humour, presentation skills).
Am | listening to support? Students should listen closely to determine how other individuals
are feeling and respond appropriately (e.g., clarify, paraphrase, sympathize, encourage).
Before a speaker’s presentation, teachers can also have students formulate questions that they
predict will be answered during the presentation. If the questions are not answered, students
may pose the questions to the speaker. As well, students should be encouraged to jot down
questions during listening.

An additional strategy is called TQLR. It consists of the following steps:

fer o83 fea J9 feB3 I, fARg vigHt vieg Auy fev 2t fag s wig” adter I fer feu
J5 €3 uzmi g1

T - Tune in (The listener must tune in to the speaker and the subject, mentally calling up
everything known about the subject and shutting out all distractions.)

2t - fors fe€ (93T S @& w3 8re fer '3 fows foe 98 fem 99 »iudt AGT Aeardl
& FraHE (fomrs fe) fonm w3 arclt A frmms 1S ae 321)

Q - Question (The listener should mentally formulate questions. What will this speaker say
about this topic? What is the speaker’s background? | wonder if the speaker will talk
about...?

ﬁg—g)nfr&syé(uséws) (A3 Ho fou s 88 fa ga37 fer fer ’3 ot gdar? 3&3 @
fugaz ot 37 wife)

L - Listen (The listener should organize the information as it is received, anticipating what
the speaker will say next and reacting mentally to everything heard.)

% - BE (AIS" fH® gt Arzardt § fonrs &% A fa fegat €t gaet &3t gev, e a9 fa
€ T3 Al St IJaT WS AET 7T Idrt A feaat § HafAa 39’3 AHSI)

R - Review (The listener should go over what has been said, summarize, and evaluate
constantly. Main ideas should be separated from subordinate ones.)
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Y - YIS (ASS ¢ Idie J fa 8T fad39 adt & gt a1 '3 513 HW, BR & Ay feg
a3 »i3 BA ¢ uTH| Wy feudt § Aofex feaat feg’ nigar Jex ardler J1)

5. Use a Listening Guide. A guide may provide an overview of the presentation, its main ideas,
guestions to be answered while listening, a summary of the presentation, or an outline. For
example, a guide such as the following could be used by students during a presentation in class.

o Situation:

Speaker’s name: Date: Occasion:

What is the general subject of this talk?

What is the main point or message of this talk?

What is the speaker’s organizational plan?

What transitional expressions (e.g., firstly, secondly, in contrast, in conclusion) does the

speaker use?

Does the speaker digress from the main point?

Write the speaker’s main point in no more than three sentences.

o What is your personal reaction to the talk? (Based on Devine, 1982, p. 33)

O O 0O

o O

During Listening Students need to understand the implications of rate in the listening process.
Nichols (1948) found that people listen and think at four times the normal conversation rate. Students
have to be encouraged to use the “rate gap” to actively process the message. In order to use that extra
time wisely, there are several things students can be encouraged to do:

They can run a mental commentary on it; they can doubt it, talk back to it, or extend it. They can
rehearse it in order to remember it; that is, they repeat interesting points back to themselves. They
can formulate questions to ask the speaker... jot down key words or key phrases... They can wonder if
what they are listening to is true, or what motives the speaker has in saying it, or whether the speaker
is revealing personal feelings rather than objective assessments. (Temple and Gillet, 1989, p. 55)
This kind of mental activity is what effective listeners do during listening.

Effective listeners:

YFTHH AIS:
e Connect: make connections with people, places situations and ideas they know
3¢ J6: 8T (I few wi@) dfentt, gt i mem@waﬂa%am

e Find meaning: determine what the speaker is saying about people, places, and ideas
39 (<) B3¢ I6. G TR 7 IJ dfedf, Bet »i3 fegd’ I9 % § Uz9s & BRE Ie i3

Cust TiaT 5% 9% T AYU B3¢ I
e Question: pay attention to those words and ideas that are unclear

A% &9€ J6: A3 niud »i3 fegg nmimure 3, 836" § feadms o% Aee I8 mi3 Gast
FaUt g9 A% ade I5|

e Make and confirm predictions: try to determine what will be said next
ferr § <36 < 3fFR J9e J6: I & o w3 % & niew Sarge »iE J1% € 97 & AHSE
& afAr a9¢ I&|

e Make inferences: determine speaker’s intent by “listening between the lines”; infer what the
speaker does not actually say
foger aee I6: 8o 5a3 & a1 Jfoe € HagE wi=S femfonit § & AHST Ta

o Reflect and evaluate: respond to what has been heard and pass judgment.
fegrae w3 UzeHe 75 89U St I '3 fagx aga ga<t ystfafanr fée gl

Several strategies such as the following have been developed to help teachers guide students through
the listening process.
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Teachers can use the Directed-Listening Thinking Activity (Stauffer, 1980). A description of this

activity follows.

e Choose a story with clear episodes and action. Plan your stops just before important events. Two
to four stops is enough.

e At each stop, elicit summaries of what happened so far, and predictions of “what might happen
next”.

e Accept all predictions as equally probable.

Ask the students to explain why they made particular predictions, and to use previous story

information for justification.

Avoid “right” or “wrong”; use terms like “might happen”, “possible”, or “likely”.

After reading a section, review previous predictions and let the students change their ideas.

Focus on predictions, not on who offered them.

Involve everyone by letting the students raise their hands, if they wish to make a contribution or

to take sides with others on predictions.

o Keep up the pace! Do not let discussions drag; get back to the story quickly (Temple & Gillett,
1989, p. 101).

“Comprehension is enormously improved when the speaker’s schema or organizational pattern is
perceived by the listener” (Devine, 1982, p. 22). Teach students the various structures (e.g., short
story, essay, poetry, play), organizational patterns (e.g., logical, chronological, spatial), and
transitional devices. Effective listeners can follow spoken discourse when they recognize key signal
expressions such as the following:

Add AYS™ 893 € A9, udfedst m3 fimrs & 5239 § €3 &< 37 I® & AHS aet <u At 37
(3fes, a2, U. Q)| feformgent § Tudn s=39 (AR faR, By, afe, aex), Aadex fedt &
=39 (fAe 3IaHI®3T, AR 3 weae o 3931 »i3 gel 3 nB-on® & AHS) w3 A% A7 & ge8s
€ Jlfomit a9 ©R1 yger® AIS & a1 fed” uH femfontt (HAvs) & &3 8¢ g6, e fa:

o Example words: for example, for instance, thus, in other words, as an illustration.
Beage e niug: Gergae BE, fHA® € 39 '3, Ay few, gn nudt fem, fAe fusa feml
o Usually found in: generalization plus example (but may be found in enumeration and
argumentation).
mH 39 3 feg niyg Gerads’ i3 fea niH 1% afds feu <93 AR I51 UT feg fasst w3
Te-feew 9 Bfomit & <93 7 AaE T
o Time word: first, second, third, meanwhile, next, finally, at last, today, tomorrow, soon.
% (AF) UIEe niyg: Uufas, smie feg, €9w/3€ 3K, nEi®T, nilg feg, »ise, A, a,
A%l
o Usually found in: narration, chronological patterns, directions, and whenever events or
examples are presented in a time sequence.
™ 39 3 feg nug AN & a3t g far wew/Begds § aF, @93, AN 3 uweae &
3931 w3 ferr TRs &t <93 AT Ia|
e Addition words: in addition, also, furthermore, moreover, another example.
AEadt T A I1H 396 T8 v »i3, &8, fewer, 39, fex 99 Geagsl
o Usually found in: Enumeration, description, and sometimes in generalization plus
example.
nH 39 3 fefimrs, fasdhnf, e, BEgas w3 »iH U9 ¥% T8 96 B feg g
<93 Ae Ial
o Result words: as a result, so, accordingly, therefore, thus.
&30 TIART nua: &3H3s, fer 391/5E, fen nigAa/HsTeR, fer agaa, fef
o Usually found in: Cause and effect.
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fegst & 93" i 39’3 fafonr w3 ySifafonr € go3 TorBz &2t dt & (far aH @
JT T 96 M3 BAT AT A UggT § TIAEE BT
o Contrast words: however, but, in contrast, on the other hand, nevertheless.
I feu@z A IBS q96 T8 »iHud: UT, ¥d6, IH TS, B8R BFe, fag 3
o Usually found in: comparison and contrast (and whenever speaker makes a comparison or

contrast in another pattern) (Devme 1982, p. 24).
feg g vy 39’3 3IBHT II6 AT IS echwmeUﬁ(ﬂ?ﬁW

faR IuaT &t 3HeT A g9 TIARE TI)I

Most students need practice in making inferences while listening. A simple way to help students
become aware that there is meaning between the lines is to read a passage from literature which
describes a character’s actions, appearance, or surroundings. From this information, students make
inferences about the character’s personality. Teachers should keep in mind that the purpose of an
exercise such as this is not to elicit the exact answer, but to provide opportunities for students to make
various inferences. Students also need to be aware of the inferences they can make from non-verbal
cues. A speaker’s tone and body language can convey a message as well.

Teachers can also encourage guided imagery when students are listening to presentations that have
many visual images, details, or descriptive words. Students can form mental pictures to help them
remember while listening.

Although listeners need not capture on paper everything they hear, there are times when students need
to focus on the message and need to record certain words and phrases. Such note making (“listening
with pen in hand”) forces students to attend to the message. Devine (1982) suggests strategies such as
the following:
e Give questions in advance and remind listeners to listen for possible answers.
e Provide a rough outline, map, chart, or graph for students to complete as they follow the
lecture.
e Have students jot down “new-to-me” items (simple lists of facts or insights that the listener
has not heard before).
e Use a formal notetaking system (p. 48).

Transcribing or writing down live or recorded speech can sharpen students’ listening, spelling, and
punctuation skills.
e The teacher selects an interesting piece of writing.
e The selection is read aloud to the class (and perhaps discussed).
e The teacher then dictates the passage slowly to the class. The students transcribe the form and
conventions (i.e., spelling, punctuation, and capitalization) as accurately as possible.
e Students compare their transcription with distributed copies of the original.

Critical thinking plays a major role in effective listening. Listening in order to analyze and evaluate
requires students to evaluate a speaker’s arguments and the value of the ideas, appropriateness of the
evidence, and the persuasive techniques employed. Effective listeners apply the principles of sound
thinking and reasoning to the messages they hear at home, in school, in the workplace, or in the
media.

Planning and structuring classroom activities to model and encourage students to listen critically is
important. Students should learn to:

e Analyze the message. Critical listeners are concerned first with understanding accurately and

completely what they hear (Brownell, 1996). Students should identify the speaker’s topic,
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purpose, intended audience, and context. The most frequent critical listening context is
persuasion. They should keep an open-minded and objective attitude as they strive to identify
the main idea(s)/ thesis/ claim and the supporting arguments/ points/ anecdotes. They should
ask relevant questions and restate perceptions to make sure they have understood correctly.
Taking notes will enhance their listening.

e Analyze the speaker. Critical listeners must understand the reliability of the speaker. Is the
speaker credible? Trustworthy? An expert? Dynamic?

e Analyze the speaker’s evidence. Critical listeners must understand the nature and
appropriateness of the evidence and reasoning. What evidence is used? Expert testimony?
Facts? Statistics? Examples? Reasons? Opinions? Inappropriate evidence might include
untrustworthy testimony; inadequate, incorrect, inappropriate, or irrelevant facts, statistics, or
examples; or quotations that are out of context or incomplete.

e Analyze the speaker’s reasoning. Critical listeners must understand the logic and reasoning of
the speaker. Is this evidence developed in logical arguments such as deductive, inductive,
causal, or analogous? Faulty reasoning might include hasty or over-inclusive generalization,
either-or argument, causal fallacy (therefore, because of this), non sequitur (confusion of
cause and effect), reasoning in a circle, begging or ignoring the question, false analogy,
attacking the person instead of the idea, or guilt by association.

e Analyze the speaker’s emotional appeals. Critical listeners must understand that persuaders
often rely on emotional appeal as well as evidence and reasoning. Critical listeners, therefore,
must recognize effective persuasive appeals and propaganda devices. A skilled critical
listener identifies and discounts deceptive persuasive appeals such as powerful connotative
(loaded) words, doublespeak, appeals to fears, prejudice, discontent, flattery, stereotype, or
tradition. The listener must also identify and discount propaganda techniques such as
bandwagon appeals, glittering generalities, inappropriate testimonials, pseudo-scientific
evidence, card-stacking, and name-calling.

By understanding and practicing the principles of objective thinking, students can prepare themselves
to listen effectively in most situations.

Listening affects our ability to make good decisions, our appreciation of the world around us, and our
personal relationships. Effective communication begins with listening and with listeners carrying 80
percent of the responsibility in the interaction (Brownell, 1996, pp. 6-7). Whether at home, in school,
or in the workplace, effective listening is important for the development and maintenance of healthy
relationships.

After Listening
Students need to act upon what they have heard to clarify meaning and extend their thinking. Well-
planned post-listening activities are just as important as those before and during. Some examples
follow.
UEt AHS U8 w3 FJ1 I8 € F° § AURC 396 BTl fefenmge § % 83 ySifafonr feurgst
gt J1 AEs 3 ImiE © U3 BEt s arenrt aisifeftot 88 It Aigdt Iw gk @ FEs 3
ufas! w3 AEs B il BHS e
e To begin with, students can ask questions of themselves and the speaker to clarify their
understanding and confirm their assumptions.
fefenraet o &9 nUEt AMS W3 U9T § UIHE M3 WSt AT '3 I9AT IoT8E BT nUE
iy § 3 3 § & A A9
e Hook and Evans (1982) suggest that the post-mortem is a very useful device. Students
should talk about what the speaker said, question statements of opinion, amplify certain
remarks, and identify parallel incidents from life and literature.
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& M3 TBH (AET2) TAE T6 A I1% Jd1 AT 3 ImiE, BA € Uzes a9 837 Hd<e g J1
fefenragt adt a% o& fev a9, féuzt ags, feust '3 &t ms daT, a1 & uH ufaent At
e Students can summarize a speaker’s presentation orally, in writing, or as an outline. In

addition to the traditional outline format, students could use time lines, flow charts, ladders,
circles, diagrams, webs, or maps.

fefenraet 5a3 &t o & gEal, feust 7 gu-3ur & A feg 33 (AW) el qU-JuT g6'8e
T UuT9s gar 3 fewer fefonadt as-gH Aot (AN 3 weat T9Age &), % <t femr
TIAET T Ha-f939 (S8 T9<), U & Haw feg uzm (839), d%a9 (AISH), U] A
3H TJdMft Tt <t <93 AT I

e Students can review their notes and add information that they did not have an opportunity to
record during the speech.
o3 € I%e B frodint It fefenaet st fau Ax Aw, g5 8T nruan feust uga &3te
AUT 3J6|

e Students can analyze and evaluate critically what they have heard.
fefenggt At I% T MBTSBHI BT 51% USIH M3 UI9H 96|

e Students can be given opportunities to engage in activities that build on and develop
principles acquired during an oral presentation. These may include writing (e.g., response
journal, learning log, or composition), reading (e.g., further research on a topic or a
contradictory viewpoint), art or drama (e.g., designing a cover jacket after a book talk or
developing a mock trial concerning the topic through drama in role).

P § gEG! IB-93 UH 596 €96 (it oget i3 feB3t (Hamy) ¢ 99 feafms

IIs B niferA (Sifedint’) aa€ feost feg fous (IAfent gdt gurg @, faust
FoREm), Uger (H33T Tl aw/ufag '3 I9 u), fIsant At aex (far fer ’3 sfor 3
Bud3 Bn fer &t fazra et Stafes so8e A aea € gu e a% ¢ UR 3o, nife AHS
J AEE 51

Assessment of Listening Listening is one of the more difficult aspects of the language arts to assess.
It cannot be easily observed and can be measured only through inference. However, there are both
informal and formal strategies and instruments that teachers can use to help them in their assessments.

Informal Assessment The most effective assessment of listening may be teachers’ observations and
students’ self-assessments. Students initially may not be aware of how well they listen and, therefore,

need teacher guidance.
fefenrgein © Bes @ uafafanr €t ugy e A9 3 <dint 3diar niftmiua enradT fadius (fefenragintt

¥ AHS ’3 5a9) A fefenraght & »ust AR-U3E® 31 nidg feu feast fe€3T & AHS & JT a9a
87 nuE vy § Uy &dt AEEdl, fer Bt BA 8 miftmiug € H9dI-Ta9rs & 83 Ui
Self-assessments should be followed with one-on-one discussions about student progress. Teachers

can also videotape students while they are listening and follow up with discussion.
AR-U3T® 3 gmie fefonraent &% fea-fea aga fAtt o a3 d3t grdtet 31 viftornua fefemaet
€ A6 m3 fegt a9s B Baa' <t foaafsar aga amie feu 83 139 4G @ UH J9 Aae I6|

The following forms can be used or adapted for informal assessments. These assessment forms are

provided as examples.
J5 &3 ud § uz9s (JI9 IAHY) BET T9f3nr 7 gefenr 7 Aaer J1 feg ua Begge e Ur &3 o
T
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Formal Assessment More formal listening assessments can be prepared by teachers based on
objectives and perceived needs. Some examples follow.
1. Excerpts from different genres of literature (e.g., prose, poetry, play) can be used as follows:

e Prepare a set of ten questions on the excerpt.

e Set a purpose for the listening activity (e.g., “Listen to determine the setting of the following
passage.”).

o Have students listen to the excerpt (pre-taped or teacher-read).

o Have students respond in writing to the prepared questions.

e A score of 70% or better on basic recall and basic inferential questions indicates that the
student has comprehended the passage.

e Questions can also be designed to determine if students comprehend critically and creatively.

2. Students can paraphrase, summarize, analyze, make notes, complete a listening guide, or write a
response to a spoken or multimedia presentation. The assessment tasks can be as simple as listing
significant ideas and arguments, answering a series of questions, or identifying connotative
meanings of key words. They can be as challenging as formulating their own questions;
identifying irrelevant details; identifying fallacies, bias, or prejudice; using the information
presented and applying it to a new situation; or judging the effects of various devices the speaker
may use to influence the listener or viewer.

3. Devine (1982) gives examples of other types of listening assessments.

e After placing ten details on the chalkboard, the teacher reads a ten-minute story aloud. After
listening to the story, students are asked to jot down the four or five details that are most
important to the outcome. The responses provide insights into students’ listening ability.

e Students listen to a story and, afterwards, write down three key qualities of the character and
their reasons for selecting these. While listening to the story a second time, the students listen
for and record details that prove their assertions about the character.

Adapted from: http://www.sasked.gov.sk.ca/docs/xla/elal5b.html

Sample Self-assessment for Listening
Circle the appropriate column:

Learning How to Listen

Yes No Sometimes * Do | pay attention?

Yes No Sometimes * Do noises in the room interrupt my listening carefully?

Yes No Sometimes » Am | willing to judge the speaker’s words without letting my own
ideas get in the way?

Yes No Sometimes * Do | find the speaker’s personal habits distracting
(e.g., clearing the throat constantly?)

Listening for Information

Yes No  Sometimes + Can | mentally organize what | hear so that | can remember it?

Yes No  Sometimes * Can | think up questions to ask the speaker about ideas that |
don’t understand?

Yes No Sometimes * Do | get the meaning of unknown words from the rest of what
the speaker says?

Listening Critically

Yes No  Sometimes * Is the speaker expert enough to make his/ her statements?

Yes No  Sometimes » Can | separate facts from explanations or opinions?

Yes No  Sometimes « Can | tell the difference between important and unimportant
details?
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Yes No Sometimes « Can | pick out unsupported points that a speaker makes?
Yes No Sometimes * Am | able to accept points of view that differ from my own?

Listening Creatively

Yes No Sometimes » Am | able to pick out specific words or phrases that impress
me as | listen?

Yes No Sometimes * Do | become involved in the poem, story, essay, or play so that
it seems as though the action is truly taking place?

Yes No Sometimes * Am | able to put what | hear into my own words so that | can
share it with others?

From: Mowbray & George, 1992, p. 54. Used with permission of Pembroke Publishers Ltd.
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Grade: 8

Boli

Course: Boli (8%

Lesson Number: 2

Unit: Asa ki Var (AT at @19)
Title: Intoduction to Asa ki Var

Standards

Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and their translation into spoken language.

(0}

(0}

(0}

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
Students understand the salient points in the history of the Paiijabi (dr=t) language and

use common word origins to determine the historical influences on Pafijabi word
meanings.
Students read aloud fluently and accurately and with appropriate intonation and
expression.

Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and summarize the passages

0 Students find similarities and differences between texts in the treatment, scope, or
organization of ideas.

0 Students compare the original text to a summary to determine whether the summary
accurately captures the main ideas, includes critical details, and conveys the underlying
meaning.

0 Students understand and explain the use of a complex mechanical device by following
technical directions.

o0 Students evaluate the unity, coherence, logic, internal consistency, and structural patterns
of text.

0 Students determine and articulate the relationship between the purposes and
characteristics of different forms of poetry as related to Gurbani (IS==t) (e.g. suhag -
HawT, ghorT - W3, etc).

Standard 7:

e Students listen critically and respond appropriately to oral communication.

(o}

(o}

Obijectives

Students analyze oral interpretations of literature, including language choice and delivery,
and the effect of the interpretations on the listener.

Students paraphrase a speaker's purpose and point of view and ask relevant questions
concerning the speaker's content, delivery, and purpose.

Students pose relevant questions, sufficiently limited in scope to be completely and
thoroughly answered.

Students evaluate the credibility of a speaker (e.g., hidden agendas, slanted or biased
material).

1. Students participate in an oral and written discussion on Asa ki Var through listening and

reading excercises.
fefenraet AEs W3 uZs dnif fedht enmar v &t @9 83 gadt w3 feust fega (g99n)
few fom 8% T51
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Prerequisites
e Students should be able to read Gurmukhi comfortably.

Materials
e Hand out on Asa ki Var
o  Writing material
e Dry erase board
e Multiple copies of Gurmat Martand (IJgH3 HI33)

e Multiple copies of Mahan Kosh (HT'& 3H)

e C(lass set of Panjabi dictionaries (Panjabi University, Patalia)
e Tape deck/CD player or internet access

Advanced Preparation
e Teacher should go over the reading provided and be prepared to do an oral presentation on
Asa K1 Var, or alternatively arrange for a guest speaker who will give an introduction to Asa
ki Var.

Engagement (15-20 minutes)

o Greet students and have them settle in.
fefenragint &  nifent nmd 3 8oz fell

o Do ashort review of their last class on listening.
fusdl N3 € Aes fafonr € us § Auv few a6l

e Once you are done with the review, play 5-7 minutes of Asa ki Var. Examples can be found
at www.gurmatsangeetproject.com.
Budz dA-F3 filet &t v ot ¥ & Jioss 9% fell me fécgae 3 ®8 & Aae J&:
WwWWw.gurmatsangeetproject.com

e Ask students what they have just heard and whether they have heard it or participated in it
before.
935 AEs 3 e fefemmdtemt § ue fa Gast 3 g2 &t Afenr I, ot ufost ae Baw' 3 fen
¢ Afent 3 »i3 &t 89 fere arfes feu aet mfHs I8 Ja

e While it is unlikely, if no one knows that it is Asa ki Var, tell them and then move on to the
exploration.
far @ <t gt feu ooig & oF <t As<s We I UG, Add aT! »midl &dt »Ber I 3F 3A @R
fek fa Qaa® & wmr ot =9 = 1935 Hfen J1

Exploration (25-30 minutes)
o Based on the attached reading and own personal experience, the teacher presents information

on Asa ki Var.
fort 3r9g ni3 B8 ot Arcardt € nua €3 wiftmux fefenaeint § niFr &t @9 I9 Fa
AEadt <)

e If the teacher is not comfortable with doing this presentation to the students, then he or she
may choose to invite a guest speaker to the class.

Hag MU § AEat URIdT 8 wiyr &1 31 89 faR Hfows g89 3 feg W a9 &=

e The guest speaker should talk about Asa ki Var, read the attached reading in advance and
provide a personal experience with the ban1 (I7a}).
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femrer gzt 99 viuE fort 3A9E <t A 31

No specific instructions are provided for the teacher’s presentation as the purpose of this
activity is for the students to listen carefully to the information provided.

niftmug & URaSt B2 dE UTH Aieddt a4t fest 7 9t faBfa fea Hame fefenmaein §
AEddt 8 adt Aar fefenrgent € fos § Aes feu feade a9 J

To make it more interesting, it is recommended that the teacher ask students not only to take
notes during the oral presentation, but to pay special attention to all details.

Uradt B fefenraent €t fesomft =uBz ®&t Gust § faust S 8= 3 He' a9 &€ »=3
S5 '3 UH finrs 8 &t vl

The oral presentation should be about 10-12 minutes long.
UASt 3a9tes Q0-2 fiiet & J=

Once the presentation is over, give students 5-7 minutes to write down all the detail they can
remember from the presentation.

Bud3 fefenmgein § Uradt a9 A g3 & ae 9° B8R § u-o fiiet feg fauz &t nml

Then have students share back, as an entire group, information that they were able to get from
you.

feg fefenmaeint § fead J &, 303 3 HEl Areadt IT$ HE AeBe Bt 4|

Ask them if they would have been able to pick up all the details if you hadn’t told them to
pay special attention?

fefenraeint § U=, A9 3T st § UA fins 5% A6 et & nifinr Jer 3F &t 89 AT
9o ferew few & 897

Ask them if they were curious about what you were going speak on about Asa ki Var prior to
your presentation? Did this curiosity help them pay more attention to what you or the guest
had to say?
8uwt § ug, ot By 3Tt URadt I ufas wir & o9 &t Arsadt 8= Bt §3eB As? ot fen
83053 a9a Baw' ¢ URadt € 38T § <09 fims 2= feg Hee bt
Now pass out the reading on Asa ki Var. Let them read it silently.
A &t €9 '3 3T By fefanaein feg 35 fe& »i3 8aw' § Yo fev ugs =t v
After they are through with it, ask them if what you presented about Asa Ki Var was in-line
with what the reading was discussing?
feg fefenraeint § ys fa ot 303 <8 URad! feg et et 3y 5% NS vt I ff 5d1?
They should agree with that and should also be able to separate your personal experiences
from the reading by providing you specific examples.

@ gorg I feg I Idter 3 w3 URad! €96 fedt aeadt fedk 993 @ et
T3 fort fewat § Quat @8 89T fHA® €1 Tud afenr A gdler J1
Once the discussion is complete have students write a summary (A9) of the reading.
IB-3 Hae '3 fefenrgen § 8y & AT fouz BEt nm|
This exercise will help them put all their information together succinctly and will give them
an opportunity to develop their summarizing skills.
fer gt Bawt § fHE Arearst Aoy feu fous € a%-a% Bt € AT feue & wifsnA &
J<ar|
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Explanation/ Extension (5-10 minutes)

o If students are done with their summary, and there is time remaining, have them exchange
summaries in pairs to peer-edit it.

o Have students hand in the summary and check for the following
o0 Clear and consistent sentences related to the topic.
0 Succint summary of material in reading.

e Also let students know that during the course of their classes they will be introduced to Asa ki
Var and will take an in-depth look at it.

Evaluation (On-going)
e The completed write-up should be evaluated as per the information in the explanation/
extension.

© 2013 Sikh Research Institute 19



Sojht Bolt

Teacher Resources

i St @9
& AR afde 6 feg et viA ydt a9 @@t J, fer &gt o &t @9 J1 & wAt a8 ydhit
Haeﬁmaﬁ?feammmﬁua??ﬁﬁaﬁaﬂ@amﬁiﬂﬁlmeﬁmfwmwﬁaﬁ@ﬁlm
»muaz?’%%ﬂ%mmﬁauﬂmrwkvﬁﬁwaﬁi’%m@ﬁﬁgfwfmwfwﬁsﬂ
83 3

T3 »iA® wAr fea It 31 fem o9 § fer g feg &t are & Quer I ferm &t fer § v ot
T & &H fEzr famr J1 3Et g fiw 537 ‘J9 AEE IIFET HI'G oR feg niAr a1 & fennfmr
fer usaT F9e 5, “Auds i3 & fex et (SHW) Jast 7 Wiy B niendlt AEt J1 Af3AT Wi
Afog 3 I 6% HIWH € AoHY Wify3 B € dies feg v ot @9’ arGs & Jis ol o=
JTenifantt feg niAr o @9 © 63 93s Jer J17

WA &t 97 € nIY J96 3 Ufgs AfSATT 3 U® H3 § Ha 996 € U feu <93 J usat ¢ fer ©f
! T93° 96 BT YfonT J1 ¥B Hg & Haweds In <93E HAW e It Agdt @8 Aeadt 3 fer
T T TI1 B IT JOfEST Tt AT Ta| AEAE! I: TI AR 51E AR 31 HO® Ufa® & fed’| ars
21 BT JOfExs T: 3 wiE IA ot US|

9 ABAT &'%: T9 T »A% gU uBt It &t J1 39 Jfw Afaw g 22 feg 20 T T fysH gu 3B
Bt & It Al mr &t T Bast 20 T e’ At fex J1 feg ved qu feu a=s 28 RS ¢t
At 3t S5 fAw /t & aEs 3, ‘99 AT B feo I3t dew 28 uBSit Wi Al @9t @ darfes feg
Aex fe3 Afent a9¢ Al fer 397 fer @9 feu &t Ao 3 A€ geast a3 A7

yerg Afag fRw @ &t 37t <9 fiw 7t &% fise goe fegg &t Ur a9e I&1 vy feue gs, “Aet
TSt § 3931 € A 9 diF Afog € gu feu fea3g a98s o® g9 »iors Afog Aol <8 @9
AEet »i3 FEhi € We feu frasy 3t I »iors Afog & 4t 3 goer it 3 feue) v dt @9 @
HE 3 31 feg U3t ‘mex 3t Ho® ufad & fea’ Gawt <t It faurst Jet 31 8T »iy Tt fou 99 I8 fa
fern =9 € % ABa §t viAt Ho® ufad & feu fE3 I&1 fer 3° feg o mure 3 fa a9 dF Afog
@ 91z f3nrg I 3 ufas’ wrAr €t @9’ a<s 28 UGS &t &t Al .. 8R 397 AQ J9-HUS' @ RS
g My & T9F Enif uBEtt © &% B-% f35-f35 a9 & Az 3T o3 A¥R <u 33, Bow' § Hiz €
il feg o a3 3 fAodY = fafir ‘ASa @9t 3 <dia’|”

et Saadt 3 & 73 F9a Qudas fewar § If miuwfenr 31 oA &t @9 @ Higer AgY few 28
uBEnit 3 €o AR o) et fed fea-damet ABa gt USHWT € 61 37 HO® ufd® € 8U 3 HIS g
€ I feg et Adx <t feim a9a 99 sod Afog € ABaT € 39AHGT a9e Il feR ®et sufonre
&t a2 At ey fosr 3, ‘Ao 3t Ho® ufas & fed’|

23 iR g &t gat: feg gefes I fen @9 € arz & g9 Afod coHe 6 fafeReg $ BR T5 '3
Jr@st I fAA 3 €3 viA 9w & 9 § arfen AT J
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wATH fea I/ © U39 A, fAR @ & AT At »iust ferst He A 9] I AGdT & fusst 8ne
fea 39 fanrg a9 fonm 5t Tt »UE H3T U3T wiAgH ’3 913 U, U niAI™H »UE U9 °3 feH
fggr 7e It &t J9 JEt T® Y3I § U9H I 39T few aHwE 7 JE, 3F B8R 3 IH UH mATH €
8% 33 ThE ®ar fe31 I & Ju fev »rr & U39 <R3 eH & gaH € s

IH T TH9 e Al B8R & miAeW § A6’ 3F 570 o U9 BF & fea g8 &< & B8R § Afad” ¥d9
fan 7= feu fex yo '3 =5 fdsn §F & seafont © fex aew sfumm Baw' feu’ fea Terw 3
AT § MUE 5% & fenm =A< faR 99 Iw € Afag feg’ & Sw 88 nirgw fex ot € yA |
fa3r famrm wirgw O @ we 3fg & Aer feg g fes fa38= &ar fumm mt ur & 8r Afgg &
H3s-ds It HI famr =dfiet & v few @F% di3T fa ARY A HeY A8 3 ufgw Bfgg © waew
uy3ae, A § 9 € o3 A2 »ATH € I Al U8 & ¥%€ 4§ famr, 3 %< < 3% feg miAIH
ASY It 85 3fonr 3 gewr A uzatenr| fer 397 BR 81 & 9 fer § fis famm

IH T UST JT 393 AT € nied IH-UIEY T8 ARG Fge A; H 8A & ©F € yIEy § daft 39
He™ fanm @5 AHf U & amiet e few &% U famr, U9 wiAe™ € 2R fev dar As Hil €9 eFF @
¥x fer @ 97 fed wis o= & B A3 »BT & uB| fer ¢ fusT @ <Hig 3t nifenr wiFeH &
THig § ugE foum nmd feg € 83 UM &% fHS| wiAe™ 3 i €t 5t AT 151, 3 oS fes aB U
& MUE fuzsT T TH-THMT TTHS T3 AT nis HS 8T 3 faar dt 3¢ di3Tl <Hl9 & TUR »r & feg Aar
fgz3 gw & effmr 3 Yfonr fa »iu U39 § I vz I 31 ABYI I § nUE U3 € & MHas &
usT %1 famr A BR 3 mug =l <t feg 38t ABT He BE 3 nuE UsT § AETT & MUE 9 31 BH
T I8 &g fa3m|

TSt & feg Ao fgsiz ‘@9’ feg A3 & I € ©9u fevu arfenr 3 feard oA &131 3¢ 3 T3t
feg =9 giee 8 »r 93 IaI AfSAY A & wA &t @9 31 fer ‘@9 & A7 €3 T & nrfomr &t
J1 a4 W3 BR & fex uBst v us I:

FIfaS AT AIE® JTE I& HY I UG AHSG 95 HoH feg 3T € am

u3 fad €8 »iA I/ § usHd! vl féar Adar gy 3 37 39 ®n1l @3 utfe wig™ it Brdt wa Anil

9 95 Afog & g3t € AT A ABK wH 39 '3 for A fefsora Andt Addt Iw, us Gost &
HY-3'T JIX HEY @ Ales '3 gawer J1 &€ It v ot @9 31

it a9 g Afog & 22 Tt fed” A &t @9 fea nifrdt mifmrg 3 ussers! e9 J, frost
fus® o9 A A% 3 aet 28 uB3ni € gu feu, et Ava 3 URBE € gu few 3 gz &3F, I 3
Bt ® U feu 79 Juem fem vifyz 3B aret Afdt 31 v & @9 Hies € I9 Wy, Tefhg,
AHTAX, AfSnaTfad, AETfad 3 THAISA, W '3 AHTE ndleret addt J

Adapted from Prof. Sahib Singh Darpan and “Asa ki Var Pravacan” by principle Bhagat Singh Hira.

Note: The title of this sapris “Asa ki Var” and not “Asa di Var.” Out of ignorance, people tend to
refer to it by the latter under the influence of Pafjabi idiom. Though the title of the bant does not
appear before it as such, but the same finds mention in the index of Gura Granth Szhib. Examples of
other titles in Gurbani that substantiate it: gt &t €9, fggaR &t @9, TSIA &t 9.
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Grade: 8
Course: Boli (8%

Lesson Number: 3
Unit Name: Asa ki Var (04 &t @79)
Title: Salok (F&) 1 and 2

Standards
Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills, through understanding of basic features
of reading, including letter patterns and translation into spoken language.
0 Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
o Students understand the salient points in the history of the Paiijabi (dm=t) language and

use common word origins to determine historical influences on Paiijabi word meanings.
0 Students read aloud fluently and accurately, and with appropriate intonation and
expression.
Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.
0 Students utilize English Translations of the Gurii Granth Sahib (319 Jg Afas).

0 Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea
focusing on a translation and brief interpretation of a Gurbani (J9&=1) passage (with aid of

English Translations).

0 Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear and well-supported conclusion.

0 Students establish coherence within, and among, paragraphs through effective transitions,
parallel structures, and similar writing techniques.

0 Students exhibit careful reading and insight in their interpretations.

0 Students use strategies of note-taking, outlining, and summarizing to impose structure on
composition drafts.

0 Students give credit for both quoted and paraphrased information in a bibliography by
using a consistent and sanctioned format and methodology for citations.

Standard 8: Recitations of 24 Paiiris (U8t) with Saloks of Asa ki Var

e Students recite 24 paiiris with saloks of Asa ki Var

Obijectives
1. Students will be able to read and understand salok 1 and 2 of Asa ki Var.

fefenrael v &t @19 € q »3 2 ABR & UF 3 AHS AaTd|

2. Students will be able to identify idioms and similes from the two saloks and patiris.
fefenrget € ABat M3 UBIniT feg” Haefan® w3 s &t Ug'E &9 RaEdl

Prerequisites
e Students are able to recite Hukamnama (I&H&™HT) from the Gurt Granth Sahib.
e Students possess fluent reading and comprehension skills in Gurmukhi (JGHH?).

e Students are familiar with the basic rules of the Grammar of the Guru Granth Sahib.
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Materials
e Copies of Asa k1 Var saloks with meanings
e Graphic organizer for meanings
e Graphic organizer for idioms, metaphors, and similes
o Markers/highlighters

Advanced Preparation
e Print copies of Asa ki Var with meanings.
e  Print list of words/phrases used as idioms and similes.
o Be familiar with meanings of words unfamiliar to common Paifijabi speaker.

Engagement (15-20 minutes)

e Teacher introduces the first two saloks of Asa ki Var.
niftmud v &t @19 € € AdA § feforaeint AarE UR a3

e Students read aloud the saloks.
fefenraet méat § €&t uze Ta

e Students mark the words they do not understand.
fefenrael wig niugt °3 fors 8T I

e With the teacher’s help students try to deduce the meanings of words in the text.
i &t Hee & fefenraet nugt € nige B3¢ I51

e Teacher helps students with the meanings of new words.
3< MUdT € »TH AHSE B8 viftmug fefenraein & Hee ag|

e Students fill in the graphic organizer marking literal and figurative meanings of new words.
fefonrget aorfea nigdiaeing 83 = nigt T nibd! M3 NBI9a »Jg fBue Ia|

Exploration (35 minutes)
e Students get into small groups and discuss the meanings of the new words.
fefenraet nuE niy § &2 fontt feg 35 @ &< niua’ €3 feu a9ad
e Students identify metaphors and similes appearing in the two saloks.
fefenraet fegs’ &6t ABat few nBz @8 gua nEaw w3 SHET (Bur/gsen) & use
IIadl

e Students discuss and decide on a theme, or themes, in the saloks.
fefenrggt feog a9a A & UTads (UIHAN) 99 @S SIod1

e Asaclass students decide upon a couple of recurring themes that will run throughout the Asa
ki Var.
A9 fefenradl fusa »mAr ot @9 fog' aTt € »edsd (H3-HS W8T T%) UIHdI 99 A
r

Explanation/ Extension (5-10 minutes)
e The teacher summarizes the meanings of the two saloks for the students.
e The teacher asks questions, such as:
o What did you learn from the first two saloks?
o What is the message in the first two saloks?
o How does the message apply to our real lives?
o How can we improve our lives if we incorporate this message?
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Evaluation (On-going)
There is an informal assessment. For example:

e The teacher asks oral questions to test comprehension.
e The teacher asks meanings of words in specific lines of the saloks.
e The teacher gives a written assessment to test the knowledge gained from the lesson.
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Boli

e Guri Granth Sahib (I3 Jg Afas) Darpan (83Us) by Professor Sahib Singh.

Meanings of select words (§&<° »itgt @ nigH)

Salok 1
Word Transcription | Paiijabl Meaning English meaning
gfsaat  |balihard IITS Sacrifice
fe@o=t  |diuhart fos feg In a day
AT 9 sad var R @t Hundred times
fafs jini fAr & Who
3 devte dar fesas Decent/ angelic
I3 karat aafent Bringing about
<9 var ot Delay
3 ete fear So much
gas canan Jmst Light
W9 w9 |ghor andhar WY I I Intense darkness
Hf& WU |mani apnai UE He feg Within one’s mind
o3 sucet iG] Alert
f3% g3 |til baar A3 € 9= ¢ 3% Dried up seed/Left out
= chute g3 J8 Abandoned
& nah YHH, H3X Master
S apinai yg & niy & Vahigurii
A sajiai it Created
afd MAE  |kari asanu WAE A & Seated within Creation/ Manifested in Creation
8 cau dE, UTAGST Bliss, joy
) ditho Syer Sees, presides
3 tusi yAs J & Pleased
gefg devahi Credn) Bestows
urg pasau fagur Viahigura’s blessing
aeg kavau JdaH Vahigura’s Will
et janot AE6dd All Knowing
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Salok 2
Word Paiijabi Meaning English Meaning
E] khand farct @ faR Parts of Creation
i loa B Different worlds
g akar AU Forms
Hg amaru J&H, Id Vahigurda’s Will
&IH karamu L) Vahiguri’s Blessing
AY Afg #fg  [sacai sabhi jori |AY € 79 feg Within Vahigurd’s Will
a3 kudrati SEY Creation
&y foag kacu nikacu  |fa9® @ Totally ephemeral
fonr@ niau fesae Justice
fsgg®s @8  |nihcal thai W3S MTAS Vahigurii’s Throne/ Being is unshakable
e alau Hiet &t nreat Many voices of Creation
EQSH bhau THIH Aspirations
i nrfy ape api A339 Independent
AT a@e  [kita karna ofgerg # & I JE|Vahiguri’s Creation
frmet
afe rajai Jg e gaH feg, g fe®  |In Vahigura’s Will
Figurative Language (W3aaa& STH)
Literary Example Paiijabl Meaning English Meaning
Terms
Similes g2 3% g3 fA@ A2 92 3% @ U3 few a8  |Seedless/ dead plants
He niefg 831
Metaphors |fafs =R 3 83 &g |fAR 3 Aods feeAs 3° From corrupt people to angelic
93 & Hdt T &3 7 31 human beings
Idioms 39 fag Wa »iga et @ ni3Ha IA3 feg Darkness due to ignorance
WY IJaIT
Idioms feg ot A9 ot J do3t feg OB yg @ Ifge & |Vahigurd’s world and Vahigura
A9 & fefg =@ H'rﬁgf‘g;:[ﬁ'gw resides in it
o T I
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Grade: 8
Course: Boli (8%

Lesson Number: 4
Unit Name: Asa ki Var (oA &t @%9)
Title: Salok (A®) 3, 4 and 5

Standards
Standard 1: Oral and Silent Reading
e Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.
o Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
o Students understand the salient points in the history of the Paiijabi (dr=t) language and

use common word origins to determine the historical influences on Pafijabi word
meanings.

o Students read aloud fluently and accurately and with appropriate intonation and
expression.

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea around

a research topic related to the life of Gurii Gobind Singh Sahib (31 difse fRw mrfas).

o Students can create multi-paragraph compositions, including a developed topic sentence,
with simple supporting facts and details. Paragraphs should include transitional
expressions that link one paragraph to another in a clean line of thought. Summary should
be found in the conclusion.

o Students describe the setting, characters, objects, and events using adjectives and
appropriate vocabulary.

Standard 8: Recitations of 24 Paiiris (U8=1) with Saloks of Asa ki Var

e  Students recite 24 paiiris with saloks of Asa ki Var.

Obijectives
1. Students will be able to read and comprehend the saloks and patiris fluently.

fefenrael Aftmiret o5 ABA N3 U3t UF 3 ANS AaEd!|

2. Students will be able to decipher the meanings of some words from the text.
fefenrget qoget fed I »udt € »idg AWS AAEdT

3. Students will be able to write coherent summaries of each salok.
fefenraet ASar @ 3e ABU w3 3931e fou foy raEdl

Prerequisites
e Students must have read and completed the first two saloks of Asa ki Var.

e Students must have prior knowledge of the use of idioms, metaphors and similes in Gurbant
(I9Ft), especially, in Asa ki Var.

Materials
e Graphic organizer
e Copies of Asa ki Var stik (REE) by Professor Sahib Singh
o Copies of vocabulary list
o Highlighters
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Advanced Preparation
e The teacher should be familiar with the themes covered in the three saloks.
e The teacher should be familiar with the meanings of the new words.

Engagement (15 - 20 minutes)
Students briefly review saloks and paiiris from previous lesson:
e Students read aloud one salok at a time.
fefenraet fears fea Ada ¢ 86 niem fev uge o

¢ Students highlight the new words and take notes as the teacher explains the meanings.
fefenaet a2 »ud '3 fors HRE I w3 viftx € fE3 9= § foue Tl

e Teacher discusses the theme of the saloks.
nftUa A% € UIads (UIHAT) 919 1% o |

e Students get into small groups and discuss the theme.
fefenmaet nuE vy § 82 2fontt feg 33 & Udaas fegae Ts|

e Students fill in the organizer with new words and their meanings.

fefenraet aorfea nigdieetag feg &2 niug m3 8s ¥ »igg faue Is|

e Students try to identify the idioms and complete the organizer.
fefonraet Hoefon® & Ugs g9a nigdiseme €3 faue Is1

Exploration (35 minutes):

e Students come together as a class and discuss the theme of each salok.
At %A 79 fea ABa € fer °3 divg agdt|

o Students discuss the meanings of the new words in the graphic organizer.
fefenatt aafea nadieretng feu fad 98 a8 nugt € iy feggad|

e Students identify the idioms and complete the graphic organizer.

fefenraet R@ar fed” Hoefan & Ug'E 9% J6 M3 I9Ted »iadieEing feg 3I¢ Ial

e Itis expected that the students will deduce some important idioms that highlight the meaning
of the salok.

A 3 fg fefenraet g3 Agdt Ho=font § usT Aaed fAgs onar ABR © feug muRe
J<att

Explanation/ Extension (5-10 minutes)
e Teacher explains the theme of the three saloks.
e Salok 3: Guri Nanak Sahib praises the indescribable beauty of Vahigurti’s (dqdg) creation.

The human being tends to get engrossed in the moment, does not focus on the permanence of
Creation and thus loses sight of his/ her mortality.

e Salok 4: Everything and everyone in the universe moves and performs according to
Vahigurt’s will. Only with Vahigurt’s Grace can one shed the shackles of ego and attain
oneness with Vahigurd.

e Salok 5: Human beings make all sorts of efforts to accumulate wealth. People of different
faiths call Vahigurt by different names and perform different acts and rituals to attain
oneness with Vahigurti. Gurii Nanak Sahib says there is only one act that will help us
succeed: Remembering Vahigura at all times.

e People go to great lengths trying to understand and become one with the depths of Vahiguri.
Some dance, some sing, some perform enactments of theater. However, it is only by the
Grace of Vahigura that anyone can break the wall of ego and achieve understanding and
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oneness with Vahigura. Everything, every event, and all works of Nature are under, and
within the Will, of Vahigur.
The theme of Nam Japna (&™H AU&") is recurrent in almost every salok of Asa ki Var.

Ask questions like: How can applying these lessons make their lives more meaningful?

Evaluation (On-going)

Informal assessment by oral questioning:

Give examples of different kinds of acts that people perform in an effort to attain salvation.
What does Gurbant say about such karam kamd (G9H &'s)?

What virtues would you like to be part of your character in order to become closer to
Vahigura?

What acts can you perform to be meaningful for a true Sikh (frw)?

What lesson do you learn from the three saloks?

Formal assessment:

Have students write a paragraph describing the Creator’s creation.

Ask them to address the question: What do you understand about the Creation?

Also ask them to exlore the question: What should you do to attain closeness with Vahigurt?

o Go visit the shrines and bathe in the Ganges.

o Renounce the world and go meditate in the mountains.

o Earn your living by honest means and share your bounty with the less fortunate in
Vahigurii’s Name.

o Give reasons for your choice.
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Definitions
A metaphor is an expression of understanding of one idea in terms of another where there is
some similarity or correlation between the two.

Meanings of select words (8= »iia’ @ »EH)

Boli

Salok 5
Word |Transcription|Pafijab1 Literal Meaning Figurative Meaning
Meaning
wH  |ghart A Time a8 fiet g9mad; 14 minutes total
Ugd  |pahar 3 uwfenif & |Equivalentto 3 hours  [AR° & 3; Distribution of time
A in a day
8A39 |baisantaru wiar Fire widT; Fire
AA®  |jaijal U, SHS Business HfenT & 77%; net of deceit and
worldly attractions
HR  |musai &aft A I T |Being cheated out of  [&aft AT It T; Being deceived
ofefs |vaini I IS Play (as in instruments) |77 I&; Perform for a living
I |rava et Dust fit: Dust
FIfH  |karami 3H Work ddt He &H; Deeds, daily activities
I |rain I3 Night fredlt Qut I3; We are dormant to
the knt;wledge that time is passing
faaf3 |kirti FHTET & AT |Profession FHE & As; Consequences of
Actions
38  |bhail 39, niTg Fear nies; Respect, awe
38  |bhau firg Love fung; Love
Figurative Language (M&aga 3HT)
Literary Terms Example From the Text
Similes None in these saloks
Metaphors wFnr RS Jdin uag 3?'('3' US|
Idioms None in these saloks
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Grade: 8

Boli

Course: Boli (8%

Lesson Number: 5
Title: Reading and Comprehension — Gurii Granth Sahib

Standards

Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(0}

(0}

(o}

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.

Students understand the salient points in the history of the Pafjabi language and use
common word origins to determine the historical influences on Pafijabi word meanings.
Students read aloud fluently and accurately, with appropriate intonation and expression.

Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and summarize the passages

(o}

(o}

Obijectives

Students find similarities and differences between texts in the treatment, scope, or
organization of ideas.

Students compare the original text to a summary to determine whether the summary
accurately captures the main ideas, includes critical details, and conveys the underlying
meaning.

Students understand and explain the use of a complex mechanical device by following
technical directions.

Students evaluate the unity, coherence, logic, internal consistency and structural patterns
of a given text.

Students determine and articulate the relationship between the purposes and
characteristics of different forms of poetry as related to Gurbani (e.g. suhag, ghori, etc).

1. Students participate in an oral and written discussion on Gurii Granth Sahib and Gurduara.

fefenraet gmem™ w3 39 dF Afae €3 gael »i3 faus fegw (399 fev fIm 8¢ Tal

2. Students read passages on Gurlli Granth Sahib and Gurduara to strengthen the oral and written

discussions.
fefenaet gaal »3 feus fegst (g997) § 0T UISTHH! Fo@e el JIen i3 g 4F
Afog a9 &3 3ut § uze Ja

Prerequisites
e Students should be able to read Gurmukhi comfortably.

e Lesson 1in Reading and Comprehension

Materials

e Hand out on Gurii Granth Sahib and Gurduara

o  Writing material

e Dry erase board

e Multiple copies of Gurmat Martand (IJgH3 HI33)

Multiple copies of Mahan Kosh (HI™& &)

o C(Class set of Pafijabi dictionaries (Panjabi University, Patalia)

© 2013 Sikh Research Institute 31



Sojht

Boli

Advanced Preparation

The teacher should go over the readings provided and also go over information on Gurl
Granth Sahib and Gurduara in Gurmat Martand and Mahan Kosh.

Engagement (15-20 minutes)

Greet students and have them settle in.
fefenrgeint § # nifentt nmt 3 8oz feBl
Do a short review of their last class.

fusdt AH3 € us § Ay few gaoll

Have students get into their groups from last class to finish any planning that they may have
left. Give them no more than 10 minutes for this as they should be ready.

fag fefermaet fusst Soa €9 o83 ydt adt s A’ A5 3t Bus' § aH YT a9s ®et <0
3 Ty qo fifet & mvt 9 Bl
Ask groups to come up with a name that describes their plan best.
MU 2% <t fe@3 % gaor JIfenr fex & F8z)
One group at a time, have them share in Pafijabi a plan for an ideal Gurduara.
NE9RR J9en € fer €3 <t frg fen § At fem nust feB's Un ag9w febl

As one group is presenting the other groups should use their listening skills to be active
listeners.

A fexq 28 fegg € 3t I° 3f gn fefonraet 28 fead S s sB AT A Sa AISS de &
UIHE T2

If you have a small class, have other groups ask questions.
fag fefenradl 83 d= 3t wiuA feg P anvirg & a9 ATl

Exploration (25-30 minutes)

After the students are done presenting, congratulate all of them on their hard work.
Urardt Quds fefenraeint § Bust € nifsnR 9 dist HEGS ®et @uret fel|

Tell them you are now going to change topics, but do a similar activity in which writing will
be involved.

fefenmaetnt § ©R fa gz far =u3 fer '3 8o feg fAgr fea J9 wifswA agsd fAn feg
feuz & a1 & J=am

Hand out the passage on ‘qg Ju Afas’.

39 = Afag €3 fos 8y I5 febl

You can choose to read the article out aloud, having students take turns, or have them read
silently.

®Et &fg Aae J1
Once they are done reading, ask them to read the “A9’. Ask students if they feel that the

summary accurately explains the passage. If not, what would they add to it in order to make it
more complete? They should give specific examples.

Bud3 Baw' § AW uFs B nd| QU § us fa ot AT Bia 39a &% By § fanms a9 faar
J? #a9 &dt 3t GRS 311 F9s ®et BR feu 89 ot wEww feonrBe vrg=ai? fer =t €9
gL i3 A fHAS 8=

Then ask them to write a passage on ‘3g Jg Afag’ for an audience of their grandparents’
generation.
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feg 8awt § »uE Te-Tl & QI € ASfan BEt ‘g5 Jg Afaw’ @ fen '3 fex By feuz
B v

o Before they begin writing, you may choose to have a brainstorming session on how they
would write differently for an elderly generation than for a younger one.

I3 d9s 3 Ufaw fefenradl Ae fegg & feg fage ags fa 82t mi3 <5t 81T & Rafan et
-3y BY fouz IV of eI« gy Irdter I

Explanation/ Extension (5-10 minutes)
e Students may not finish their writing on time, so they can finish it for homework and if they
do this they need to bring it in to the next class.

Evaluation (On-going)
e The completed write-up should be evaluated for use of smooth transitions and appropriate
language.
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J9 JE Afod AEe-gu 9 J6, st few g9 Afogs »3 J9 & Howay' & fewdt et J1 fest
Hoyay feg € iy g Afaes J6, U Sy-Ty 8397 feg a7 AEt 3° 8 & = el 31 feos Fas
76 76 et feg fJg n3 HAsHs & I6, 383 Bdhi A3t @8 & I5 3 i 737 3 &< 8¢ I<a9
96 8 & Jal feat fed fan & s Jamdt I, far &t gd, Hal, A7 A 3 31 fest 3 feser g9
ug € 135 fAu-Aeug 96 i3 A9 (351TE6) € I6 H HY 39 '3 W @Y B & JIHE J9d USHR
ot few AH® T & muEt feees, famrs 3 3w nigget gt AHA § UIHSH & IAst &% A3s &
gfha fog@e 99 Tal feat ARG yg Yrinr® &t ot iy ooH € et 39 a7aa Afag € AR 3 df fease
9% © fR%AS 9% funr /i

J9 56d Afag & nuE fies I feg Basdr 3¢ IAT faBHeT (¥d=ar 28 IAT HIB) & AT J9d
B8R AN’ € fer=T AHA § »ias YIY »i3 U9H € Adt »i9e & 80 JaetenTl WUt g9 e (HHnf
3dif) &9s, frst § BJs' & aJs few 3adtgs 28 A® AET &137, BIw & & UIaw € AY 3 3T
&% AUTE AES J13T »i3 fegat A a9 & I9 U39 feu aoisiadt AT § o3 fEs

fern €9 Gust 3 7 & g9 ot wet Qo GR § 8o feasa a9e II, arfes a9a Hae A3 & AT & BA
T que U%e 99, 3 B ¢ fewdt Tt 5% Az3e 3J1 Boa' I ufos I g1 g3 a3t & 99t A T
fewrdt gaH &% fea A A, B8R & & feaza age 331 fer 397 Age-91g, 9 dE Afog & fAgrs &
nHE% BIst % Tt midg T famrmi

Bas' T nidter Jt Hee A3 § AEE-dY &8 H36 @ H 37 fd Barel SoH-efgH € Taat feu foas &
fea niaes ygy & nigus' feg &1 A] 1 AST Afontt & useas J1 8awt 3 faat § feg a® AuRe qu
feg afg f&st /it fa Bost & 39 38 3 38 ‘AT’ J »3 B9 fen AEe-ag © &3 &t A Afont §
BIMEE e As|

nyEt 3 €t a3t & et H g wiere Afog w3 39 viHIeH Afod & & # ot 35t 8a &t fer ush
feg feasg a7 st areh ag wiee Afag 3 st fer & &21-88t Uehni famg a9 & Ferst few femer
UIYT J13TI Ig THE'H AT W3 g MIre ATIE € AN 3d 8181 § 83 HTB3T YU I a1 Ul

9 »Ivs Afag 3 feg M g I3 ATH! 3 939 HoY ®S9-<A, Sud-<A A diour-<n fen fewrdt
gzt feg fHeee 596 € W36 596 &1 U I6 i3 # o9 fer ufesa gt § fea gf feasg ag a fer &
3331e feg Fsfon & famr 31 fer feg fusee T A=l i3 fer feg A wids yay &t 8A33 ags @
H® Ho9E J BR U I5%a8 J AT a96 Hous' feg sus-3fmif feg U A<an g9 usAT & fer g9
TfH3T 96 N3 HEYST § AEE-gU JId &' 136 € HI'G HGHE ©f Yds! B8, (THAY) mifisAe feu
3E} JGTH it § 5% B A Al Tt § fea TR 39319 e 3 g HITER AqIfa &1

39 Ffgs, dg feg Ans 1St A 9! get § S Huafee enar 89T 3 et goer # fer §
I@HEE S9¢ I41 feg d qéoAq & feu Tfsites mfow & fagrer Auss d= '3 wids dfenr w3 qu
NETAS 9€o8 & § HaHeS Jfemr A feg suRAt & RIS fesdt dg fAR & ugnAg <t Uet & & a3
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famr, Fugs dfenr 37 3€t w8 ¢ fer & fiseaet set fer § € @ &d9 3fmrm, w3 Ae feg AT a9d
waﬁwwm@m%fwmaﬂa%@aufegfmmﬁrmnﬁaanﬁﬂﬁafe?
Furfenit ofaired AfaE v FagAHs 3T

fes feus 3 Ho® 913 § nife d@ Afge & AY-wAs di9T AT 3 A8 AEE arge! J8t fer ufesa
dEg & g HiA 3 fegmHs a9d FY-MAES 3& 88 & MEEl JIg »iers AT, # niy Afims 31g
A5, fer ufesa du € Af3aw fev At 93 R aHd feu mHts 3 B< & ace A Ju Afog AY-mAs
u feu fagmHs g€ Ba Aet ArE s, 3 Aee As fa fer oo ot 92t & I3 AHF Ut & AEe-9g € JU
feg AFg feU USa A a9 I M3 HAoE € I€ Hfent § 337 AT HeYs™ § H3E" JI

ng 8wt et Ae 919 difse fAw Afae 3 wife dg Afoe § 99 ot Aust A Bost 3 a9 of aHt
THeH Afa fed nruet feg faret & Aar dg Afag gawr feuefen g9 Afog et Gee 99 3
e Hol fie 7t BRG a®H 8T d9¢ 31 AR dF Afog @ AgY ufad dg <9ar df foor a=s &
ysHT & et 8A feu vias it aret ufa® dm few Um a9 Afoes &t o=t avs At uT g difse
fi 7 €8 Aafos a9ee g Afg few gg 3argoes Afow it & Tt AHS J AT 96 I € I
méaﬁaaélmmﬂmﬁgaowﬁgaﬁﬁwm@mﬁvmm
Hﬁ&?ﬁéﬁﬂ@ﬂfﬂ@%ﬁ&é%&%%ﬂ&ﬂﬁﬁéwémaqaaﬁ

I dfse fiw Afog € A3t A8 ABE 3 ufas &7eF fed 20 niages ook feu fer dw Afag §
et Ay & Har 29 fas mmwmmﬂﬁa%ﬁm%ﬁw@muﬁf—ﬁeﬁﬁ
aaﬁmfenzwfewaﬁmgaaaamgu%swmnuﬁ@m@gwwﬁm%w
gzt A, 8 ere A feu 89w’ & Auds &1 3 99 g Afae &t AT fere 39 feu quHs J Tt

e’ »a® ygu & AEe-39 © »Es! QU U96 98 HAW 39 & HS® IA6 a9 g, 3 99 uH fer
fewrdt FEe-gg T USSTH Het' § YITHHS J96 €f 3% <93 &1 fumfTl

A9

39 dE Afos # fa AEe-gu 99 96, feu € a9 Afows, u 34138, A9 32 »3 3w fmdt &t ot Avss
J1I AHT 3413 i3 HIYIY QY- A3, 891, fewd »i3 oW € I fegst o1-Hay' & aH 3 &8
mm@wamﬁmmﬁlﬁwéaﬁaﬁm@aﬂmmm@mgﬁ
»ﬁ?aﬁwmaﬁwmﬁmﬁaswﬁgmwﬁmmmaﬁmm@
maaﬂwwr@u@gmm@gﬁmi%mf&nm@@ﬁmﬁﬁguﬁ%guﬁgm
age IJ1 Fast & frAgSt Tt JoHs '3 udt §39Et 8RS 7 fedsg a9 IJ1 falfa Aae = fewdt
HOJ™ W3 UIIH It AdI3 %t g6 =& Al 8ast fAat &% dire ©9% feg Aure a9 fosr fa ‘Fae’
It g5 31 feaet A5t T2t foerfes He=a na® 39 AR ¢ Ay st At /i

39 n9rs Afge & fen aet § fea 393l few ot goem € Jet wifysAe feu a@de age &
fiwee & dafer usH a9 o3, # fa 8F B A<t Al g9 Afoe ot Hucfde 3 Bowe »i3 g&t
9o 8RS feue| fer ugag Uet Qu namAS ados & § HoH® JEtl Ut &t fase It €8 @ oF
giumr famm moft i Afos § ASY @ AY »iAs AE® 'S & mifent Aer Al 39 »igre Afog gt €
A3ag feg »iy 37 UT Ax|
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gtz fen feu 9 Soraues Afag /A € &t A3t areh »ife dfg & 3931 feu 3t sewe &t disr
famm gz fer feg dr7 & & 8 39 Afogs & &t A »3 AF<st 391 feg &< usSET &t ¥et A3 &
30 & 8 39 91 J I¥I 20 WFIE Aot $ sz fed wAH fuzT 3 g dfE »3 9 UE § a9 §Y
fegml fen 39 fewdt AEE § T4 541 nie® QU T T mHS YTT Ifenr
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Grade: 8

Boli

Course: Boli (8%

Lesson Number: 6
Title: Reading and Comprehension — Gurduara (JJenar)

Standards

Standard 1: Oral and Silent Reading
Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(0}

(0}

(0}

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.

Students understand the salient points in the history of the Pafjabi language and use
common word origins to determine the historical influences on Pafijabi word meanings.
Students read aloud fluently and accurately and with appropriate intonation and
expression.

Standard 2: Comprehension of Appropriate Passages
Students comprehend grade-appropriate reading passages and summarize the passages

Obijectives

o

(o}

Students find similarities and differences between texts in the treatment, scope, or
organization of ideas.

Students compare the original text to a summary to determine whether the summary
accurately captures the main ideas, includes critical details, and conveys the underlying
meaning.

Students understand and explain the use of a complex mechanical device by following
technical directions.

Students evaluate the unity, coherence, logic, internal consistency, and structural patterns
of text.

Students determine and articulate the relationship between the purpose and characteristics
of different forms of poetry as related to Gurbani (e.g. suhag, ghori, etc).

1. Students participate in an oral and written discussion on ‘Gurduara’ (Ir@ena).

fefenrget qeena €3 gast 3 feus fegg (g9vn) feu fmr &< Ts1

Students read passages on Gurduara to strengthen the oral and written discussions.

fefenraet gaat »i3 feus fegat (F997) § TUT UTger®! SoBe & guen< o9 fe3 Juf
& uge T3

Prerequisites
Students should be able to read Gurmukhi comfortably.

Materials
Hand out on Gura Granth Sahib and Gurduara
Writing material

This lesson should be spread over 2 days.

Dry erase board
Multiple copies of Gurmat Martand (IGH3 HI33)

Multiple copies of Mahan Kosh

Class set of Pafjabi dictionaries (Panjabi University, Patalia)
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Advanced Preparation

The teacher should go over the readings provided and also go over information on Gurl
Granth Sahib and Gurduara in Gurmat Martang and Mahan Kosh.

Engagement (15-20 minutes)

Greet students and have them settle in.

fefenrgeint § # nifentt nmt 3 8oz feBl

Do a short review of their last class.

fugdt M3 € us § Aoy feg gaa8l

After this write ‘IgId@»I™ on the board.

Bud3 T93 €3 g ‘Fmenmar fay fek)

Have students write 3 things (preferably phrases or longer thoughts) regarding the Gurduara.
fefenragintt & a9enS a9 36 diF feus st i (BT @R @ 83 88 gu feu fegs §
39HIT TF)|

After they are done have them share their thoughts.

Buds Gust § niuE fegg A3 ags febl

As you get some thoughts try to lead the conversation towards the role of Gurduaras.

AIHE »iee feud n3 IBas § ford €% 39¢ JT goentfont €t 3fhar % % a3l

When your feel you have a good number of different thoughts, have students read the
attached write-up on ‘grgemar.

A 39¢ &l fd fer '3 dat fewa fead J a2 Is 3t fefonmaeint § gaenrfont a9 fosr 8y
u3s B el

You can choose to read the passage aloud or have students read it silently.

3H By 8%t ug Aae J 7 fefenmaeint § o fev ugs &8 &3

As they are reading, ask them to either highlight important information or take notes. Let
them do whatever they are more comfortable with.

By § yge I feforme mgat S8 '3 foms sarGs A Bust & 9 feus| frge sdlar
fefenraeintt § Fur »at 89 <93 AT T4

Exploration (25-30 minutes)

After the students are done reading, break them into groups of 3 or 4, depending on the
number of students in your class.

fefenraeint € By UZs BUT3, Bust & faest e f35-f36 At ¥9-g9 fefenraein ©
HI-T 2B T fe6|

Have them come up with a plan to develop an ideal Gurduara.

Bus' § fea nregRa g9Ens & qu-Jur & feB3 goBz feki

They must base their plan on their reading and may read more about this topic in the Mahan
Kosh.

fefenmaet »muzt fe@'3 U3 I° By € W '3 ¥582I HU'G IF I J9 Aeadt A AU & B
Ade I5|

Once they have come up with a plan they will be required to share it with the entire class in
Paiijabi in the next class session.

fefenraet nrust fe@'s Jrmsh fem ydt AHS € AOHE newt 8ox 96 UH aJadl

Have students decide what their roles will be and ask them to prepare for their presentations
at home if they needed.
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fefenraet nuzt gfHar °3 feg ni3 Uradt €t f3nrdt W' a9 & wr8=di

Explanation/ Extension (5-10 minutes)
o Let students know that they will be making a presentation with their group in the next class
and should be prepared, though you will give them some time to get together.

Evaluation (On-going)
e Teacher should pay special attention to group discussions.
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Teacher Resources

GISERIS
Joen fAu ooH & fea wifsuset wiaT 961 9 oox& Afad M € AR I J9en< 986 199 J I8 Aol
ufawr ggenaT 99 ok Afag & BHerae feg sfenr Al fAg Go Al €8, fex fas w3 g
TENd SfeH aIe|

JOHS HISS H3ER, “frAR & AfSae’ € @R Agyt fod’ faR € 99T U »i fefsofha wes 38t I,
nee fAg g9 dfF Afog & YyaH &9 & fAY UoH € feudt & ugeW i3 Aer 3 »3 feraH, &,
feea, 93w »ife @ 9 HOw= U39 UIST I, €A <t J9enaT Ao JI

e T BHE IIg »i9re ATdY 3 Jfgrifes 8= & @A fosr I w3 o9 ge /A § = g & yduat
&t Y3 u fd3 751”7

Joena fea wiAt g 3 fAd Ag fAu 93 & 8o I fer § Ao afde J&1 fegwst gmenfont feg
A3 yH3H €t B33 feu Aue dioss oot J1 fer aad q9ems fidt yge & d'ed & 751 gJaem™
ot € JB-36 feu S8 IT I61 I9 o1 ATdE € HIR' @ feg Joen™ €A 39T g&¢ 91

Yeg 7 fAe® I9 uaH feu Ue AT I5, UT fAY J9enms w3 gt uaH-1edt feu 993 <Ix J1 feot
T suze fos feg a5 -

() far ¥reg € ¥ fAde yIg @8 Jo w3 fan € Hed @ o fAge ueH &%, ug fAy goenont €
TIeH 99t ufhnit 3 g€ Is1 fer v 3= feg 3 fa feg a9 free far fea a3t st adf =2,
B feg AT Bat B 88 I feas’ © T9ew =d19 far f$5-3€ Af §3-23 € AT &8 ¥8 Jol fer 3
feg BdT & fueer I fa a9 aea Afas &t fAdt A9 ATSt I »3 BueR &t AZ <96 &1 AT J

(2) JI9 TIH' © P9 forft U & 76 UT fAY g9ens ATSt ya 82t 961 Ay goH feu Ao & =3t
HI33' 31 AR 3 feg & Aes Ju 3 fmft feq Aarst Mies A9 3 fARd 39 Aony A few 85 & ot
fefanr 7 Aaler 3

FIH-T5 M3 T3 Y BT Jeentfont few I & adt| goen feu de® Aue yus J1 fr-
Joenontt few a8 w3 193s € Agd! IiF Jemit I6| I8 &% SfIH €9 € I6 »i3 di9ss It
e U g7 3

JIema fmft fies & deg w3 fmdt User €@ AN Is1 Ay funmg, aag, w3 s (FE) € »ae '3
8T J1 fumra, AmE i3 AT AT friwdlt & At wiar J61 g9en A feg 36 diFt fioe Iw

firms AS AEe It fiser I w3 AR 3 furg Ag BR € arfes »i3 di9ss It fAy fear
YESERT! 5dt J AEe

fry i3 goend fead Aedll frzat 89 g9ens I6 fau I6 w3 fAzal &9 iy I%, g9ems #d9
gfazar fAg fa3 <t U7 iy udw AT 8ust T ufgw s JreeneT FEUS (FA1I3) a9&" Jer J1
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Joens fidft fies & #9dt Wier I61 99 fAy & feg e9n J fa BT ALY AH J9en #g9 A< »i3
HOTS € A9 €9H6 JJ| IS AT 3 AEE-Jd § HET A m3 A 88 §o 3c v feg Se fru aH @
A3 fo3 &t <93t Aidl T 7 J9tg’ 3 e @ Hee Bt

Ao & A9 I9ems feg aur gt J&t T1 feg S99 99 97 AT & fAy nug furs § B 9w 3
3 feg feaa €3 niHE 396 €t Ages’ <0 At J1 AA3 feu 865 % AHHAR AHGST & 93637 Uar
Jet 3 w3 I8H fHeet J1 fer o AislessT Uer J& 3, A &9 & forft w3 AHOR Hies €< 9 ge¢
T

fr, I9end w3 gguHt & Snfedt s9ems &df a9 Aeerl 89, gaentfont ®et 99 gIgal a9 §
fanrg ofde g fefsam feg 83 1id me o, A frut € goenrfont § Tds @ u3s 3T famr i3
feat &t §-gonst SISt aret, ug fadt & feg oe g9vrs &dt di3Tl seare Afay, A3, Jfgres Aoy,
fa gafrdt § g ggentfont 5% fasr funmg J1

g

Joen Ay o9 & fed nifsuss’ T 761 IS J9 5o ATJE € AH J1 386 »ds J I° Aol
39 mfog frg Afe 88 Aoz afen a9 féel fhu foefes w3 frast § vy qufentt geens feu a9
J" Afog € yam 3 @u, Ifds, B9, feea, &i93s, wife & ugsy I dier J1 Jaeme fmdt @
Aast gu feu 86 & »id® Yoy & BAS3 a9 »i3 aHt ugdy § 3965 @ U9 Ja! Ay Jeen< 99
OgH-Hedt 3 A i3 Uds’ Ud' U3 Ja| fag feg 3w g 3 303 99 A3, <941, O9H, RUgTr 3Tt U8
I5, B8 &% Ot fadt @ AWt §913 dF = <t uadsla Js1 feo far yw femr A g @ Ha3H adt| feg
3<% J9-AgT UIus J|

frs § ARS-AH Joens AT gdter 3, fAg 8T firrg, AF8 w3 wiust AT § AeE € Jd1 feu ©8)
Ha3 feu 86 a He THH feg »Ber T w3 I8R u3H T ATt T, fAA &% A¥E®3T »3 AJES € 38
o Ag »8<t 31 fAY AIdHt T g9 IF J9d e aet UIBuadt agAt © @M% & I%, fAE 93
TH 2T § BITE & Hee w3 It fost BEt 9fznr A T fAY WHS & UH WaT IT J9d, IS
fdt § nust 75 3 & g 7)1 fef3om aea I &t AT Jgenrfont €t swest 38 J fiadt & feast
o gftpr Bt goes o3t T seare Afag, A3, Ifgied ATTE, nia® 33 Afag nie Tt gaemt
ferer feq =37 ugH=E T
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Grade: 8
Course: Boli (8%

Lesson Number: 7 -8
Title: Taking a Hukam (gaH)

Standards
Standard 1: Oral and Silent Reading
e Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.
0 Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
0 Students understand the salient points in the history of the Pafijabi (dArst) language and

use common word origins to determine the historical influences on Pafijabi word
meanings.
0 Students read aloud fluently and accurately and with appropriate intonation and
expression.
Standard 10: Reading the Hukam (d&H) from the Guri Granth Sahib

e Students will be able to read the Hukam (g&H) from the Gurli Granth Sahib (IF Jfg Afas).
0 Students will be able to receive the Hukam during the reqular service as well as
participate in various recitations, including Akhand Paths (»d8 U®) and Sahaj Paths
(ATH U®).

Objectives
1. Students learn the importance of a Hukam in the life of a Sikh and its prescribed protocol.

fefenmaet fiy € ies feg gaH 8 € HISST AHSE 6 WS IGH 82 € 81 3 A I< Jal

Prerequisites
e  Students should be able to read Gurmukhi (IGHH) comfortably.

e This lesson should be spread over 2 days. The class should have access to reading Gurii
Granth Sahib.

Materials
e Hand out on Hukam (in teacher resource)
Writing material
Dry erase board
Notebooks/Hukam Journals
Access to Gurti Granth Sahib (divan hall or room)
Gurd Granth Darpan (www.gurugranthdarpan.com)
Pafijabi- English dictionary

Advanced Preparation
e Teacher should go over the reading on Hukam and also be prepared to share his/ her own
experiences around growing up taking a Hukam or present connection/ experience/ routine
with taking a Hukam.

Engagement (15-20 minutes)
e Greet students and have them settle in.
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fefenrgeint § 7 nifentt nmt 3 Sz feBl
o Do ashort review of their last class.
fugdt M3 € us § Aoy feg gago8l
o Ask students if they know what the word ‘Hukam’ means. Let them share their thoughts.
fefenraetn § U= ot 8as' & ‘TaH’ »uT & nige Uz 32 Buw' & nuE fegg AS a39s febl
e If they use words such as “order’ or “command” ask them what context do they mean that in?
e.g. Someone giving a command? Someone making an order?, etc.

fdg 8T wmew A ‘wifamr =94 »iug 93T 3T UB fa Bast & feg far ugrar (uaafe) feg
93 J6| AR fa 3t gaH a9 faar 37 at nier @ faar 32 wie)

e Further ask them what Hukam means in the context of the Sikh tradition.
Bust § Ue fa fu A m3 foefes feg gad &t &t & (HT33") T

e Ask students what experiences they have had with either taking or receiving a Hukam.
fefenragint 3° gaH 3= A7 A o9 ust € 3798 A&

e Encourage them to be honest. They may say that they have never taken one, or that they do
not understand it when someone else reads it, or some other remark that may seem negative.
Bunt § faguy »i3 uT gnre B BTt UJ| Bus' € @ I AaE I Ig3 B3F I3 596 78 &
J=| fAe’ Bust 3 et gaH &dt fomr Af AE 3Tt gaH &€ J 3 Bust § AHS adt mer

e To clarify so that all students understand, tell them what Hukam is, using the document in
Teacher Resources as reference.

niftmmug FI3 feg fEt Arsardt 3 vee 8 & fefonrgen § fdt @ Aoy feg gar & 3=
oA
e Now open up a discussion, in which you create a sharing atmosphere, to discuss common

experiences that you and the students might have had in taking a Hukam.
IB-93 B Y% HI® g6 fAn feg fefonrgt fao far fSAx @ goH 8 a9 nus

Feae 3 feog 9y AaE|

e Begin by discussing your experience and then asking students about theirs.
&% NS 309Y A3 g9< I8 IB-F'3 HY &9 »3 Bust € & 3798 B
e Once you are done tell students that it is often the case, when one goes to take a Hukam, that
one does not know where to begin.
I%-83 3 QuI3 Gust § ©R f& Fgst @<t goH &= B AHS &dt mi8e fa g fa8 By
ago" & w3 fad u3H|
e In most cases the sequence is very clear but for some it might be a little confusing.
gg3t @t feg Byt Jer 3, Ug a1 @9t 38U U Ao J1
e Also in most cases the Hukam is taken from pages 400 to 900.
J9 diF Afag § fegas u®e J9d, ¥g3t €91 gaH 800 3 oo »id € fegag dft mi8er J
e Hand out the document in the teacher resources and let students silently read it.
niftmiyg A3 feg o By fefarmaeint § Ho feu ugs wet € el
e After everyone is done, ask them if they were familiar with how a Hukam is taken.
B uzs Bud3 BUs’ § us, ot 8 gaH Bz &t fedt 3 AT A5
o Ask them if they know, or have seen, any other way in which people take it.
8ux' § Uz Hag g gaH Bz <t fan J9 feut 5% Tae JI= 3f TR
e They may say that they have seen someone holding a number of pages from both sides of the
Gurti Granth Sahib to open up to a page.
J Aer 3 89 ©rz fg Bun' & fan § I9 dm Afow € <af ufn © g3 wiadh § e3a fegas
u&e fr J1
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Exploration (20-25 minutes)

Now head over to a room where you can do prakash (Ya™H).
fefenmaeint § 8 a1 feu @ 78 frg 9 o Afoe € yam & uasdy J|
Assign students to do the following:
Js fE3 T Bt fefenragint & fanedt &8:
0 Ardas

iIeH
0 Prakash and Hukam

YdIH M3 I&H
0 Brief translation of Hukam (assign 2 or more students for this task)

I <t Fay fenrfanr (fer aH Bt € AF <0 fefenrggmt € fanedt %8)
The teacher should pay special attention to how the student is taking the Hukam, identifying
for students where to start from and why.

fefenmaeint €@ gaH 8z € 201 '3 wiftwug A fowrs €21 Bast § gaH BT &96 & AT &
g UgT'E d96 M3 I96 df U39S feg Hew a1
Have the student read the Hukam and then have the chosen team of students translate it.

fefenmaet § gaH Bz fe€ w3 st ot fine<t € H3=a fefonraent & 28t § gan &
fenrfimr a9 e

Day 2

On the second day of this lesson take the time to go over the Sabads listed in the document.
gn fes niftmug 793 feu et Bet u3™ex 919 dfF Afow feu =o9n AEe '3 aaa HI|

Have students take turns taking the different Hukams and assign teams to undertake the
responsibility of translating the Hukams.

fefenraeint § Td-=u3 goH uZs &Lt Tt Bz fe€ »i3 gan <t fenrfimr &t & 2fontt <t
fAnet 81

Have all students write a reflection in their “Hukam Journal.” Details on the journal are in the
Explanation Section as it is an extended activity.

fefenraeint § fer ugae nmuz fead ‘gaH A’ feg faus ®et yd| IA® I3 J9 Aeardt
nidt fEst aret T

Explanation/ Extension (5-10 minutes)

Encourage students to make taking or receiving a Hukam part of their daily or weekly routine
Encourage them to keep writing in their Hukam Journal.

While you can work with your class to decide what a Hukam Journal entails, some
suggestions would be the following:

0 Include the page number, rag and mahal of the Hukam.

o0 In afew sentences write what you understand the hukam to be.

0 Reflect on how you can incorporate the message into your life.

0 Keep a list of words that you are becoming familiar with as you take or receive Hukam.
Teacher should occasionally encourage students, throughout the semester, to share some of
the reflections with the class. You can choose to do this in small groups or as class activity.

Evaluation (On-going)

Teacher should pay special attention to student’s ability to clearly read a Hukam as well as
ability to translate it by using appropriate reference material.

© 2013 Sikh Research Institute 44



Sojht Bolt

Teacher Resources

Hukam (ga&H) - literally “Command,” is more appropriately understood as “reading, or reading out to
others,” of a Sabad (Ag¥), from the Gur@i Granth Sahib after, or even without performing an Ardas
(migeA). The process is referred to as Hukam /ain (&) (taking the order or command), Vak ()
laipa (taking the word) or Avaz (<) /aipa (taking the voice). The hymn or unit thus recited goes by
the name of Hukam (order, command), Vak (uttered word) or Avaz (voice).

Taking a Hukam is most commonly referred to as Vak. In Sanskrit vaka is sounding or speaking a
text, recitation or formula, and vakya is speech, a saying statement, declaration, a sentence or period.
In the Sikh tradition it means command or a lesson read from the Gurii Granth Sahib.

Taking, listening to, or receiving a Hukam is a very important practice for Sikh congregations and
individuals. The Hukam is often taken as Guri’s blessing. The goal of receiving or taking the Hukam
is to incorporate the teachings into one’s life. Many Sikhs take the Hukam as part of their daily
routine after they complete their nitnem. Many of them, having taken the Hukam in the morning try to
live their day according to the particular message. At the end of the day while doing Sukhasan the
Hukam is read again and individuals reflect on whether their day was spent in accordance to the
message.

Historically, there have been instances when theological or even mundane disputes have been settled
by having recourse to vak.

On 12 October, 1920, a meeting of Sikhs from the so called “backward” castes, sponsored by the
faculty and students of the Khalsa College at Amritsar, was held in the Jalliammvala Bagh. The
following morning some of them were taken to Harimandar Sahib (aferes Afas), but the granthis

(afE) in control refused to accept karah prasad (27 YATE) that they had brought as an offering and
to say the ardas ("™3I<™) on their behalf. There was an outburst of protest against the discrimination

towards the so-called low-caste Sikhs, which is totally contrary to the Sikh teaching. A compromise
was at last reached and it was decided that the Gurd’s direction be sought.

Gurti Granth Sahib was, as is the custom, opened at random and the first verse on the page to be read
was: “Vahigurt receives the lowly into grace and puts them in the path of righteous service.”

The Gurt’s verdict was clearly in favor of those whom the granthis had refused to accept as full
members of the panth (). This was a triumph for the Sikhs. The karah prasad brought was accepted

and distributed among the sarigat (Far3).

Such reliance on vak arises from the belief of the devotees that the bani of Guri Granth Sahib is
revelation enjoying Divine sanction. (The Encyclopedia of Sikhism, Vol 4, p. 249)

The “Sikh Rahit Maryada” (The Code of Sikh Conduct and Conventions) while enunciating issues
related to taking Hukam under Article VII of Chapter VI, instructs and explains its modalities thus:
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JaH B
Taking a Hukam

® = Ig dg Afog M »id HE 237, JI-TU AAIS € NEE 575 TIHG JJo 3 MEH 8 A AEaT,
AfS3g € ‘T9As I61 ¥ 82 3 fas' Ht 39 o Afdg M & 9H® 99 & TIHG 9 A
IR HEHS T

Doing obeisance to the Guri Granth Sahib, acknowledging the sangat respectfully, an
embodiment of the Gurl, and listening to or taking the Hukam: these together constitute the
‘darshan’ of the Satigurii (the true guri). Raising the drapery (rumala) covering the Guri
Granth Sahib and merely taking a look or making others take a look at the exposed page,
without taking the command (reading the prescribed hymn) is contrary to gurmat (Gurt’s
way).

()  FHIs feu fea Ta3 fea a® It I1E - di93s A agr, <fins 7 Us|
In the event of the sangat having come together, only one thing should be done at a time:

performing of kirtan, delivering of discourse, interpretive elaboration of the scriptures, or
reading of the scriptures.

(®) =% AN Aas feu |t a9 g Afow & stenr a=s fiu (Hee A S1Y) It Sz & niftat
Jl

Only a Sikh, man or woman, is entitled to be in attendance of the Gurti Granth Sahib during
the divan.

(A) FHaZ § U aes iy It a9 & Ae—| MU iy BEt Us JEt dig-fAY 3t a9 Aaer J1

Only a Sikh may read out from the Gurti Granth Sahib for others. However, even a non-Sikh
may read from it for himself/herself.

@) ‘ToH Bz Sfomit vg U3 € €38 ufRE ufgw mee 7 A<t I, vE 3 UIe IRl A BF Aue
o He fugd U8 3 5y Jv 7 3T U39 US3 J IS HY &I »i3 AEE AT U A ¥9 I° 3
UB € AT A8 3 UBSt Ut Tl meE © Wi feu fAE Fea’ & wr A, 8F 37 3 Ja
ufen Al

When taking the Hukam, the hymn that is continuing on the top of the left hand page must be
read from the beginning. If the Sabad begins on the previous page, turn over the page and
read the whole Sabad from the beginning to the end. If the scriptural composition that is
continuing on the top of the left hand page is a var (ode), then start from the first of the slokas
preceding the paiirT and read upto the end of the paiiri. Conclude the reading at the end of the
Sabad with the line in which the name ‘Nanak’ occurs.

@) s @ AHUSt A 391 T wide T 7 & ¥iSH gaH fanr A

A Hukam must also be taken at the conclusion of the congregational session or after the
Ardas.

As explained in the Sikh Rahit Maryada, Hukam is taken by randomly opening Gura Granth Sahib, or
just from the page that appears after lifting the rumala. The Sabad that appears on the top of the left
page is read from its beginning, i.e., from the earlier page where it starts from, which is usually the
case. But at some places the Sabad starts from the very first word of the left hand side page, in such a
case one does not need to go to the previous page. Some examples of this can be found on pages 426,
484, 490, 601, 682 etc. This usually happens when a new composition or a Rag starts on that page.
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Places where only a word or two appear on the top of the left page before the Sabad ends, are also to
be considered as the continuation of the previous page and the hymn is to be recited accordingly.
Example: pages 416, 492, 692, 832, 850, 874, 896 etc.

There might be cases, though, where finding the right place to start reading a hymn and ending it is
difficult to decide. The usual way of locating a start is an array of continuous numbers followed by a
Rag name and the Mahal (Gurd) number or Bhagat name, which is easily visible. For example:
“NgNQUU2 I IHIH HIS UII”. Alternately, the Mahal name or Bhagat name may not appear after the

numbers. Example: “I8Iall »ATI”. Some times simply the Rag name may start a Sabad such as
“N2NB 1 ST or just Mahal name with salok as in Vars “I€1l A& H: Ull”. In addition there are

instances where continous numbers are the only indication of an end and start of a Sabad with no
other title. Example: “ITlAU3 1l AGH HIE".

The ending line of a Sabad usually has “Nanak” or the name of the Bhagat whose composition it is.

Special care is needed when encountering a Astpadri or a Chant. Ideally, the whole Astpadr, or the
Chant is to be recited. People tend to read just a stanza to make them short, as some times internal
stanzas end with “Nanak” as well.

Below are the page numbers with the short description of the typical cases where caution is to be
exercised. Cases have been picked from page number 400 through 900.

Page Description
434 Pat1 - Starts from two pages before, so the actual beginning is at page.432. Being a
continuous hymn, this needs to be recited from the beginning. (page 432; I /A" HJ®'

q Ut fexit a8 Rfsqa9 ymfell .. to page 434; Arfeg fee afanmizunan)

442 Chant- Complete one and a half page Chant, beginning at page 440, is to be read.
Reading just the ninth stanza would be inappropriate. (page 440; a8 Rf3d19 yArfel »Ar

HI® 3 23 W 31l ... to page 442; AEt 33T  Borstiqonn21u1121)

456 Chant - This is a typical example of a Chant where it begins with a salok, followed by a
Chant, and ends in the fourth stanza. (page 455; """ HO®' Ull A ¥ ¥5 feast ... to

page 456; ATGJ gfg Taatisn2nuln)

466 Var - This is an example of a Var, where typically the sequence is: Salok M:1, and Pauri.
(page 465; FBx H3 All HABHST fAE3 ASMIf3 . to page 466; Aaries =3t ufammi€l)

478 Starts with just Rag as a title. To be recited as usual. (page 477; ™A'l 79 &dT ... to page
478; 32 FAESICI TIR)

568 This Chant begins on the previous page and ends in the fourth stanza, though the

composition continues even after that, with a new heading. (page 567; €3JH HJ® 3 &3
8 Af3a9 yAfel ... to page 568; & Af33 =2I8NQI)

578 This is a typical case where the Chant begins without a heading on the eighth line of page
577, has four saloks and four Chants, one in each of the four stanzas, and ends in the fifth
line of page 578. (page 577; 18141l A3 fomr AEE &3 ... to page 578; fHis 7% Asfa

HSTETI8I2)
640 Astpadr - Recite the complete nine stanzas of the Aszpadr. (page 639; Agfe HI®™ U wg q
wiRCUEMT 987 Af3aT YArfell ... to page 640; 7€t fi fawsfay aresargitnan)

© 2013 Sikh Research Institute 47



Sojht Bolt

656 This Sabad starts from the third-last line of page 655, without any title, and ends on page
656. (page 655;I8IEN famm uZtnt foour gt ... to page 656; & Ut 38 fomr
ARn2N21)

726 Read the complete Sabad. (page 725; f3&a1 Ha® 81l Ifg & . to page 726; IS
gatn212021)

754 Read the complete Astpadr from the beginning. (page 753; 91 HJt Ho® 3 W
RUEMT 987 Af33T YAfell .. to page 754; fegg iy a=@utian)

756 Read the complete 34 stanzas. (page 755; 991 Hdt Ho® 3 W@ 0 A€ AfSIS yAfell ..
to page 756; 36 g BJf&1381413 1)

840 Thiti - Read the complete composition. (page 838; fa®es Hoe q fast wg Q0 A3 €
R399 yAfell .. to page 840; TH 37 & TATI01II)

842 Var Sat - Read the complete composition. (page 841; fe®<® Ha® 3 ¥9 A3 Wg 0 B~

AfS3@ yAfel ... to page 842; 3 & A¥e S9glqolql)
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Boli

Course: Boli (8%})

Lesson Number: 9
Unit: Poetic Formations
Title: Different Pade (4®) in Gurii Granth Sahib @ 38 Afag)

Standards

Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(0}

(0}

(0}

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.

Students understand the salient points in the history of the Paiijabi (dr=t) language and
use common word origins to determine the historical influences on Pafijabi word

meanings.
Students read aloud fluently and accurately, with appropriate intonation and expression.

Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and summarize the passages.

(0}

(0}

(0}

(o}

Students find similarities and differences between texts in the treatment, scope, or
organization of ideas.

Students compare the original text to a summary to determine whether the summary
accurately captures the main ideas, includes critical details, and conveys the underlying
meaning.

Students understand and explain the use of a complex mechanical device by following
technical directions.

Students evaluate the unity, coherence, logic, internal consistency, and structural patterns
of text.

Students determine and articulate the relationship between the purposes and
characteristics of different forms of poetry as related to Gurbani (e.g. suhag, ghauri, etc).

Standard 3: Source Material
e Students demonstrate utilization of outside source materials.

(o}
(o}

Objectives

Students utilize English Translations of the Gurti Granth Sahib.
Students utilize Professor Sahib Singh’s ‘Darpan’

1. Students will be able to recognize different forms of verses called pades (U€) in the Giirli

Granth Sahib.
fefenaet arg dfg Ao e Tan Uenf & 9239 § Us'e Aadl

Prereqguisites
e Students must be able to recite hukamnama from the Gura Granth Sahib.

e Students must be able to read Gurbani fluently.

Materials

e Professor Sahib Singh’s *Darpan’
o Markers and highlighters
o Copies of Sabads provided in Teachers’ Resources
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Advanced Preparation

The teacher must be familiar with the different compositions to be taught in the lesson.
The teacher must be familiar with the definitions of different pades.

Engagement(15-20 minutes)

Write the words ‘g™, ‘@ua’, ‘f3ua’, ‘@8u=’, “Ugue’, ‘mAcU=l’ on the board with their
definitions.

Ask students to repeat the words after you and to read their definitions individually (attached
in resources).

nigt & BY9E J9e JT fefemaet § fug go98z Bet nmi| fegs nuat & ufgsmr 89
ZUTRIE Y

Discuss the definitions with students.

fefenrgeint &% niugt & ufgsr At a3l

Let students copy the definitions.

fefenmaet ufgsmet U a% fou B

Ask students how the words differ from each other with similar ending. The answer should be
that they differ in the first part of the word.

fefenraent § ue fa feas’ meet few &t eg9a 1 Aew J& Idier J f& fegs’ ARG nrEt &
ufge 39T THIT I

Inform students that there are different types of poetry in the Gurti Granth Sahib and they are
going to learn about the verses written in couplets, triplets, quadruplets, quintuplets and
octuplets. These forms of poetry are found in the Gurai Granth Sahib, written in different
rhythmic arrangements in different rags, in the sabads.

fefenragint § R fa goeet few =u-sv afe U T9n s »3 BT uw, e, faue, s6us,
Ygue 3 mircudnt 99 fiusdl 99 dfw mfog fes feg afe gu =u-=y 393l fev gwr
nitls meet € gy feu =9n I5|

Every sabad has its composition denoted in the heading.
39 e Age ¢ fAody feu B8R & =39 oft ot 3

In addition, there is a number at the end of each pada marked by two lines before and after.
IT UT € ni3 feu 3931 &% vid 97 Is »i3 BR »id € »idl 3 fug € ude Baiat I&1
Ask them to highlight the numbers given in the sabads provided.

fefenrgeint § Ja €3 Aeet feu feast wial '3 fors B8z &t mm|

Exploration (25-30 minutes)

Provide students with copies of Sabads that have examples of their different types based on
poetic meter.

fefenmaeint § €3 I8 Auw <7 ek, frust few afe QU € »ow '3 st & 9337 © <9
U™ HET J

Ask students to identify them.

fefenmgeint § =397 €t Us' 96 BEt M|

Ask them to highlight the examples of different pades from the Sabads.

st § uenit € TU-39 sHfeont 3 fors BarGe &t v

Give them about 10-15 minutes to complete the task.

feg a1 YT a9s e fefenrgeintt § o 3 qu fifet & At feb
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e Give them another handout, with sabads without the headings, and ask them to label the
sabads as pades by reading the lines. For example, if there are three lines to a stanza it is a
tipde.

Bud3 fefenmaeint § faar frody @& Fee’ & ugo € el m3 Buw' & frody feus et
IJ| fHAS =4 fAr Aae feu g% 38 A3t (Fv) JT Gu f3ue JI

Explanation/ Extension (5-10 minutes).

Assign a couple of Rags to each group and ask them to find examples from ‘Darpan’ of
the different types of compositions found in the Gurt Granth Sahib.

Some students may find examples readily, others might need help. Go around and help
them. The page numbers in different Rags with different rhythmic arrangements are
given in Teachers Resources.

Go over the examples and reiterate the rhythmic arrangements of verse formations in the
Guri Granth Sahib. For example, a couplet for dupde and a triplet for tipde; each
arrangement has a number in the end marked by two parallel bars on either side.
fefenrgetnt § 2fenit feg <5 @ 99 fea § ©-99 g € & fe »3 Bow' & wous fed
THI-TT ¥ € AYT € II39 T8 AU BIT BTl v B3 Uz '3 fefenraeint & vee
& &9 | miftmmua RIS feg Hee & Aget €t Hgedt €8 J9 48 Afdg € »ig f¥3 I8 Jal
i3 few Aee’ €t 9239 feg o9k 3 fa fefenraen § feg Taft 397 AHS nr A=

Evaluation (on-going)

o Students will be assessed on the different types of compositions that they have learned in the
lesson.
o Students may have informal oral assessment as well as formal written assessment.
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Y. Generic name for poetic meter in which a Sabad is composed. It may consist of 1-5 verses/ lines

called tuk, i.e., ik-fuka -1 line, do-tuke - two lines, etc.
TUe: A Sabad of two stanzas.

< ge = Age|

f3uR: A Sabad of three stanzas.
f35 gef @ Agel

g8ua: A Sabad of four stanzas.
99 gef @ A<l

Ugua: A Sabad of five stanzas.
U\ gef ¥ A<

miRUEt: A composition of eight stanzas.
nE gt T AEe

HJt HI&™ q niRcUnT

A wiafs ar ufe 3fe warehtl f3€ Aaz At ufe 3= FerEmiiall

fog g3 Ag Ty gy aH<l I8H e mfe 3afH gEeaIuFTRI

3 JoHfy Juzag ofd & famretl Hesfa 3sfo grfe AaE aHEmMiIRII

3 afg afg ufa wrfy Bfg 7yl 3 Bufo afy Gafu efe deeMtizi
Tt I=far uya U=z Bzt feg fag wg w83 Ha® & uehtigll

feg &< »iu Wy wg HoE Il J9fE HR W 99 fam grmEMtIul

I9HfY ¥9 & ®far Ifg &fH Aaretl Aafe faerdt nifar Af3 Surghai€ll

¥B I35 IfT &H IIfT A3 St AeT 33 fagay A JOHf3 gt
I3 fed afg &8 ¥ifs eremt aax Afs fuwfe & 3 sttt (J& oul)

Rafe Ho® U wg 3 TR A8~ Af39e yArfell

IHEH AJ<fg &3 Afg 833 Uy a3

fogns 32 afe fersar aifg ys &8 sl

Afg g% 8H yfg od Il ATt ASHI3 Afg Ba 899 g9 & AgE S99 I8!
AT Afer HE S Uggay 3fe6 A

588 & famrfenmi wife yau yg ufenmi2i (dam €2u)

TSTAI HI®™ 3 Wg 2 g8ue

98 Af33e yAfel

feg us nue 5 feuc & mfe yI Afsarfa e feufen

»ud Af399 a8 Ae 3 At a9 fagur 3 afa His =mrstiai

A Us<s afq afH fee sfen afs ys Ifs ug ugarfn ofg fagur 3 @/ His nifel 3@l
negE Ffe I= foe AHfeN YS 99 & AafA Bsfell
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yd 39 ot At It By He it AfA AH=TI21

g nE9d 16 9ug It efga Wi afe Hfs @arshi

3 WN®A & Utfen Arfel a9 ugAfe <R/ Hfs wifensi

AZ Hfg TR Yz & Afell J9Hst wfe udare dfell

Aon fafe yg mfs ugfonm saa a1 fH& He Hienmign (e £€3)

gt Ha®™ U f3ue wa 2

B Afz3e yrafel

Ty fasR gy & e f3re Asfe gsmti
™y fous Afsag fozfenr fasfa & »ire aretiai

- = 4

Ifg Afy wifenr dus 321 32 fqus efens yg HI AT HaIf3 fHf® g2nan ol
S U9 If9 & 316 are 313 YHIfA 1Tl

JIY AT €7 HfT foams ag&ag ugsmidl

faR & 7 {35 It Iy ShrAes garfs gfs gt

& 36d YT Yy Tfem aiHf3 Jag & Aetisnansn (dar 8to)

Extra Examples of the poetic Formations taught in the lesson:
1. Dupde, Rag Asa p. 389 - 396

2. Tipde, Rag Gujri p. 497 - 500 onwards

3. Caiipade, Rag Majh p. 94 - 98

4. Astpadi, Sirirag p. 262, 417 - 464
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Grade: 8

Boli

Course: Boli (8%

Lesson Number: 10

Unit Name: Asa ki Var (04 &t @79)
Title: Salok (A®<) 6, 7 and 8

Standards

Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(0}

(0}

(0}

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.

Students understand the salient points in the history of the Paiijabi () language and
use common word origins to determine the historical influences on Pafijabi word

meanings.
Students read aloud fluently and accurately, with appropriate intonation and expression.

Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.

(0}
0}

Students utilize English Translation of the Gurii Granth Sahib (319 3= Afas).
Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea
focusing on a translation and brief interpretation of a Gurbani (JS&<1) passage (with aid of

English Translations).

(0}

(0}

(0}
(o}

(0}

Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear and well-supported conclusion.

Students establish coherence within and among paragraphs through effective transitions,
parallel structures, and similar writing techniques.

Students exhibit careful reading and insight in their interpretations.

Students use strategies of note taking, outlining, and summarizing to impose structure on
composition drafts.

Students give credit for both quoted and paraphrased information in a bibliography by
using a consistent and sanctioned format and methodology for citations.

Standard 8: Recitations of 24 paiiris (481) with saloks of Asa Ki Var
e Students recite 24 paiiris with saloks of Asa ki Var (AT &t €19).

Objectives

1. Students will be able to decipher the meanings of new words and their function in the
sentence.
fefemaet 52" gt @ »ige w3 ABE U3R 3t feg Buw' € 3= § ANS RIS

2. Students will be able to write a well organized paragraph summarizing the salient points of
saloks.
fefenaet Ada fegst vy fega’ § BRI a9 & dar Hafe3 ¥e fau AaEdl

3. Students will be able to write the summary in an organized paragraph.
fefemaet Ada & Auy fega § 393teem de (1Y) feu foy Aadll
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Prerequisites
e Students must be able to read Gurbani fluently.

e  Students must have read and completed the first five saloks of Asa ki Var.
e Students must have prior knowledge of the use of idioms, metaphors and similes in Gurbanf,
especially, Asa ki Var.

Materials
e Copies of Asa ki Var salok numbers 6, 7, and 8 with stik (FE1)

e Graphic organizer for meanings
e Graphic organizer for idioms
e Highlighters

Advanced Preparation
e The teacher must be familiar with the three saloks, their themes and the meanings of new
words.
e The teacher must be familiar with the ideology of Gurbani that recurs in saloks of Asa ki Var.

Engagement (15 - 20 minutes)

e Review previous lesson briefly.
fuss us § Aoy feg ga98I

e Students read aloud, one salok at a time.
fefenraet fiesa fea ABa ¢ €%t niew few uge Il

o Students highlight the new words and take notes as the teacher explains the meanings.
fefenmae a2 »iudt '3 fors HRE g6 w3 wiftmig & &3 a2 »udt € niget § faue 78!

e The teacher discusses the theme of the saloks.
miforUg Add @ Udads (UIHAT) I3 d1% ad|

e The teacher discusses meanings of new words (literal as well as figurative) in the context of
Gurbani, to highlight the essence and theme of the salok.

32 YTt € »igg JOTE! © UIHd feu AHSR| 8us T niudl »i3 mida9d midg

AB& € UJdds ¢ AHSE few <03 Hee dJadl

Exploration (35 minutes):
e Students get into small groups and discuss the theme of each salok.
fefenmaet g »u § 82 2font feg 33 3 AdaT € UJads feugad|
o Students fill in the organizer with new words and their meanings.
fefenaet 52" g M3 B3It € NiIE Tofed niadieEing feg 3I9ad1

e Students try to identify the idioms and complete the organizer.

fefenraet Fda feg® Haefant' €t Ug's J9d Jafed Madieeing feg IIadl

e It is hoped that students will agree upon certain important idioms that highlight the meaning

of the salok.
Sile T fa fefonmaet REa fod’ I8 UIHY Haefant 3 AfoHSt I Aodl 7 A% € I<

»9E § AURS dJ< Ia|

Explanation/ Extension (5-10 minutes)
e The teacher explains the theme of the three saloks.
e The recurring theme/ ideology in Asa ki Var and all Gurbani in the Gurii Granth Sahib is
what Gurai Nanak Sahib taught at the outset—Nam japna (™ HU&T): remember Vahiguri all
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the time, Vand Chakna (€5 £&&"): share with the needy, and Kirt Karni (fgg3 &3at): earn an

honest living.

Salok 6: People of different faiths (Hindl, Muslim, Jogi etc.) perform different acts, for
example, fasting, dancing in front of gods and goddesses, meditating, to please and achieve
oneness with Vahigurd/One Reality; they emphasize physical performance, but Guri Nanak
Sahib says that the real devotees have unconditional love for Vahigura and they only seek
company of those who are engrossed in the love of Vahigurd.

Salok 7: A human being can only recognize the presence of eternal Truth, Vahigurd, when
one remembers Vahiguri in all humility and tries to rid oneself of ego “g8H”. Nam Simran is
the remedy for attaining humbleness and renouncing ego, and for uniting with the Creator.
Salok 8: Vahigurt takes care of all the creatures in the Creation. All rituals to protect life are

unnecessary. Instead, praises and remembrance of Vahigurd is paramount to attain eternal
Truth.

Evaluation (On-going)

Students summarize the points of each salok in a well organized and coherent paragraph.
Students answer comprehension questions pertaining to the saloks.

o Outline the themes of the three saloks.

What Karam Kamd are prohibited in the saloks? Why?

How can a human being unite with his Creator?

Identify the examples of other religions that are referred to in the saloks.

What does, “fHet HA®HS ot U3 ugt afipardi” mean? What is the significance of this

line in the Gurbani and in the history of Sikh1?

(o}
(o}
(o}
(o}
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Teacher Resources
e Professor Sahib Singh’s Darpan (€3Us).
e Graphic Organizer for Meanings.
e  Graphic Organizer with idioms and metaphors.
Meanings of select words (832 »iat € »i9H)
Word Transcription |Literal Meaning Figurative meaning
Aaif3 sariati HIJ HABHST 6(1?:76
LGSR arca med ydr
Afs sunni fAEd (zero) gd WeHE
fodrs nirafijan Hfent 8 yse 3 gfas Hifent 2 yse 3 3fa3 (detached)
AShor satia B! afgmr fe® (generous)
wEg aithad fer A3 3 fer 7913 3° (from this world)
U3 perai <H Tt
Tyt bapuri ot 39t (hapless)
gafent  |cukaia g9 &9 ez SER-CAEEY
nI3g avtaru 394 T FadT few U H3-HZ #HS (heaven and hell as states
of mind)
A3t fAsAt |jatT jinsT a3 U3 ECRIC]
B3 IGjhai A3 J faser 3
5IES sukritu dat M ddt &H (good deeds)
ATH agala CEY <37 (bigger)
EC] andaj vifsnt 3 Uer J= T8 Hie vifsnit 3 Uer J= @& #te (creatures
born of eggs)
Ao jeraj fAGe Uz Jz eB e, ug  |fAB9 3 Uwr I= @& T (mammals)
SEECU utbhujarh gost fed’ oz =3 72 gost fev' o= @& ¥ (Plants; things
that grow from the Earth)
yrt khani faret &t B3ust @ 3dfa faret &t 83ust @ 3dfa
fHfs miti fh=st e
Hat merarh HY UgEs <37 yg=s (big mountain)
Hawat johar ySH kudos
A3 suasti 32 weH II
Had™H sangram aa struggle
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Figurative Language (W3aaa& STHY)

Literary |Example from the Text Literal Meaning

Terms

Similes  |[T8H dlow 397 I = & fer Hall [@rfagg & Hog Aexr feg Ja1 o1 IHT 3% &9
A J1

Metaphors|3dI3T 34 ABIE yg &t fres A& <t gyl

Idioms [Af339 fefg »y IfuGs yg 3 nuE iy Af3arg feg Iftmr dfenr 31
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Grade: 8
Course: Boli (8%

Lesson Number: 11
Unit Name: Asa ki Var (04 &t @79)
Title: Salok (A®) 9, 10 and 11

Standards
Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.
o Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
o Students understand the salient points in the history of the Paiijabi (drt) language and

use common word origins to determine the historical influences on Pafijabi word
meanings.
o Students read aloud fluently, accurately, with appropriate intonation and expression.
Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.
0 Students utilize English Translations of the Guri Granth Sahib (3rg 3= Afas).

o Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea,
focusing on a translation and brief interpretation of a Gurbani (J9&=1) passage (with aid of

English Translations).

o Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear and well-supported conclusion.

o Students establish coherence within and among paragraphs through effective transitions,
parallel structures, and similar writing techniques.

o Students exhibit careful reading and insight in their interpretations.

o Students use strategies of note-taking, outlining, and summarizing to impose structure on
composition drafts.

o Students give credit for both quoted and paraphrased information in a bibliography.
Students must use a consistent and sanctioned format and methodology for citations.

Standard 8: Recitations of 24 paiiris (481) with saloks of Asa ki Var

e Students recite 24 paiiris with saloks of Asa ki Var.

Obijectives
1. Students will be able to read Gurbani fluently and with correct intonation.

fefenaet niAs 5% U I9TEt UF AoEdl |

2. Students will be able to decipher the meanings of new words and idioms.
fefenraet a2 niygt w3 Hoefan © »ige AHS AGEd

3. Students will be able to write a well organized paragraph summarizing the salient points of
saloks.
fefenaet o9 Ada € 3= BuT fea dar Hafes de (U9 fou AaEd

Prerequisites

o Students must be familiar with Asa ki Var.
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Students must be able to read Gurbani fluently.
Students must have read and completed the first eight saloks of Asa ki Var.

Materials

Copies of Asa ki Var salok number 9, 10 and 11 with st7k (A1)

Graphic organizer for meanings
Graphic organizer for idioms
Highlighters

Advanced Preparation

The teacher must be familiar with the three saloks, their themes and the meanings of new
words as well as idioms.
The teacher must be familiar with the ideology of Gurbani that recurs in saloks of Asa ki Var.

Engagement (15 - 20 minutes)

Briefly review previous saloks with students and move on to the next saloks.

fues us feug fegs ABat § AaY feg gaas|

Students read aloud, one salok at a time.

fefenmaet fears fea ABa & 86 new feg uzs)

Students highlight the new words and take notes as the teacher explains the meanings.
fefenaet 52" »udt '3 fors 8T g5 »i3 niftmmug 2 &3 IR § faue ol

The teacher discusses the themes of the saloks.

ftya A% @ UIads (UIHAT) 919 I1% & |

Exploration (35 minutes)

Students get into small groups and discuss the theme.
fefenraet nruE ny § 82 Sfontt feu 35 3 Ada © Udas fegmadl
Students fill in the organizer with new words and their meanings.

fefenrge! &< iyt € »i9dg J9fex niddieeiad feg 3Tadll

Students try to identify the idioms and complete the organizer.

fefenraet F@at fed” Hoefan & Ug's d9a J9fex niadieeiAd feg 3Iad

It is expected that students will agree upon certain important idioms and metaphors that
highlight the meanings of the saloks.

Sile T fa fefonoet rEa fod’ I8 UIHY Haefani 3 AfoHSt I Aodl 7 AR € I<
"TH § AURS 3J< Ia|

The class teacher explains to the students how ‘imagery’ is used in Gurii Granth Sahib.

niftmmux fefenraeinr & €A fa 19 dg Afog feg for n@da <93 a8 I

Explanation/ Extension (5-10 minutes)

The teacher explains the theme of the three saloks.

In the three saloks discussed in this lesson Gurii Nanak Sahib says that infinite studies of
books or immense collection of knowledge is of no use for spiritual upliftment unless one
applies the knowledge gained, to practical life. On the contrary, it increases a person’s ego,
without any spiritual gains, no matter how much one studies and how many books one
memorizes. Only Nam Simran (34 fAHS®) brings contentment, and only contentment sheds

off the shackles of greed and other vices. Contentment brings one closer to Vahigura and that
is the eternal Truth.
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Salok 9: Studying without aim only to collect degrees is not worth the time. Second stanza:
examples of all the rituals performed by jogis (fdft), sanyasis (A&EHY) and so called Pandits

are futile. Living a practical life devoid of deceit and corruption, remembrance of Vahigura
(=fadrg) and only leading a truthful life will get us closer to our Creator and internal peace.

Salok 10: Everything on the Earth is ephemeral. For example, plants and humans have finite
life. The only thing of permanence is Vahigura’s Identity.

Salok 11: Gurii Nanak Sahib used similes of planting seeds in the ground for planting
Vahigurt’s Name in our hearts. Just as we have to take care of the plant by watering it and
providing fertilizer for it to grow healthy, similarly we have to nurture Vahigurdi’s name in
our heart by weeding out greed, anger and ego for Vahigura’s Name to grow in our hearts.

Evaluation (On-going)

The teacher asks oral questions to elicit answers to the new information gained in the saloks
of the lesson.

The formal assessment includes questions such as:

o Describe the essence of the three saloks.

o Why is it not enough to just study or memorize the religious books?

o How can one identify with Vahiguria?

o Write a commentary on “Eternal Truth.”
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Teacher Resources
e Darpan (€3Us) by Professor Sahib Singh (www.gurugranthdarpan.com).
e Graphic organizer for Meanings.
e Graphic organizer for Idioms.
Meanings of select words (§2<° »Hgt @ »TH)
Word Transcription |Literal Meaning Figurative Meaning
aaf3 kirati 935 #H (Praise of Vahiguri)
IHT T'J9 |karma bahre  |[GOHJIE YRR diE (Without Vahiguri’s grace)
H® milu He Yyg (Vahiguri)
Tt dhadhi w3 fragr gt Non entity
gee dhavde geaw fege 76 Wandering lost
33 kiiru $5, €% aHe3 (Mortal)
gfx g3 |kari kirai g% T H 8%, 35 © % (Charm/ pull of the false)
Ag sacu g3 o @ MRS (Truth)
33J teveho 837 faor Like him (comparison)
EER| jeveht fag faor Like  him  (comparison: these  are
corresponding pronouns)
ey alakh frgs mifsnr &7 7 A] (mifgme (Unfathomable)
(23] labu BB Greed
HJIT mahata ECiS) Advisor
freeg  |[sikdaru Judt Leader
foaHfs  |hikmati THEI Cunning
Fifg bhahi wiar feg f3maT & nrar (Anxiety, desire)
WY @49 |mokh duaru  |HSSt T T9ewT Absolute bliss
YIS |parvana e Measure
<<t vadi Tdt gt Predetermined
It veki ot Jart & Multicolored
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Figurative Language (W@aaa& STHY)
Literary |Example From Meaning English Meaning
Terms the Text
Similes
Metaphors |3 & H&. .. Ut @ HS Sins
af3 fentt Afa &...  [afenr g9t § fanrg sa (Prepare  oneself  to  accept
fefg ofe saar MQ...  |z939 ot ¥ Vahigura
- = y Na d
n3H SlofE &1 feem... sH @it Siog €3 Cgﬁ;?iseriiz
AIH ug 3fs Ife... fHass 3 8o &t ug Hard work and effort (on
Vahiguri)
Idioms |33 I3 3g Far... 2% few en Jfe & &% &%|Varied human activities to collect
g wealth
% Hefort niUET §9 Hen Made efforts
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Grade: 8
Course: Boli (8%

Lesson Number: 12
Unit Name: Gurii Granth Sahib @9 3@ Afag) Grammar

Title: Pronouns 1

Standards
Standard 1: Oral and Silent Reading
e Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.
o Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
o Students understand the salient points in the history of the Paiijabi (dr=t) language and

use common word origins to determine the historical influences on Pafijabi word
meanings.
o Students read aloud fluently and accurately, with appropriate intonation and expression.
Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.
o Students utilize English Translations of the Gurti Granth Sahib.
o Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 5: Grammar (Parts of Speech and Sentence Structure)

e Students identify all parts of speech, types and structure of sentences.
o Students identify previously learned parts of speech in sample series of paragraphs and
sentences.
o Students use correct and varied sentence types and sentence openings to present a lively
and effective personal style.
Standard 10: Reading the Hukam (g&¥) from the Guri Granth Sahib

e Students will be able to read the Hukam from the Gurd Granth Sahib.
o Students will be able to receive the Hukam during the regular service as well as
participate in various recitations, including Akhand Path (»nf8 ua) and Sahaj Path (RIH

us).

Obijectives
1. Students will be able to recognize personal pronouns in Gurbani (JFESY).

fefenrael fenastars ugae § use Aadl

2. Students will be able to recognize the pronouns used in the subject and the object position.
fefenradt uzsie § J93T A9 3 S9H 99 Jut feg AHS A

3. Students will be able to recognize the spelling of pronouns based on gender.
fefenraal, féar @ 9 ’3 UIsie @ AIC-A3 (AUf®d) Ug'E AcEdl

4. Students will be able to read the pronouns correctly and understand the relationship in the
sentence.

fefenrget uza=t @ AU B899E &9 AAEdl i3 HEUd! 3T AHS Aadl|

Prerequisites
e Students must be able to recite hukamnama (J&H&HT) from Guri Granth Sahib.

e Students must be able to read Gurbani fluently with some comprehension.
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Materials

Gurii Granth Sahib Darpan (€3Us) by Professor Sahib Singh
Gurbani Viakaran (98 fenfaas) by Professor Sahib Singh
Graphic Organizer list of pronouns

Advanced Preparation

The teacher should be familiar with the personal pronouns used in the Gurti Granth Sahib.
The teacher should be familiar with the use of pronouns in the objective and subjective
position.

The teacher should be familiar with the spelling of pronouns based on gender.

Engagement (15 - 20 minutes)

Begin discussion with the definition of a pronoun. A pronoun is a word used in place of a
noun. For example: The boy is playing soccer. “The boy” will be replaced by “he”. Similarly,
a female noun will be replaced by “she”. Students give examples and with the help of the
teacher learn the correct use of pronouns. It must be noted that some pronouns are not gender
specific.

u%?ﬁeé}ﬁwfuwmm—wnﬁi frg3 ng oie &t g <93 AT Is Gust § ussie
niftmr AfET 31 5He™: HE™ gcus us foar J1 fed Aag ‘Her &t g ‘87° Hasx <393 3t ‘8
g Uaie d2dr fefenrggt uzsiet € J9 Bergas fée I8 3 niftmmud & Hee &% 8ast &
At 293" fiue 961 feg o feggstiar 9 fa agt uzste 8 €t yag 3° Has de 76|

Students get into small groups and try to fill in the organizer with personal pronouns in the
subject and object position.

& my § 8 fentt feg 38 Q& nigdieeing ¢ &93" dWd 3 &9H d9d gy feg
fenastas uzsiet 5% 39¢ TS|

Exploration (35 minutes)

Students find subject and object pronouns from given Gurbani lines from the Gura Granth
Sahib.

fefenrget Joost et 37 fed' AT 3 IIHEOIRX UIST gaadl AL, ‘O A
fifent ‘fafs’ g ugsTi”

Students are given lines from the Gurii Granth Sahib and asked to underline the pronouns.
niforue fefengeint § goaret St 3a S=al w3 fefenraet uss= '3 fors Bar@ed
Students complete the graphic organizer by inserting the pronouns in the appropriate
columns.

fefenrgel aefea nadiseing few 39stae Usaie § 39 YT a9ad|

Students justify their choices and placement of the pronouns in the column.
fefenraat 9= 96 © S96 TR

Students accomplish the task with teacher assistance.
fefenraet feg aH niftmux €t Hee &3 yaT 9ad|

Students play a game.
fefenaet fea U3 use I5)

Teacher writes the number 1 to 15 on a piece of paper, with a Gurbani line containing a
pronoun written next to each.
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niftmmux feg g 873 q 3 U 3 farest feud, 39a vid @ AOHE fea Joaet ©t 3« faue
I5 AR fev uzsie IR

Start out with a bag of candies. Wrap some paper or newspaper around it.

fHfonret 7t 2Enrt 5% sfonr fea s 8a Bae GuT aam A nivgw BUe febl

Once again write the numbers 1 to 15 individually on small pieces of paper. On top of the
wrapped newspaper paste any one of these numbers.

I € TH-TY a3t '3 q 3 QU 3 wix fed el fHfemst 2 37 €73 fegst feu” at fea
vig fouar fe§i

Similarly keep wrapping the parcel using the numbers randomly all the way up. There should
be some layers between each number.

T JUT BT Qunt fegag aom & we-ue fea uas Jet gdiet J

Then get ready to play. Students sit in a circle and pass the parcel around as the music is
played. When the music stops the student with the ball peels off the top layer and reads the
number.

feg fefenraet U3 UsT & doaw feu Sosl QuUT3 Tt HAS 9% & 58 § d18 ©f 393
feg yBz Atz § feu fa3 Ix i3 AR Hefls € gas 3B Su fAn fefourgdt 3% J<ar
8o 37 &t Az 3’ QuIH! U3 § BT A AITHE M Wik § uZar|

From your paper of GurbanT lines, read the appropriate line corresponding to the number of
the peeled layer or have another student read it.

AIHE e & € HS'EE J99e! € 3 €8 9| 3 B8R nid € AgHE fedt 3a uFt A=l

The person who opened the parcel picks the pronoun and then categorizes it as subject or
object.

frr fefomaet 3 38 €3 aom sfour A 8T Joast & 39 fed uss’e 83 d G § a9z
TYS A IIH I, Wal =941 feg 34T

In addition, the student has to explain and support his/her answer. If the student is not able to
explain his/her answer, ask volunteers to help.

fer 3 fewe fefonragt nvug gurg @ I feg Ti® <t T=am Aag fefonaet & Tr Fa 3t
9" § nidl nEE BE |

The game is continued until the last paper of the ball is unwrapped and read.

g3 8¢ 37 I%e! I A€ 3 AW »id M3 Joue! Emff I Uit &t Arend|

Have the winner share the bag of candy with the students.

73 fust & Hienmet & S Afantt &% AT a9s BT € el

This game enables students to increase fluency in reading Gurbani and also gives them
practice in recognizing personal pronouns.

feg g3 feforaet & fAE gouet § Uz & wifeR IR I BF o It fenSios
ugstet ot gt feg &t Hew aget J1

Another game: The teacher writes all the personal pronouns used in the Gurii Granth Sahib on
pieces of cardboard and puts them in a box. Students get turns to pick a pronoun and then say
if it is a subject or object pronoun. The lines are on the white board to assist students in
deciphering the pronouns.

fex J9 83 niftmux 919 dfE Afog e Tor AQ fenSias uaa’e 913 © <d-<u gafantt '3
foy & fea gan feg ur @2 feforadt ot A9 fea-fea gaz dva B8R feu fay ussie @
Adt T391 (I93T T9d A I9H T9K) TAE I6| fefanmgeingt § uzsiet €t ugw few Hew a9s
et 3 fge 3u3 (§93) €3 fdmt It I&1
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e yIaie (Personal Pronoun), 8'3H uay (First Person)
o T8 nrfenr g9g 8% & H 34 3@ Aeafe HiG

A oA 9t fafs Hfg Her A8 Ty dJrefe A8l

Hfg »ioE yz 33t Ag=Il

yz #t Hfg aeg nieg fagari

fAaT ugsT AE gH UT Hil

H & 3uz fust Hidw ufsAmal

H It AY 24 3 WS AfSae uail

IH 35 & T9e yuwe ofs ufs ufs din

fer Ay 3 fAT goH 39" R AY 9Hg AE afg A&l

WA ¥3 Ig3 aHeR W3 & UIed||

O O 0O 0O 0O 0o O o

Explanation/ Extension (5-10 minutes)
e How does Gurbani Grammar differ from the conventional Gurmukhi (J9HdT) grammar?

e The teacher explains the rules of grammar to students with examples given above.

e The teacher may ask students to read Gurbani and find additional lines with pronouns in the
subject and object positions.

e It is important to note the spelling change with the change of number and gender.

e Spelling rules are consistent in the Guri Granth Sahib.

Evaluation (On-going)
e The teacher gives informal assessment to students by asking oral questions pertaining to
personal pronouns.
e The teacher makes a formal test paper where students read several Gurbani lines and choose
personal pronouns and identify their number as singular or plural.
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Teacher Resources
e Gurbani Viakaran (9=t fenrade) by professor Sahib Singh
Graphic Organizer

[ ]
Games mentioned above

Singular Plural
I8, H, Hfg, u, ¥, Hfg TH, THT, wiFt, aHfa
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Grade: 8
Course: Boli (8%

Lesson Number: 13 - 15
Unit Name: Gurii Granth Sahib @9 3@ Afag) Grammar

Title: Pronouns 2 -4

Standards
Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.
o Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
o Students understand the salient points in the history of the Pafijabi (dm=t) language and

use common word origins to determine the historical influences on Pafijabi word
meanings.
o Students read aloud fluently and accurately, with appropriate intonation and expression.
Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.
o Students utilize English Translations of the Gurli Granth Sahib (dIg 3= Afas).

o Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 5: Grammar: Parts of Speech and Sentence Structure
o Students identify all parts of speech, types and structure of sentences.
o Students identify previously learned parts of speech in sample series of paragraphs and
sentences.
o Students use correct and varied sentence types and sentence openings to present a lively
and effective personal style.
Standard 10: Reading the Hukam (g&H) from the Guri Granth Sahib

e Students will be able to read the Hukam (g&H) from the Gurti Granth Sahib.
o Students will be able to receive the Hukam during the regular service as well as
participate in various recitations, including Akhand Path (»d8 Us) and Sahaj Path (Fad
ue).

Obijectives
1. Students will be able to recognize personal pronouns in Gurbani (JFESY).

fefenael fenastars ugase § use Aadl

2. Students will be able to recognize the pronouns used in the subject and object position.
fefenmaet Uz’ § 393" a9 3 T9H T9X gU feu ANS AT

3. Students will be able to recognize the spelling of pronouns based on gender.
fefenraet uzstet € féar @ o9 '3 €Js ¥ Hae-A3 (AUfSd) U='E AGEd

4. Students will be able to read the pronouns correctly and understand the relationship in the
sentence.

fefenrget uzstet @ AU B99E &9 AAEdl »i3 HEUd! 3T AHS Aadl|

Prerequisites
e Students must be able to recite hukam from Gura Granth Sahib.

e Students must be able to read Gurbani fluently with some comprehension.
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Materials

Gurti Granth Sahib Darpan by Professor Sahib Singh
Graphic Organizer list of pronouns
Linguistics of Gurbant by Harinder Singh

Advanced Preparation

The teacher should be familiar with the personal pronouns used in the Guri Granth Sahib.
The teacher should be familiar with the use of pronouns in the objective and subjective
position.

The teacher should be familiar with the spelling of pronouns based on gender.

Engagement (15 - 20 minutes)

Day 2

Begin discussion with the definition of a pronoun: A pronoun is a word used in place of a
noun. For example, “A boy is playing soccer”. “A boy” will be replaced by “he”. Similarly, a
female noun will be replaced by “she”. Students give examples, and with the help of the
teacher learn the correct use of pronouns.

uzse & forfinr 5% I5-813 »d3| fAg3 »ug &' & 8 @93 AT I6 Bus’ § uIse
niftm AfET 31 3He™: HE™ gcus us foar J1 fed Aag ‘Hew &t g ‘87° Hasx <93 3t ‘6
Hg UZste J2dr| fefenradt ussie @ J9 Beads fée Is 3 niftmmux <t Hee &% Bast &t
Adt @93 frue T5|

Gurbani grammar is different from the standard conventional Pafijabi Grammar which has
only one first person singular pronoun “R”. First, the pronouns in Guréi Granth Sahib come
from many different languages. So there are different forms for first person pronoun: I€,
Hfg, Jj Secondly, GurbanT s language has come from the 12" to the 17" centuries and it has

remained intact in the Guri Granth Sahib, while the Pafjabi Language has developed through
the centuries to attain its present form. Thirdly, Gurbani is in verse, poetic form with metric
balance to convey a divine message. And finally, the verse form allows to have the subject
pronouns to be in the object position, for example; fAdt UgsT Ag g1 U9 “Y”

9T fenrags widal UArdt & fenrags 3 <udt 3, fan feg (Jarst) free fea €30 yay
fea =95 uzste der 3 (M) ufow, a9 dg Afow few uzse aEt s feg' e T&1 fer
Kzﬁﬁs'nuwuswe@ae‘raumaﬁ I8, Hfg, ¥, nel o, J9ue! fegdmt gm=t
%ﬁymﬁﬂﬁméwmm%mmﬂﬁammamm@amﬁ
aﬁ,ﬁeﬁmm%%ﬂmmmaﬂwﬁwyaﬁmﬁmmfmﬁ
NS niRe gU niuETenT| S, geEet afe gu »is fesandt (82 I a9a =uet dfert feg
et It 1 ndigw, arfe gu few J= a9 Joue! few 93 UZse, T9H UIs € gu feg
& 8T IaI A frst ugsT AY 8HT U9 “Y”

Students get into small groups and try to fill in the organizer with personal pronouns in the

subject and object position.
9 3 FIH A9 JU & II€ T6 |

Discuss another form of pronouns used with intransitive verbs. For example, words such as,
‘W8 ‘wsfa’ and ‘H'2’. The influence of the languages and dialects from where these words

have been taken is clearly visible. Students get into small groups and discuss the Gurbani
lines.
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wagHd fafant 5% <93 A'E @& UZsie I9 I% a9l fAe: ‘v3’, ‘vsfa’ w3 ‘W3’| fam s
ﬁvfmm@aﬁa@m@nwwm@w@@&mﬁﬁﬁmﬁm@w@
Zfenit feg 33 & 9T dnf 3t €3 fegg 9@ Ta|

e Students choose the pronouns and complete the organizer.

fefenragt uzae g & nIdeEiHg 3I¢ I

Exploration (35 minutes)
¢ Students find subject and object pronouns from Gurbani lines from the Gurt Granth Sahib.

fefenrggt goast €t 3 fog AT 3 ITHS O UIsie Tasdll THAS: “God AL
fifenr ‘fafs’ g g3l

e Students are given lines from the Gurti Granth Sahib and asked to underline the Pronouns.
I

e Students complete the graphic organizer by putting the pronouns in the appropriate columns.
fefenraet gofea niadieeing ¢ 3ISTaeT USaie € 9 9 YdT F9adl|

e Students justify their choices and placement of the pronouns in the column.
¥ d96 © 96 TR

e Students accomplish the task with teacher assistance.
fefenradt feg aH niftmua €t Hee & YT 9ad|

e yzaie (Personal Pronoun), 831 uay (First Person)
o IR nifenr g3g 3f% & H 31 3@ AIaTe G

H wrAr 3t fof3 Hfg AaT B3 Ty Jrefe #Hig

Hfg vie® Yz 3t A=l

yz #t Hfg aea nie" Soa

freT ugTsT Ag gH U9 HlI

H &g 3uz fudt Hfida ufsmmall

H ItE AE 2 3 WS AfSTe WSl

IH 35 & g9 uuse gfs ufs wls didi

fern mu 3 fAe goH 398" B BY 9Hg A &fg A&l

WA Y3 U3 IHTE M3 & UTedIl

O 0O O 0O 0O 0o 0o o

Explanation/ Extension (5-10 minutes)
o How does Gurbani Grammar differ from conventional grammar?

e The teacher explains the rules of grammar to students with the help of the examples given
above.

e The teacher may ask students to read Gurbani and find additional lines with pronouns in the
subject and object positions.

e Itis important to note the spelling change with the change of number and gender.

e Spelling rules are consistent in the Guri Granth Sahib.

Evaluation (On-going)
e The teacher gives informal assessment to students by asking oral questions pertaining to
personal pronouns.
e The teacher makes a formal test paper where students read several Gurbani lines and choose
personal pronouns and identify their number as singular or plural.
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Teacher Resources
e Gurban1 Viakaran by professor Sahib Singh
e Graphic Organizer
o Singh, Harinder Linguistics of Gurbant , Sikh Research Institute, 2007

Singular Plural

I8, H, Hfg, y, ¥, Hfg TH, THT, mirt, IHfT
Day 2

Intransitive Verbs

Singular

D

o ‘W wug 3T 3 °HAH HIT ‘H’ 3T 3 3961
o ‘HfT wug &H s9fes fies ys us HI |l
o fABT ‘A3” ¥ JisfenT I8 37 nidat He 3Tt
o 63 &J Hie faal Aomfe v =ff faur fug adhm
e FOI® Hiarg gfs ‘wsfa’ gafenm
o IfT fagur ‘HfT’ &H BT &ax TF AT
e F3 T AIIf3 A3 a8 90 A3 U4 ‘W3’ & &< &<
o AT HY & niedl & #Ht €7 U3l
Plural

e JT AT Ifg ‘TW It Ifg Inrr Ifa fagumsil
e HY HiAI3 TY vt »iRll R AY ‘THY & Hifamir 37|

Pronouns in object position Singular Plural

#, #fg, B3, y, Hfg, U3, W3, wsfo | oM, oHg

Day 3
Prepositional Pronouns
Singular
e ‘W Ay T3 &F T nieg &4t L
o 3 I3 Afemg ‘H3” A
o T ‘HfJB3T 3T ug A TS 3 HA3f FEitl
o IIY Miadd Bt ‘NS’ TTsg & Hfa anfel
o Wfez B f5o fimA 5 85 W wati
o 35 A mudnit famifs frst fsAe v fudti
o AT JIN% ®F funmar feg HfTA” »iAaT
o for Jt 3 afe ¥ forret feg 3
o fAfs famrs I35 fafg &s Ha’i
Plural
o ‘UMY 393 g3 fgdal M B3 JT=
o 6T ‘O WE ey mBT ‘THS faafe & il
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o # 3 Hg wAsa fox 3t & Ef3
o ‘WA A9 &1 A fag afg a1 AaT fA < 32 gufAll
o IfT ‘THI” IH T & TH &6x AFE Jg AY ©ie AQ |l
o {53 32 RS TY ‘THE” TS |l

Prepositional Pronouns | Singular Plural
Day 4

HOH YJY (Second Person)

Singular

e #33 ¥ vud afg wisG mig Heg fao st
o ¥ A3E Z uT el

o frs a8 gn fimrg 38 nid Hfemr a9y afqll
o fAE 7Afe ‘30" <93 f3m ot fg3 &fal

o ‘30" AR Bufenm fAI fAfg g sfenm

o frp <y a8 IW »e gg B ufe Af3am umr JI
o 33 fgg aea dise I

e TF T 8o ‘TIfT & 398

o I Hs R I fes fas ms=

o I 989 ‘3T’ w3l 5 I& aTh

o frAg fg ¥9n ALt ‘3T° AEI

o wfg Afg ‘33 AHE &= & feraBI
o 3 I HY BAS 33T g2t &I

o ‘3fT TI5 HE F'd ATl

o 33 fgg aea dise I3V

o 3 fagur 3 Haar uEl

o ‘IF AT IF 3 ufz IfE

o & ot Bur 33T TIE MM

Prepositional Pronouns | Singular Plural

, 38, 34, 3f, 341, 3fq, 38, 33, 33f0, 3 3,30

nay

iaydd (Third Person)

Singular
o feRfg f3nrfar ASAAIS a3 @394t a8x ‘GT° 331

o ¥ 7 feg’ oz I feg 38 gow dem
o ™oH HIs at feg Fa Uz fefs’ gn a3 femdt /il
o Tar gt 53 3fe 8o ‘Bfs” afg ufa famr e
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o ‘Bfe’ Aefs Afyg niuz fash Az Herll

o ‘Bfg’ g dnfg niafg 391 fafs &fe 13 dizaa
o Tg ofe afg Y F9a'Il B3 €3 Bx” HaAfd Ul

o T YAl AE@ aHTI FaIf3 & Ui fes’ It T At
o ‘G5 TTs UHR dA=Ls gdre He Hfg faHas afanmi

Prepositional Pronouns | Singular Plural

@g, %g’ %’ %’ 86’ eﬁ’ @ﬁ, éﬁ’ @3’ %

e The teacher may give printed lines from the Gurt Granth Sahib with blanks for pronouns.
This sheet could be printed separately for each day, with the pertinent pronouns organizer in
front of the students. Students look at the organizer and fill in the appropriate pronouns in the

blanks. The game mentioned in lesson one may be repeated on successive days with different
pronouns.
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Grade: 8
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Course: Boli (8%

Lesson Number: 16
Unit Name: Literary Strategies
Title: Literary Strategies — Example 1

Standards

Standard 1: Oral and Silent Reading
e Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(o}

(0]

(0]

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.

Students understand the salient points in the history of the Paiijabi () language and
use common word origins to determine the historical influences on Pafijabi word
meanings.

Students read aloud fluently and accurately, with appropriate intonation and expression.

Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and summarize the passages.

(o}

(0]

Students find similarities and differences between texts in the treatment, scope, or
organization of ideas.

Students compare the original text to a summary to determine whether the summary
accurately captures the main ideas, includes critical details, and conveys the underlying
meaning.

Students understand and explain the use of a complex mechanical device by following
technical directions.

Students evaluate the unity, coherence, logic, internal consistency, and structural patterns
of text.

Students determine and articulate the relationship between the purposes and
characteristics of different forms of poetry as related to Gurbani (IJS&=1) (e.g. Suhag

(gawn), Ghori (W), etc).

Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.
e Students utilize English Translations of the Guri Granth Sahib (3r1g 3= Afas).

e Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea
focusing on a translation and brief interpretation of a Gurbani passage (with the aid of
English Translations).

(o}

(o}

(o}
(o}

(0]

Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear and well-supported conclusion.

Students establish coherence within and among paragraphs through effective transitions,
parallel structures, and similar writing techniques.

Students exhibit careful reading and insight in their interpretations.

Students use strategies of note-taking, outlining, and summarizing to impose structure on
a composition draft.

Students give credit for both quoted and paraphrased information in a bibliography by
using a consistent and sanctioned format and methodology for citations.

Standard 10: Reading the Hukam (g&H) from the Gura Granth Sahib @ 3g Arfas)
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o Students will be able to read the Hukam (g&H) from the Gurd Granth Sahib.
o Students will be able to receive the Hukam during the regular service as well as
participate in various recitations, including Akhand Path (»i8 ua) and Sahaj Path (RgH
ums).

Objectives
1. Students will be able to recognize the strategies used in the selected sabads (F=).
2. Students will be able to identify the strategy used in a particular sabad.

fefenrget far A Aae feu <33t okt fe@3 & ua's FAadll

3. Students will be able to identify the examples used in the sabad.
fefenaet rae feu Sadintt o fHAS &3 AAEdl

Prereqguisites
e Students must be able to recite hukamnama from the Gura Granth Sahib.

e Students must have taken the previous lessons in Gurbani (reading).

Materials
e Professor Sahib Singh Darpan
e Sabads with meanings, from Darpan
e Graphic Organizer

Advanced Preparation
e The teacher must be familiar with strategies used in Gurbani.
e The teacher must know the examples, similes and metaphors used in the sabads selected for
the lesson.

Engagement (15 - 20 minutes)
e Gurli Nanak, and all the Nanaks thereafter, used examples from real life to make us
understand the virtues needed to become one with the Creator.

39 56d Afad & TR A3 €96 WA fhed fed’ UgHE € &, UIHSH 5% fHeY &et 831e
JIE ©H J&I
e In the sabad (revealed in 15" century) in Sorath Rag (R9& 7T Gurii Nanak Sahib has given

examples of four occupations that a man pursues to earn a living. They are:
Ueg<t Ael €96 AJc I few 899 fea Age vied 9 oo Ao Us aH'E BEt Jo fod 99
<Hifentt & frag g9e Is|
o Farming
EE]
o Shop keeping
ECEEISl

o Trading
UF|

o Service
Gl
e The virtues of hard work, honesty, loyalty and humility are milestones for success in any
walk of life.
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faedtt @ far & 839 feu HOw3, feHsedt, foHasT i3 Tewd © B9 I fesA® € AEs3T
T € T gIT gT Is|

Exploration (35 minutes)
o After the teacher explains the theme of the sabad, students get into small groups, and study
the sabad. They try to find similes and metaphors in the two sabads studied in the lesson.

niftnUg € Age € UIdds AHSEE Buds, fefemmaet mug nmy § Zfeni feg @5 & Aue
fegge g5 89, fer us &9 feud a® € Aue’ few w8z T@M BuH=! n3 et §
¥3IT T U35 dIT I&|

e According to the sabad there are four means of making money: farming, business, trade and
retaining a job. The earthly wealth will remain here, the only wealth we will take along is that
of Nam (&™H). To accumulate that wealth we have to work as hard as the farmer works to get

his crop, as the shopkeeper strives in his business, as the tradesman struggles to further his
trade and as the employee works hard to impress his superior.

fer Aee nigA9 Us BT € I9 THIB I6: T, e, UT 3 dadll J9 Afog fer
Ao feg gaHBe Is fa efenr<t us 37 feg It 3fg Ae I, U9 &% fass =& us &M U JI
B8R (3 us) ¢ fedo a9s Bt §°° It fioss a9at I fA? fars Tt & fHoss age I,
TAHEY T feg, Tudt U feg 3 yomH dadt fegl

e Using metaphorical language, Gurii Sahib has equated Janeu (F&8). He says that one should

be provided with virtues of compassion, truth, and contentment. That is what would be the
sacred thread for the conscience and constitute an immaculate character. With an immaculate
character full of the above virtues one can meet (fathom) the Creator.

BT € T3 A I ATIE & A8 T IBGT F9H 5% AST I MBHT THS AET F6E,
efenr €t qug 3 ASY € B3 3 g JI fAR § Az Eif diet 3 AY »igoe € TC §13 AR JT;
g feg g Uer J9d It UgHSH § ufen 7 Age™ J

Explanation/ Extension (5-10 minutes)
e The teacher asks questions from students regarding the two sabads and the kinds of examples
given in the sabad. In addition, students delineate the metaphors used in the second sabad.
e The most important question is: Would they find the recurring examples in other sabads and
other Ragas in the Granth Sahib? The answer is yes.

Evaluation (On-going)
e The teacher asks oral questions, about the sabads in particular and about the Gurbani in
general, for informal assessment.
e The teacher may find other sabads that indicate similar similes, examples and metaphors for
the students’ formal assessment.
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Teacher Resources

RIf6 HO®™ q wg q

Ho It faarst agst AgH Ut 35 83
&y Hig ASY goar 9y s <

I8 JgH afg AHAt R wI 3416 2yl
T Hfenr mife & Jfell fefs wienr mar Hignr fegs g3 afen Il
TE I afg »iaT AT &H Jf9 gl
Faf3 Av afg 33w 37 fefo f3A & Ty
T=Afanr fAG ==g afg & ®aT Ha THIRI
pfs AR ABTYNT A3 W3 & I3

HIg g Ffammeer H3 He FEfa a3
fadarg & =f Afa 37 Afy afag HaBI31
»fe fo3 afg gadt Hfs &y afa x|l

g5 ol Jf9 TeEt 31 3 v Ugll

6% 8 &efd afg 93 g <518l

A& H: Q

efenr au ASY B3 A3 diEl A <<

gg A8 v  TE 3 U w3 & feg 3¢ & HB Hdl &7 fed 7S & ATl
U5 A H'EH &'aa 1 1% 98 ufel 98afs Hfs wiafenr afg s8& ufenm
frur dfs g gIg grovE famml &g W §g 33 ufen 3ar afenr

Meanings of select words (8= »iat @ »EH)

Word Transcription Literal Meaning English Meaning
B3 stitu grqr Thread

73 jatu ngdE Character

RL| hat A33uA I If you have

w3 ghatu ure Put on

98afs caiikari 9 ISttt Few pennies
mEfen anaia Harfenr Asked for

sf3 jhari faar Fell off

gITE caraia fast Gave

Zqr vetaga faor 738 € Without janeu
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Grade: 8

Boli

Course: Boli (8%

Lesson number: 17
Unit Name: Literary Strategies
Title: Literary Strategy — Example 2

Standards

Standard 2: Comprehension of Appropriate Passages
e Students comprehend grade-appropriate reading passages and summarize the same.

(o}

(0]

Students find similarities and differences between texts in the treatment, scope, or
organization of ideas.

Students compare the original text to a summary to determine whether the summary
accurately captures the main ideas, includes critical details, and conveys the underlying
meaning.

Students understand and explain the use of a complex mechanical device by following
technical directions.

Students evaluate the unity, coherence, logic, internal consistency, and structural patterns
of text.

Students determine and articulate the relationship between the purposes and
characteristics of different forms of poetry as related to Gurbani (J9&!) (e.g. suhag

(FaaN), Ghor (W=1), etc.).

Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.

(o}
(o}

Students utilize English Translations of the Guri Granth Sahib (/g 3= Afas).
Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 9: Recitations
e Students deliver focused recitations and oral presentations.

(o}

(0]

Students speak in a manner that guides the listener to understand important ideas by using
proper phrasing, pitch, and modulation.

Students prepare a speech outline based upon a chosen pattern of organization, which
generally includes an introduction; transitions, previews, and summaries; a logically
developed body; and an effective conclusion.

Students clarify and enhance oral presentations through the use of appropriate props (e.g.,
objects, pictures, charts).

Students read prose and poetry aloud with fluency, rhythm, and pace, using appropriate
intonation and vocal patterns to emphasize important passages of the text.

Students recite poems (six to eight stanzas in length), sections of speeches, or dramatic
soliloquies, using voice modulation, tone, and gestures expressively to enhance the
meaning.

Standard 10: Reading the Hukam (d&H) from the Guri Granth Sahib
e Students will be able to read the Hukam from the Gurti Granth Sahib.

(o}

Obijectives

Students will be able to receive the Hukam during the regular service as well as
participate in various recitations, including Akhand Path (»d8 Us) and Sahaj Path (Fad

us).

1. Students will be able to identify the real life examples of True Love given in the Gurdi Granth
Sahib.
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fefenraet g9 dfg Afow feu wo9n TH3fex fies &% HEUS AY yH e fuAst § use
Aol |

Students will be able to enumerate the examples of True Love recurring in the Gura Granth
Sahib.
fefenraet A9 gH Eif fegst fHAs § forest =9 fey Aadl

Prereqguisites

Students must be able to read Paiijabi (dame) fluently.

fefenmaet dardt nAet &% Ug Aae I

Students must be able to recite hukamnama (JEHAHT) from the Gurt Granth Sahib.
fefenrget a9 Jfg Afow fed’ gave™H & Aae J=

Materials

Dry erase board

Markers

Pens/pencils

Lined paper

Worksheets (provided in Teacher Resources)

Advanced Preparation

Teachers must be familiar with the examples given in the Gurii Granth Sahib.

niftmux $ 919 dg Afag fe fedinr AT 3° Aig Jr mgat 3

Follow the examples of true love in real life given in the Gurti Granth Sahib—the relationship
that a fish shares with water, the moon with the cakor (8a9), the catrik (8f3a) with a drop of

rain water, milk with water, and the lotus with pond water.
gegs & afess feu Hige A9 fum et fHAST 3° Aex 8 gdter 3 3t fa wirt efaag

5% AT g a9 AaiR| fAe fa Het 3 ust & fumrg, 9d9 © 9 &%, 93a & Htg it
gef 5%, TU 3 US! T, deH € I € USl &5, MEl

Engagement

Ask students to discuss the examples of true love in real life on earth included in the Gurii
Granth Sahib. It is possible that some students may mention the legendary Laila-Majnii (3%'-

HAG), Sassi-Punnii (FF-Ug) and the like. Inform them that mention of the legendary

characters exists in the Gurii Granth Sahib but we are looking for more simple and permanent
examples from the animal kingdom. If some students give an example or two write them on
the board. Then write all the examples given above.

fefenraentt § U2 fa 8aat § AY fummg & &t fAs Uz 3 # 919 dfF Afog fes =aq J7
Bust fed' T Aaer T ot B&F-HAg, AH-Ug & fHAm €21 fefonraeint & <R fa o9 dF
Afag feg fegsr & & T9A I, UT miHT I9 Miinit 3 wids Sfos @8 ages ug-dsn &
ot feg 33t HIa! T A ged3 € feuH H3Tad niuET dies AT I51 7 aTt fefenrggt It
furs 22 3t BT 893 '3 fad| feg Bua fesut Adnit At S93 °3 fau|

Discuss the examples with the students:

fefanmaein & fimms 3 oA:

o No matter how much the water beats on the lotus, the flower still blooms in it.
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UIHSH &% fer 3§ fumig a9 I fAr 37 de® @ ust &% J1 ust &t sfagt B8R §
ud H9eit 96 U9 fumg feg foar, ust few afder dfenr, 39 fuzer 3

o No matter how much the water beats the fish around it loves and thrives being in it.
UIHSH 7% fer 3¢ funig a9 J fAR 3§ Hel & ust &% J1 A fAf uet =uer I
Het B8R @it Bfget & wide Hadt 91 Het Ut fast fea us sdt @ Aaet w3 fen feg
ofdet St ot ygws dt 3

o No matter how thirsty the carrik (bird) is, it waits for a drop of rain water to quench its
thirst.
fAm 39t 9f3x @ Hi'g € gef 5% 31 9131 3= fur ve A2 U9 BR © ferem 3 €A
&t ge < 3ty It B8R <t ALt %96 T AES J

o Even if the water evaporates when milk is boiled it still protects the milk from scorching.
AR 39" USt @ gU &% 1 USt BE® & v niy I fier § U9 g0 § A%E 3 U8 e
Jl

o The cakor gazes at the moon non-stop in adoration, and in anticipation even when the
moon is not there on a moonless night.
fAA 397 939 & §€ &% J1 I T Hi € I3 adt 93¢ 3T & 99 fed 2& maH B
Suet 3fdet 31 B8R § g9m I fa BR & fingr 7gT »iear| »E® fos 98 93 mier 3 3
Tad T I9A &< A ¥ Afer J1

The essence of all the examples is that our love for Vahiguri is based on Faith and it is

unconditional. There is no room for argument or complaint, neither is there any room for

bribe.

fegst At fArst & fea @ fagz T1 ygH= 5% Ao furg 39R W3 37w ’3 mofas J1

feg Fer fumrg Rs? 9fas J1 e At foB e <t Aqr 54t 3 & Jt fer aet <5t guet I

Exploration (25-30 minutes)

Give your students a worksheet to practice the examples in the Gurii Granth Sahib. Students
follow directions to complete the worksheet.

fefenmaetnt & user fe€ 3t fa 8T a9 df Afos feu wan TR & wifsnA &9 Azl use
83 oSt gefest nighw fefermaeint & fea mifswm ysT a9s &t &d|

Give them about 10 minutes to complete the task.

&M U3H J96 ®et §ust § Qo0 flet & At fell

After they have completed the first worksheet give out the second worksheet that they must
complete following the directions given on the top of the sheet.

ufa® nifeniA UgeT HEH® ads BuTS fefenaemnt § ao-qu fiiet few A uawr, B8R §ue
fesnt gefest nigAe, yar a9 &t JJ|

Ask students to write their names on both the worksheets. Then collect both at the end of
class time.

fefenrgeint § MU aH €6 mifgnR udfant ’3 feuzs B8 &3 3 a®H & AHT ¥3H JT BUTs
Ude 8 B2l

Explanation/ Extension (5-10 words

Hand out an equal number of green and pink cards to students. Tell them that each card has

one word on it.
g fefanraent § I3 @98 3 niftmi § a5t a9 <5 61 Baw' & ¥R fa g9 feg aws '3
fea Age fefir dfenr 31
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¢ Inform them that when the signal is given they have to get up and find the matching card that
will complete the example pair of True Love that they have learned today. For example: the
cardholder with Moon on his card has to find a card holder with the bird cakor on it.
fefemmaeint & ©R fa 7e femar 92 Qust & 85 & num At fimra w3z J1 B A7t
go8et 3 fAn 79 8awt & nim fAftmr 31 fiFs = 9o T8 J9s & € T8 98 § HIT
Jl

e All card holders must find their corresponding card holders. Only then is the game over. Tell
your students that in the game of True Love with Vahgurt no one is a loser because it is
based on Faith. The first one to find his/ her match wins this worldly game.

A AQ »UE A § %3 8¢ I 37 feg 5 usH It J1 fefenmmaet § R fa uaH=H @
fumrg & 93 feu at o9 &df faBfa feg 39A & 83 T

Evaluation (on-going)
e The teacher will give informal assessment to her/his students
o Formal assessment will be given to assure that the real life examples of nature are well
understood by students.
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Teacher Resources

Worksheet 1

35 foinit PR @ ga=t 7T &3
Q. B us/&le
2. T Hta/Ha
3. ¥f3x de
8. HIA/ET o<t
Y. gag WG
€. Het SASH/IHS
2. U

Worksheet 2

35 &3 nuat &% Ul gt 39:

a. T He viFt ofg fAG ifs afs At aHBfal

2. I Hs wiFt ofg ARG Yifs afs AFt Hest I

3. I e niFt ofs fAG Uifs afs Art 75 Jfell
8. I He wirt Ifg A Uifs =fe At HIIl

u. 3 He niFt ofg fAB Wifs afs Art Afgll

€ AOHfs __ ®d Jfg 39

>. 3TdmBEw e H___ SR BT
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Grade: 8
Course: Boli (8%

Lesson Number: 18
Unit Name: Asa ki Var (04 &t @79)
Title: Salok (F&) 12, 13 and 14

Standards
Standard 1: Oral and Silent Reading
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.
0 Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
0 Students understand the salient points in the history of the Paiijabi (dr=t) language and

use common word origins to determine the historical influences on Pafijabi word
meanings.
o0 Students read aloud fluently and accurately, with appropriate intonation and expression.
Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.
0 Students utilize English Translations of the Gurii Granth Sahib (319 Jg Afas).

0 Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea
focusing on a translation and brief interpretation of a Gurbani (J9&<1) passage (with aid of

English Translations).

0 Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear and well-supported conclusion.

0 Students establish coherence within and among paragraphs through effective transitions,
parallel structures, and similar writing techniques.

0 Students exhibit careful reading and insight in their interpretations.

0 Students use strategies of note-taking, outlining, and summarizing to impose structure on
composition drafts.

o0 Students give credit for both quoted and paraphrased information in a bibliography by
using a consistent and sanctioned format and methodology for citations.

Standard 8: Recitations of 24 paiirs (48%) with saloks of Asa ki Var

e Students recite 24 paiiris with saloks of Asa ki Var.

Obijectives
1. Students will be able to read Gurbani fluently and with correct intonation.

fefenaet niAt 5% AU I9TEt UF AaEdl |
2. Students will be able to decipher the meanings of new words and idioms.
fefenrast a2 niygt w3 Ha=fan © »ige AHS AGSdI
3. Students will be able to write a well organized paragraph summarizing the salient points of

saloks.
fefenaet o9 ABa & 3= fex 94 Hafes g€ (U9) feu fou Aadl
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Prereqguisites
o Students must be familiar with Asa ki Var.

e Students must be able to read Gurbani fluently.

e Students must have read and completed the first eleven saloks of Asa ki Var.

e Students must have prior knowledge of the use of idioms, metaphors and similes in Gurbanf,
especially, in Asa ki Var.

Materials
e Copies of Asa ki Var salok number 12, 13 and 14 with stk (FE1)

Graphic organizer for meanings
Graphic organizer for idioms
Highlighters

Advanced Preparation
e The teacher must be familiar with the three saloks, their themes, meanings of new words as
well as their idioms.
e The teacher must be familiar with the ideology of Gurbani that recurs in the saloks of Asa ki
Var.

Engagement (15 - 20 minutes)

e Students read aloud one salok at a time.
fefenraet fears fea mBa § B niew feg Uge w6l

e Students highlight new words and take notes as the teacher explains their meanings.
fefenraet 52" nudt °3 foms e g6 »3 niftmmua € 83 92 & faue Tl

e The teacher discusses the themes of the saloks.
Wit A% € Udads (UIHTT) I3 I1% 3|

e The teacher discusses meanings of new words (literal as well as figurative) in the context of
Gurbani, to highlight the essence and theme of the salok.
ity 32° MY’ & »ig" JOTet © UIRd feg AR Bt © niudt »i3 midagd nidg
AB& € UId96 ¢ AHSE few <03 Hee d9adl

Exploration (35 minutes)

e Students get into small groups and discuss the theme.
fefenaet »uE ny § 8¢ 2fentt feg 33 a UTaTs '3 feva agdl|

o Students fill in the organizer with new words and their meanings.
fefenraet a2° »ugt w3 Guat © gl I9fed Madisetna feg 3Iad

e Students try fo |dent|fy the idioms and complete the organizer.
fefenraet ASa feg’ Hoefont & UgTs g9 Iofed Madiaeng feg FIadl

e It is expected that students will agree upon certain important idioms and metaphors that
highlight the meanings of the saloks.
BHie I fx fefenraet Aéa fed’ g5 UgHy nuet °3 AfoHSt 9 AEEd 1 AL € 3« »PE §
AURS &3¢ J5|

Explanation/ Extension (5-10 minutes)
e The teacher explains the theme of the three saloks.
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o Gurt Nanak Sahib has condemned the different practices of attaining salvation by:
punishing the body, giving alms and charity to Brahmins and their kin, and observing
higher and lower caste.
fegs’ Aéa few g a'6a AfdY gOHET T6 fa fod aOH I3 a9 5% yg € ugust adt
J AaEll AT § JHC ©F, €6 € A a¢1 <81 A3 § HoE &% yg © ugust adt g8fd
aes o™H fAHTs 3 yg € fuma feu dis 9= a8 It yg &% fisu 3 Aaer J1

o Assignment: Write a paragraph describing different practices that you have observed in
our community which are performed for worldly gains. For example, fasting for the
health and success of a loved one.

WT B IH: WUE S oS Bfem<t 2fee et I I3 a9H 13T & 9« fed| fae: fam
funrg €t fAg3 mi3 IHTTEt BET SR/ T, viel

Evaluation (On-going)
e Teacher asks oral questions to elicit answers to the new information gained in the saloks from
the lesson.
e The formal assessment includes questions such as:
o Describe the essence of the three saloks.
o How can one attain oneness with Vahigurt (fJdrg)?

o Write a commentary on Nam Simran (& fAHI®).
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Teacher Resources

Boli

e Darpan by Professor Sahib Singh (www.gurugranthdarpan.com).

e Graphic organizer for Meanings.
e Graphic organizer for idioms.

Meanings of select words (§2<° »Hgt @ »TH)

Word Transcription Literal Meaning Figurative Meaning

af3 jati Bt fAREY (Creation)

Af3 joti TEE J9 ¥ 59 A UIAH (Light (presence) of

Vahiguri)

WS akal gt AYIs (Complete)

& kala I&J, Tt famr, 227, 83 (Part)

Har A=E jog sabdan Hathor & TgH The way (faith) of the jogis

HE€ §OHST [sabdan brahmanah [FIHET & UIH Ved, the way of the brahmanah

HY ASE stidra sabdan Hed' € UgH The responsibility (way) of the shiidra

uygT fg39  |para kritah gftmr €t A= Service of the others

g3 kumbhe w3 Pitcher, earthen waterpot

1523l omi noug Iliterate, rustic

wH ghale 5] ATsT (Earn, do)

Hfg 98 muhi calai Ho € 59 &% MUS HIHt H3TER (At one’s own will)

UgAg parjatu Al € UA Haa®U3 guf fed’|One of the five mythical trees that
fea 7 HEaHaT ydt ager I |fulfils wishes.

UYJes parachat uyy Evil, sin

3@ af3  |bhau bhagati JHr Far3t

Loving devotion

o) afijan HIHT famrs & AaHT (Wisdom)

sfger bohitha A 39 AIH AH® (Savior, liberator)

Eis diragh BHr Cronic, hard to give up

HY mucu Her, &3 Gaint, pompous

G)ISCA gaiira ggr Worthy, one with virtues

GEY hanta frarat A wicked, sweet tongued person

AT kusudhe He Pretender

erfa dojaki &9 Facing ones wrong deeds

yJT khara g3 Too much, clearly

B nanga faar sufanit 3° yyt = oyw QU & (Withough any
facade, true self)

UF gU kapar riip ESEY Adte @t quzT (Mortal body)
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Figurative Language (W3aaa& STHY)

Literary |Example From the Text Meanings

Terms

Similes |3 TO" A% 33 A% g I & IfEl fAe ust w3 feg g3 Ifder I 37 @
famrs o 9o He 97 I o fomrs &|famis &% He »idwsT feg fefamr afder T
afell

Metaphors |89 €19 BY 3q1 3fenr 77 AY ITH & eI [FASX Hie &2 gy fesm g€ AT J 3 7Y Jar
fex 9g fea ga=9I gT AT J

Idioms
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Grade: 8

Boli

Course: Boli (8%

Lesson Number: 19

Unit Name: Asa ki Var (04 &t @79)
Title: Salok (A&) 15, 16 and 17

Standards

Standard 1: Reading and Reading-Comprehension
o Students achieve fluent oral and silent reading skills, through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(0}

(0}

(0}

Students analyze idioms, analogies, metaphors and similes to infer the literal and
figurative meanings of phrases.

Students understand the salient points in the history of the Paiijabi () language and
use common word origins to determine the historical influences on Pafijjabi word
meanings.

Students read aloud fluently and accurately, with appropriate intonation and expression.

Standard 3: Source Material
e Students demonstrate utilization of outside source materials.

(o}
o

Students utilize English Translations of the Gurii Granth Sahib (319 Jg Afas).
Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea
focusing on a translation and brief interpretation of a Gurbani (J9&<1) passage (with aid of

English Translations).

(o}

(o}

(o}
o

o

Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear and well-supported conclusion.

Students establish coherence within and among paragraphs through effective transitions,
parallel structures, and similar writing techniques.

Students exhibit careful reading and insight in their interpretations.

Students use strategies of note-taking, outlining, and summarizing to impose structure on
composition drafts.

Students give credit for both quoted and paraphrased information in a bibliography by
using a consistent and sanctioned format and methodology for citations.

Standard 7: Listening and Speaking
e Students listen critically and respond appropriately to oral communication.

(0]

Students analyze oral interpretations of literature, including language choice and delivery,
and the effect of the interpretations on the listener.

Standard 8: Recitations of 24 paiiris (481) with saloks of Asa Ki Var
e  Students recite 24 paiiris with saloks of Asa ki Var.

Obijectives
1. Students will be able to read Gurbani fluently and with correct intonation.
fefenraet At 5% AU J9Tet U AdEd |
2. Students will be able to decipher the meanings of new words and their function in the
sentence.

fefenaet 52" gt € nige w3 Tt few 8Ts' € < § ©H AaEdl

3. Students will be able to write a well organized paragraph summarizing the salient points of
saloks.
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Boli

fefenraet ABa & v® 3= feq 39stae™ dF (UQ) feu foy Aa=dl

Prerequisites

Students must be familiar with Asa ki Var.

Students must be able to read Gurbani fluently.

Students must have read and completed the first fourteen saloks of Asa ki Var.

Students must have prior knowledge of the use of idioms, metaphors and similes in Gurbani,
especially, Asa ki Var.

Students should have covered Asa ki Var lesson 1 to 5.

Materials

Copies of Asa ki Var salok numbers 15, 16 and 17 with s¢7k (FE1R)

Graphic organizer for meanings
Graphic organizer for idioms
Highlighters

Advanced Preparation

The teacher must be familiar with the three saloks, their themes, meanings of new words as
well as their idioms.

Engagement (15 - 20 minutes)

Briefly review saloks from the previous class and continue on to the next saloks.
fusd us € Adat § Ay few gaa8I

Students read aloud, one salok at a time.

fefenraet feara fea Ada § B8 niew feg Uge w6l

Students highlight new words and take notes as the teacher explains their meanings.

fefenaet 52" »udt '3 fors 8T g6 »i3 niftmmug 2 &3 IR § faue Tl

The teacher discusses the themes of the saloks.
WU A% @ Udads (UIHTT) I3 I1% 3|

The teacher discusses the meanings of new words (literal as well as figurative) in the context

of Gurbani, to highlight the essence and theme of the salok.
iftmiug 32" gt @ »i9E JOTS € UIRd feg AHSR| Js ¥ niudt w3 widagx ni9l
A%& € UId9s g AHSE feu <09 Hee a9adll

Exploration (35 minutes)

Students get into small groups, and discuss the theme.
fefenraet nruE ny § 82 Sfontt feu 35 3 Ada © Udas fegwadl

Students fill in the organizer with new words and their meanings.

fefenagt 52 g M3 It € NIE Iofed »iIdieEiHg feg 3Iadl

Students try fo |dent|fy the idioms and complete the organizer.

fefenraet réat feg' Hoefon & ugs a9a I9Ted adieetng feg F9ad1|

It is expected that students will agree upon certain important idioms and metaphors that
highlight the meaning of the saloks.

Sle 9 fa fefonraet mBat fog' I3 Ugny Ho=fan® ’3 AfoHSt 5= FaEdl, 7 ASK € <
nTE § AURC &3¢ J6|
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Explanation/ Extension (5-10 minutes)
e The teacher explains the theme of the three saloks. For example:
niforya AdaT € UIads (UIHET) 89 316 a1 e

o Gurii Nanak Sahib has condemned the different practices of attaining salvation by
punishing the body, giving alms and charity to Brahmins and their kin, and of observing
higher and lower caste.

I9 Afde GoHET I5 fa gmft 78 T & 3t efeer adt 7 wiHT He aHf @8 niu A
& fégr 31 ol € 7A€ feu J9dt & H9 &t niAdt A8 FeE T Hies i I 3w
At feu I aoa Afag & A9 3 YT fies e B wifinm I 3 gfenr<t a9 st @
436 137 I

Evaluation (On-going)
e The teacher asks oral questions to elicit answers to the new information gained in saloks from
the lesson.
e The formal assessment includes questions such as,
o Describe the essence of the three saloks.
o Describe the meaning of the paragraph, “gfemr aurg, . 88 utfel” Why is it not beneficial

to only study all the Veds (€) and the religious books for spiritual gains?
How can one attain oneness with Vahiguri (S7J41g)?
Write a commentary on Nam Simran (&H fAHI®).
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Teacher Resources

e Professor Sahib Singh’s Darpan (€3Us) (www.gurugranthdarpan.com).

e Graphic Organizer for meanings.
e Graphic Organizer for figurative language.

Meanings of select words (§2<° »Hgt @ »TH)

Boli

Word Transcription |Literal Meaning Figurative Meaning

B3 sutu g, B39 Thread for continued concentration
I gandhi de Make self control the knot

3 jatu nru& vy § TR feg JuE i@ niy § =R feg Ju (Self control)

Ag sacu A9 SR

wisfent  |apaia Harerfenr

i sikha fRfor Spiritual knowledge

sfz jhari fsar & Destroyed

CEG)Y Vetaga faor 738 € Without any merit

Ao jaria it ygret ferdt v fanrs

ufgeHr  |pahinamia ¥ feu & a3 Uy Hidden bad deeds

AY B3 sacu siitu HeT grar Aer afeH 3fgs @

3 vatai A g feger @ (Wandering)

H&g f8fent |manahu cindia |He fee3 Mind’s wants

Uur Afert  |paidhajaisi  |feR3 &% With grace and respect

a9 karu 23H

ug dhanu IJTH T U6 IIH T I

He malecham HE 313 3fgret H3 T fesAs

HEA YE  |manas khane |fEaA® § us @8, <<t U9 |fesAs § Bes T8

913 THE! |jagat kasai Butcher a3 € /e '3 g%H 396 T

wigftmr |abhakhia &7 BB War 8%t FBHT

Hfs 58 mani jithai  [S3f3nr Ifenr Unclean soul

Heat medni et God’s creation

%3 sultana geRTdt Kingdom

urg ghahu urg Reduced to nothing

EL] bhikhu =C)

Haar mohaka a9

fusdt pitarT HT I <3 <Sfont § Donate in memory of the dead

fre=int sifianiai ugTst At @ Recognizable
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nift B3E [uE UT fInr ug Ts Uil
dat B39 dfe U sfesadt ufal

HAGT musphi fesae Judgment day
) jithe gor He © nufesasT
uss palane ot fanrg-ag fanmg
TJIH haram HIS U6 H'S, domit
Sl cjj H& TTge HarS HE TTgE B
gaHfefA phurmaisi JdH Het SIahrt
HI®3 mahlati Hfg®t & U5-E%3
g jaru fagu niereEr
Figurative Language (W3aaa& STHY)
Literary |Example From the Text Meanings
Terms
Similes  |efenr auT A3Y H3 A3 diE AZ << sfenr & qurg, ASY © B3, A3 € dief 3
feg A3 v & TEt 3 US W AY W99E € ¥ U3 I I
feg giet T iFd! 768 JI
Metaphors [HEH U& &3fd faemIl g9t arfes 135 afs(est ¥ gor foHm uze I6 3 @8H &%
3T JdtEt 3% <3t 3T TS
aefg Bust 7 39 FB3® Wig el Ae Tfgqg A, FerT '3 88t a9 a9 ¥
3t B8R ¢ dars a9 fee Tal
ldioms  |H& & B3 ®g J frge BT 3| He &t foz sme J 3 g & o 35 S5

31 yTEt feAsdt 3 UIE Us B Hel &ad
&% UT it T B3R I
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Grade: 8
Course: Boli (8%

Lesson Number: 20
Unit Name: Ghoria (W)

Title: Ghoria (W)

Standards
Standard 2: Comprehension of Appropriate Passages

Students comprehend grade-appropriate reading passages and summarize the passages.

0 Students find similarities and differences between texts in the treatment, scope, or
organization of ideas.

0 Students compare the original text to a summary to determine whether the summary
accurately captures the main ideas, includes critical details, and conveys the underlying
meaning.

0 Students understand and explain the use of a complex mechanical device by following
technical directions.

o Students evaluate the unity, coherence, logic, internal consistency, and structural patterns
of text.

0 Students determine and articulate the relationship between the purposes and
characteristics of different forms of poetry as related to Gurbani (e.g. suhag, Ghorf, etc.).

Objectives
1. Students learn different forms of poetry with a focus on Ghori.

u=hr § fomrs feg Jua fefeniaet =u-vu afe qut & wifthvis a9e I51

Prereqguisites

None.

Materials

Sabad handout

Writing material

Dry erase board

Notebooks

Guru Granth Darpan (23Ua)

Pafijabi- English dictionary
http://www.thesikhencyclopedia.com/sikh-scriptures-and-literature/ghorian-4.html

Advanced Preparation

Teacher should go over the readings and be comfortable with poetic forms, especially Ghor.
On the board, in the center, write: W3 - HORSE (Mare).

Engagement (15-20 minutes)

Greet students and have them settle in.
fefenragint &  nifent nmd 3 8oz fell
Do a short review of their last class.

fusdt A3 8 us § Ay few gaoll
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Now pointing to the board ask them to tell you anything that comes to their mind when they
see the word W™ — HORSE.

393 <% fera aoe J€ Bust § U= fa Wz ng v & 89w’ § &t 83 me Ji

As they tell you different words, or phrases write it around the words on the board.

e feg €F AT T8 niudt 7 it § E98 €3 oy et

This activity is intended to be casual and fun, to create an understanding of what we know of

horses. Based on this activity we will discuss the Sabad.
feg nifsna 83 IBa-e%ad HI® feu adt At Trdiet 31 fer @ niag €3 wirt Aae <t fegg

a9a! I1 Wfant 99 Ugun3 AU © ANS fefenraei feg a6
Therefore, try to bring about the phrase “a means of transportation.”

mﬁ»ﬁa“n@wﬁww—m@@m”@wﬁgéﬁ@%mm|

Explain to students that before cars, airplanes, trains, etc. the horse was seen as a swift means
of transportation, and an important one.

fefenrgeint § R f& vemdt € Fger ATs fA”” &9, Jeel-Adm, 38 dshi, nie 3 ufast
W3 ¢ It neArdt »i3 ¥ 3 U € fex 37 Aus © gu feg At Ater H

Once you feel enough has been shared about horses, ask students one more questions before
moving on to the exploration section:

a9 307¢ BAE I° fa WF 9 B Aadt & AHS T IE T 3 o[l TuE 3 ufow fex
S 39 U=l
o Do you know of any other names for a horse besides W=T?

at 397 ‘WIT 3 TuT BRET I I9 & usT I?

Exploration (35 minutes)

If any of the students can tell you any of the words in Gurbani then congratulate them and use
that as your transitioning point to say that there are different metaphors used in Gurbani as

well as certain poetic forms.
mwﬁﬁwﬁmmﬂmﬁvaﬁwwﬁ@%m%@m@@ﬂwém

&% fer & Hae J2 fefenrgein § ©R fx goaet feu et nidaw w3 afe gu =93 I° I
One such form is “&har’. Gurii Ramdas Sahib wrote two Sabads in Rag Vadhansu using the
metaphor horse and he also called in W=,

Bust feg fea gu Wt J1 I9 IHeR Afae & T5dF 91 few € AT WS »Bae &3 &
€99 I5 w3 8w’ T fAISY &t WS T

Ask students if they can think of why it was called that?

fefenraen § U= Aa9 B ©H Aas & fer et & & ‘W fag afiporr famm

If any student/ students know why, congratulate them and then pass out the write-up below
on WFhar,

fiag aet fefenrgdt e/ A] @ AraH fe€ w3 wZinr €3 Js fe3 3y <3 bl

If they do not know why, feel free to ask them questions that might give them some hints,
such as:
fiag €7 & @A AaT 3 fera @ feg A y=:

0 In the Pafijabi culture is there a celebration where you might see a horse?

ot UaArdt Afgwarg feg aet IAH A ARG 3 fAA feg W3 € <93 i3t At 372

0 Atawedding do you hear songs being sung when a groom is getting on a horse?
fenrg 3B 3 € UH 935 AN IIE AT B I3 faA & AT T6?
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You can continue to ask a few of these questions and then as a group either read the write up
on WA or you can just summarize it.

% ysE Quds Aast qu few uighr '3 fefimr feg 8y u3g A ferer A9 fefonmae §
AHSS|

Once everyone has understood the context in which Gurii Sahib revealed this Sabad start

working out a translation as a group.

#9d Afontt § 39 dfg Aoy fev won fer Age & uInd (AUSs), fAR ugerfe feg Gefonr
famr I, AHS 1 famr 92 3t fH®a Fae @ 3970 €3 3 a9

To begin with, break the class into four groups and assign the Sabad to each group.

FI<E BY J96 BTl fefemaent § g9 2fent feg @3 & Afont § Aae € feBl

Using the Gurid Granth Darpan and the Pafjabi-English dictionary help students find the
meaning for each word and come up with a line by line translation as well as a synopsis of the
Sabad.

Afag fAw & Jeaat St w3 UArdt-vidiet Haedn @93 a fefenraeint & niudt @ nwidy &3

W3 3 T YA 39ANT 596 feu HEe ad| AYT € A9 W3 3< %IT df <t AfHA a1
A list of words have been provided for the teacher to help the students.

fefenrgein €t Hee a9s & niftmua’ & Ag®S A3 da° (vid) nudt & Fot Jof fst
arst I

Explanation/ Extension (5-10 minutes)

Pass out the second Sabad for homework and have students try to translate it; you can discuss
it in the next class.

Evaluation (On-going)

The teacher should pay special attention to students during translations and discussion.
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Teacher Resources
Ghoria (WEbaT) pages 575 to 576 — Sabads by Gurii Ramdas Sahib in Rag Vadhansu in the Guri

Granth Sahib. The word ‘ghoria’ in Pafijabi is the plural form of ghort, a mare. In Paijabi folk poetry,
these types of lyrical songs are sung on the occasion of marriage. Pafijabi marriages consist of a series
of ceremonies performed at different stages of the festivity. In one of these ceremonies, the
bridegroom mounts a handsomely decorated mare to go to the house of the bride where a reception
awaits. The sisters of the bridegroom feed the mare with crushed gram from a plate and embellish the
mare with bridle strings. They sing the songs of ghort and other girls and women join them in chorus
as the bridegroom climbs on the back of the mare. The ghoria hymns, composed by Gura Ramdas,
Sahib are lyrics of exquisite beauty, woven around images and symbols appropriate to the occasion of
marriage, in particular to the ceremony of ghori. These hymns depict human life as a precious
opportunity to be united with Vahigurg, just as marriage is the opportunity to be united with the bride.
The human body is the mare trying to reach the ultimate goal, the Almighty. The mind must be
harnessed, conquered, and controlled, just as the saddle and bridle control the mare and direct it to its
intended path.

Have students complete the English meaning in the organizer below as they go over the Sabad.

TSIH Ho® 8 Wi 98~ Af3 3@ yrfell

97 3AfE #t IfH Gurdhnl I O HER AsH Ufe utehm Il

H'EH AGH &5 Y& Uen™ 87 H d96 a8l JoHfY 39 9%% U< Jfg afd Ifg &= Jahri

87 ©9 { gt faz ofg At afg afg afH Fo<nr @33t utst a7 AUEl A6 aaa IfH Surehnril

Word Transcription Pafijabi Meaning English Meaning
3l tejani ME]

Buehr | upama O oigt 7

H'SH manas EI”?T, fesAs

gagtorm cangaria ﬁaﬁ, AJS

EeIey calala CIEY

ufs punni dait faAHs &%

ELCi] bariki Aot

Tg yel g 3 dar v 3f3 Huwr it fauy gfeniar I
fauy gfewiar wis3 3991 Joufy ufg we afg Sfafg ofz @396 FU 9 g FIfe 3T2
nisfes Ifg Ifar afg gz are afg Jat afg Jaml 7= soa fagas ug ufenr afs €3y afg ue Jami

Word Transcription | Paiijabi Meaning English Meaning
o jni e, T3t

FHur langha H ®uEr/u9g gaer It

gfeniar bhuianga FA9-AHTT (3fe-niar - gIst @ vidn)

e khevatu H®™J

foges | nirban THE-ITI3

U padu I
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FFs e gfa famrg feafenr gl 3fs gy ofs g sfenr gl
3fs gy afg afs wfe sag vy fae Toufy fifsnm vz w3 Fae ue wifu@ ofs g Wifznm
Afs Aes Tt afg @ust ofg dar 39t s=fenm Hor Hagr Uy faust As aaa ufa Surfenr

Word Transcription | Paiijabi Meaning English Meaning
IISE | kartal BaH

TIS cabaku I9d, 33" (I3

nuRg agharo a7 Wiz Jfenr, MBI (HB)

w3 gharavai wT/fmer 3

33’1 turt ] (A19)

fayzr bikhra T

W= 3nafs g IfH Qughr g fAg afg Yz Al A ug ds IurEhor I

fag ofs yg A A dg AraR ofg ufenr faag agen

ofz Tafz uFt fauy swe fus JeHfy yaHGe

Ifg Ifs Tg Forfent yd fHis A Ao A mehl 76 aax Jfg °F uent Hars fHfs A Aer =Tt

Word Transcription Pafijabi Meaning English Meaning
U japai e g

ey tukhata 3uE, wFt

CECH juranda feasr dfenm dfenr

ERIES dehari AJS! 97, afent

TIIA HIF 81l 2T 3AxST IfT &< Jamhar Il

39 fomrs a9 afg Hafter I

famrs et ofg e Fait afg sy a1f3 fHfs A
A3 A6H Af®8 oint I93 Ifg IH &TH Suanrl
fg IH a1 AeTa Ifg Yz ofg 3913 Ifg A Hatbar
75 I 3'6x ASJ A3Y JIfg a3 difee datmiai

7 9% g Afes IHI A3 Ifg Ifs &y I35 IHIl

a3 a1 935 difeT ufenr afs IS afe = mu w2l

39 FaT ufenr afg & famrfenr es3it ofg Jar afs g2
Ifg S mmit nizeant afs <36 Ifg &= Jatm

563 THE &H T If & Ifg yz Hathri2l

IS WY arfa wiar ufent il

H& HI® J9 Aafe </ nifenT Il

HE THAIFS vifen UaH U ufenr AT Us af3 fumratil
wi3fg gy &ar ofg At wfs AT ofs yz &t

afg 3far I3t mon Wit ofa yg ofs afs ufenm

36x A6 Jfd €H IJ3 T <3341 Ifg Ifg fomrfenmizl
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Grade: 8

Boli

Course: Boli (8%

Lesson Number: 21
Unit Name: Asa ki Var (04 &t @79)
Title: Salok (A®) 18, 19 and 20

Standards

Standard 1: Reading and Reading-Comprehension
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(0}

(0}

(0}

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.

Students understand the salient points in the history of the Paiijabi () language and
use common word origins to determine the historical influences on Pafijabi word

meanings.
Students read aloud fluently and accurately, with appropriate intonation and expression.

Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.

(0}
(0}

Students utilize English Translations of the Gurii Granth Sahib (d1g Jg Afas).
Students utilize Professor Sahib Singh’s Darpan (83Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea
focusing on a translation and brief interpretation of a Gurbani passage (with aid of English
Translations).

(o}

(o}

(o}
(o}

(o}

Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear and well-supported conclusion.

Students establish coherence within and among paragraphs through effective transitions,
parallel structures, and similar writing techniques.

Students exhibit careful reading and insight in their interpretations.

Students use strategies of note-taking, outlining, and summarizing to impose structure on
composition drafts.

Students give credit for both quoted and paraphrased information in a bibliography by
using a consistent and sanctioned format and methodology for citations.

Standard 7: Listening and Speaking
e Students listen critically and respond appropriately to oral communication.

(o}

Students analyze oral interpretations of literature, including language choice and delivery,
and the effect of the interpretations on the listener.

Standard 8: Recitations of 24 paiirs (48%) with saloks of Asa K1 Var (W &t @9)
e Students recite 24 paiiris with saloks of Asa ki Var.

Obijectives

1. Students will be able to read Gurbani (I@=?) fluently, with correct intonation.
fefemaet ABa UZa Tt & I AHS AGEdl |

2. Students will be able to decipher the meanings of new words and their function in the

sentence.
fefenaet 52" gt € nige w3 Tt few 8Ts' € < § ©H AaEdl|

3. Students will be able to write a well organized paragraph summarizing the salient points of
saloks.
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fefenrae ABat & g fea 393taew de (U9 feu fou Aasdl

Prerequisites

Students must be familiar with Asa ki Var.

e Students must be able to read Gurbani fluently.
e Students must have read and completed the first 17 saloks of Asa ki Var.
e Students must have prior knowledge of the use of idioms, metaphors and similes in Gurbani,
especially, Asa ki Var.
Materials

Copies of Asa ki Var salok numbers 18, 19, and 20 with stik (ASie)

Graphic organizer for meanings
Graphic organizer for idioms
Highlighters

Advanced Preparation

The teacher must be familiar with the three saloks, their themes, idioms, as well as meanings
of new words.

Engagement (15 - 20 minutes)

Review previous lesson briefly.

fued us § Aay feg ool

Students read aloud, one salok at a time.

fefenrget fears fea Ada § B niew feg Uge w51

Students highlight new words and take notes as the teacher explains their meanings.
fefenaet 52" »udt '3 foms 8T g6 »i3 niftmmux 2 &3 9= § faue Tl

The teacher discusses the theme of the saloks.

iftya A% @ UJads (UIHAT) 919 I1% ad |

The teacher discusses the meanings of new words (literal as well as figurative) in the context

of Gurbani, to highlight the essence and theme of the salok.
g &2 MUgT © »i9E 99 € IR feg AHSR| 8" @ nidt w3 nidaed »i9g

AB& € UJdds ¢ AHSE few <09 Hee J9adll

Exploration (35 minutes)

Students get into small groups, and discuss the theme.
fefenraet nruE »y § 82 Sfont feu 35 3 Ada € Udas fegmadl
Students fill in the organizer with new words and their meanings.

fefenagt 52" g M3 It € NIE Iofed »iIdieEiHg feg 3Iadl

Students try to identify the idioms and complete the organizer.

Ha<fon § UgTed Jufed niadieEing few g9 Ial
It is expected that students will agree upon certain important idioms and metaphors that
highlight the meaning of the saloks.
Sle T fa fefonoet B fogd’ a8 UgHY Haefani 3 AfoHSt I Aodr 7 ABA © I<
»9E § AURS dJ< Ia|

Explanation/ Extension (5-10 minutes)

The teacher explains the theme of the saloks.
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e Guri Sahib has condemned the practice of ‘B3&" (uncleanliness), a stigma attached to a

woman who delivers a baby. The mother of the baby cannot touch anything for fear of
polluting anything she touches. Gurii Sahib reiterated the fact that those who practice Nam
Simran (&4 fAHI®) do not believe in such superstitions. All three saloks expand on the

theme of superstitions against a woman. In salok 19, Gurt Sahib actually hails woman for her
being the mother and her role in propagation of life. Vahigurti (€fJdrg) has created this world

and only Vahiguri’s will prevails. None of the superstitions can prolong or shorten life for
anyone.

Evaluation (On-going)
e The teacher asks oral questions to elicit answers to the new information gained in the saloks
from the lesson.
e The formal assessment includes questions such as:
o Describe the essence of the three saloks.
Describe the meanings of the paragraph, “He & BS& 83 .. ®fe3adt ufa”.

Summarize the stanza about the status of “woman.”
Describe the figurative meaning of B3a|

How can we apply lessons learned in these saloks to our lives?

©O OO0 O
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Teacher Resources
e Professor Sahib Singh’s Darpan (www.gurugranthdarpan.com)
e Graphic Organizer for meanings.
e Graphic Organizer for figurative Language.
Meanings of select words (§2<° »Hgt @ »TH)
Word Transcription |Literal Meaning Figurative Meaning
ECH stitaku fge, mufesg Customary belief of uncleanliness
fam tria fersdt
o ev fer 3qi/fes
Ag 3 sabh tai A3 g
famrs gianu Ast, A JoHs3 famrs (wisdom)
IA" vt |hansa admi a1 fesAs fesAs €t A &% 3IBaT
Ffezadt  |laitbard I, f&fenr
74 ufg jam puri 39
A3 sabho fewas ydt 39
Aerfag sambahi feazg a9 &
Afg sahi sfaqg /t & fagrg /it &
Afenr jevia ygr
gIH! A |kuhathi jai Jiet gt '3
<Y dokhu S
fugg ghiratu fuk
ug paku ufess
afsnrr gadia Ifenr
Qaaﬁr tcarahi e
Gl ras 397 397 & ufenf & AR®  |Enjoyment of variety of foods
33 bhandu fergt
f&Hmt nimmiai 399 feu 9339 =<1
Jg rahu JAIT Propagation
Uy bandhanu for3et
g3 bajhu faor
At sandhiai ECIE k= 3
ez kaitu fam =t
Jemt handhiai e
arafy garabi Jag
ELC) lujhiai I
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0

fea phikai uT, v

Hfg muhi Ho '3

urs pana GEL

A paij fems feue &t fems
) phailu fegrer

GIGES gudaru T2 UIE quI JU-Us, ATT-US
I 3 |hama tuma dar ’e

Figurative Language (&g 3HT)

Literary  |Example From the Text Meanings
Terms
Similes H& & B34 83 J frge 533 331 Uncleanliness of mind is greed, of tongue is
it B3 uET U 3 ug U Qi deceit, of eyes is desire for another woman and
G F_Ba' 3fs O mfezgt tﬂﬁrlf lust, of ears is hearing evil by listening to or
=" talking ill of other people
Metaphors |fA& ue viefg gafg greg Ae He 3 At gfast afast
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Grade: 8

Boli

Course: Boli (8%

Lesson Number: 22
Unit Name: Asa ki Var (04 &t @79)
Title: Salok (A®) 21, 22, 23, and 24

Standards

Standard 1: Reading and Reading-Comprehension
o Students achieve fluent oral and silent reading skills through understanding of basic features
of reading, including letter patterns and translation into spoken language.

(0}

(0}

(0}

Students analyze idioms, analogies, metaphors, and similes to infer the literal and
figurative meanings of phrases.
Students understand the salient points in the history of Paiijabi (drrst) language and use

common word origins to determine the historical influences on Paiijabi word meanings.
Students read aloud fluently and accurately, with appropriate intonation and expression.

Standard 3: Source Materials
e Students demonstrate utilization of outside source materials.

(o}
(0}

Students utilize English Translations of the Guri Granth Sahib (3 Jg Afas).
Students utilize Professor Sahib Singh’s Darpan (€3Us).

Standard 4: Writing Sentences and Paragraphs
e Students write clear and coherent sentences and paragraphs that develop a central idea
focusing on a translation and brief interpretation of a Gurbani (I9&<1) passage (with aid of

English Translations).

(o}

(o}

(o}
(o}

(o}

Students create compositions that establish a controlling impression, have a coherent
thesis, and end with a clear, well-supported conclusion.

Students establish coherence within and among paragraphs through effective transitions,
parallel structures, and similar writing techniques.

Students exhibit careful reading and insight in their interpretations.

Students use strategies of note-taking, outlining, and summarizing to impose structure on
composition drafts.

Students give credit for both quoted and paraphrased information in a bibliography by
using a consistent and sanctioned format and methodology for citations.

Standard 7: Listening and Speaking
e Students listen critically and respond appropriately to oral communication.

0]

Students analyze oral interpretations of literature, including language choice and delivery,
and the effect of the interpretations on the listener.

Standard 8: Recitations of 24 paiiris (U8t) with saloks of Asa Ki Var (/AT &t 19)
e Students recite 24 paiiris with saloks of Asa ki Var.

Obijectives

1. Students will be able to read Gurbani fluently, with correct intonation.
fefenaet Ada UZA Tt & < AHS AGEdl |

2. Students will be able to decipher the meanings of new words and their function in the
sentence.

fefenaet &2 gt € nige w3 Tt few 8Js' € < § ©H AaEdl|

3. Students will be able to write a well organized paragraph summarizing the salient points of
saloks.
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fefenraet ABat & v® nigy fea 393tee de feu foy AaEdl

Prerequisites

Students must be familiar with Asa ki Var.

e Students must be able to read Gurbani fluently.
e Students must have read and completed the first twenty saloks of Asa ki Var.
e Students must have prior knowledge of the use of idioms, metaphors and similes in Gurbani,
especially, Asa ki Var.
Materials

Copies of Asa ki Var salok numbers 21, 22, 23 and 24 with stk (A1)

Graphic organizer for meanings
Graphic organizer for idioms
Highlighters

Advanced Preparation

The teacher must be familiar with the four saloks, their themes, idioms as well as meanings of
new words.

Engagement (15 - 20 minutes)

Briefly review saloks of previous class and continue on to the next saloks.

fued us € Adat § Ay few gaa8I

Students read aloud, one salok at a time.

fefenraet fearw fea Ada § B niew feg uge w6l

Students highlight new words and take notes as the teacher explains their meanings.

fefenaet 52" »udt '3 fors 8T g6 »i3 niftmmug 2 &3 IR § faue Tl

The teacher discusses the themes of the saloks.
WU A% @ Udads (UIHdT) I3 I1% 3|

The teacher discusses the meaning of new words (literal as well as figurative) in the context

of Gurbani, to highlight the essence and theme of the salok.
iftug 32" gt € »9E JOTS € UIRd feg AHSR| Js ¥ niydt w3 widagx ni9l
AB& € UIdd6 § AHSE feu <09 Hee adadll

Exploration (35 minutes)

Students get into small groups and discuss the theme.
fefenraet nmuE »y § 82 Zfont feu 35 3 Ada © Udaas fegwad

Students fill in the organizer with new words and their meanings.

fefenagt 52 g M3 It € NiIg Iofed »iddieEing feg 3I9adl

Students try fo |dent|fy the idioms and complete the organizer.

fefenraet réat feg' Hoefon & ugs a9a IoTed nadieetng feg 395411

It is expected that students will agree upon certain important idioms and metaphors that
highlight the meaning of the saloks.

Svte I fa fefenradl AT fed' I3 ugHY Ha=fan 3 AfoHSt ST AoEdl A A% € 3<
nTE § AURC &3¢ J6|

Explanation/ Extension (5-10 minutes)

The teacher explains the theme of the four saloks.
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e Salok 21: Gurt Nanak Sahib has emphasized true love with the Beloved and total surrender
to Vahiguril (ggg). We cannot have conditional love, that is, if Vahiguri grants our wishes
we then adore Vahiguri, but if our wishes are not granted we are full of complaints and find
faults with Vahigura instead of accepting the Ultimate Will.
fen A¥x feu g9 Afod ©AT U6 fa A=A & I3 3B 99 € I feu Jfox J, I< Hem Ut 9=
7 &

e Salok 22: This salok is a continuation of the previous one. Guri Nanak Sahib says that we
have to discard our ego, totally surrender ourselves to Vahigurt and not question Vahigura’s
Will.

HE T Ja9 3 A0S gn0g €t »ie3 88 & It viASt fAHgs I Ager J1
e Salok 23: The theme is the same as salok number 22: Give up your ego and with Seva (A=)

and Simran (fAHS®) attain oneness with the Creator.
Jg f3nmar & w3 A<, fAHTS feg 83 & It UgH3H % ey § Raer 31

e Salok 24: Vahigur is the Creator and the Destroyer of Life. Total surrender to Vahigura will
help to accept Vahigura’s Will, and only Simran can bring eternal peace.
UIHSHT »iy It fA9ASTT 3 my It &H 96 % J1 8T 9% aoesad I 8r & g7 feg

fazr I ey 31

Evaluation (On-going)

e The teacher asks oral questions to elicit answers to the new information gained in the saloks
from the lesson.

e The formal assessment includes questions such as:
o Describe the essence of the three saloks.
o Describe the meanings of the paragraph, “F&™H 7arg €2 &9 Hed wg' 7fel”,
o How can we incorporate the lesson learned from the saloks into our lives?
o Write a commentary on “True Friendship,” as delineated in the 21* salok.
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Teacher Resources

e Professor Sahib Singh’s Darpan (€3Us)

e Graphic Organizer for meanings
e Graphic Organizer for figurative language

Meanings of select words (§2<° »Hgt @ »TH)

Word Transcription Literal Meaning Figurative Meaning
A asaku UH yg yist

B karhdhiai faar aer & fiwer T

ASH salamu fre foeer TSH HoZT

ey jababu MEIST TSH WEst SIo!
ugr ghutha yfsnr

gag cakaru 339 Aed

ar9g garabu Jag

W ghaneria gg3mrt

Hife ji Ho feg

i ugavai ggg e 3 a9  "7er 9
fenrz iane MEAE nifamrasT e 3fanr ¥is
fegmh nirjasi fogs a9a

EEIS) vadara Jag 5% Ifanl

=6} thehu fors

2ITH verasi B%c

IIHT3 karmati SHfAR

At sakhatT AT

H'J mar &™H

st gali @it feg

At jafijiria JA IJ&H & IR
gasr karna fﬂﬂ?"f

HJ sar A%

foaat nihalt 3Bl

ufy uthapi &H 9

e | vadiaia CIES

yad kadar UJH3HT

grgat bahari faor

Jrfe rajai I, HaHt
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Figurative Language (W3aaa& STHY)

Literary |Example From the Text Meaning

Terms

Similes  |[udt niefg dix fA@ f3r = a8 swiug 3 @3 7 =2 7% ORIt a9a! f£8 I e ust
g feg wallg fumst

Metaphors |32T7 UTAT Tt B8R 39 T ooH adie
Yy Jrerfe Jag = f3nmar a9
gin fay Hat »ify3 He SH 3Id 9dl €% © WTH JT&T

Idioms A% A9Y €< o9 g funid &% gfgA ot
fefa foodt U Aefq fefa Bufsjugrsir It Al § I’ &% g9er J 3 ag nige
Jafs vl &% g9y 3ue IfJe I5

Idioms [ &t efa foadtt €9 nicH 5% ReeT
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Course: Bolt and Virsa
Unit: Celebration Ideas for Grades 6-8
Lesson Number: Optional (1- 4 days)

Guri Nanak Sahib’s Prakash Parab
Grade 6
e During class time, get students to write personal letters to Gurii Nanak Sahib (Id &a

Afag) thanking him for his teachings, etc. Students can express their admiration, their

understanding of Gurii Nanak Sahib’s teachings and their gratitude for Gurii Nanak Sahib’s
service to humanity. Invite parents and community members to the school and get students to
share these letters with their parents and peers in an assembly.

Grade 7
o Get students to come up with a creative way of teaching younger students (Kindergarten to
Grade 2) about Gurii Nanak Sahib and his life. They can choose a couple of stories about
Gura Nanak Sahib and teach the younger children (some ideas include performing a play,
putting together a picture book, developing a puppet show etc.). Students must plan content,
develop a plan, provide information to parents of younger children, and implement their plan.
This will help them with their coordination and leadership skills.

Grade 8
e Have students develop a workshop for parents on the message of Gurii Nanak Sahib. Have
them begin with their understanding of what they learned from the Singh Sabha Movement in
reasserting the values of the Guriis. Students should take into consideration rituals that have
creeped into Sikhi presently and in their workshop highlight those as well as provide
recommendations for change based on Gurii Nanak Sahib’s message.

Bandi Chor Divas
Grade 6
e Students can make a Bandi Chor (€t 83) memorial album in which they can record stories,

lectures, poetry and kirtan (s193). All students will need is a recording device. Get students

to design an album/ CD cover and a flyer announcing its release. Students can market their
CD to their school community or local neighborhood/ gurduara.

Grade 7
e Get students to put together a film of Bandi Chor greetings. They can go around the school
and video-tape school administrators, other students, teachers, etc. explaining what Bandi
Chor means to them and how they celebrate the special day. The video can be played at an
assembly, or students can go from class to class showing their project to the rest of the
school.

Grade 8
e Introduce students to various organizations that promote justice and protection of human
rights such as Amnesty International, Association in Defence of the Wrongfully Convicted or
Ensaaf. Get students to research some of the projects that these organizations are engaged in
and get them to come up with a fundraising event that will raise money for these
organizations. Get students to write a letter to the organization telling them about Gurd
Harigobind Sahib (g dIfgdifge Afaw), his role in freeing the prisoners of Gavaliar
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(I=HI) and his commitment to justice. The letter should ask the organization what their

primary needs are. Based on the response to the letter from the organization, students should
strategize on how to work together to fulfill the most important need.

Hola Mahalla
Grade 6
e One of the traditional ways of celebrating Hola Mahala (3& HJ®) is by reciting poetry and

dhadi vararh (83t €9%). In both their Boli and Virsa curriculum students are exposed to
dhadi varam and other poetry. Get students to put together a “darbar” (€d89) in which they

recite poetry that they wrote for the occasion or in their classes. This poetry can be in English
or in Pafjjabi. Teachers can invite parents and other members of the community to come and
listen to their readings.

Grade 7

e Hola Mahala is a time when Sikhs practice their martial arts skills. In order to get students to
appreciate the excitement and physical activity that this celebration represents, get students to
organize a Play Day for the entire school. Get students to organize competitive games and
activities that all students will be able to participate in. If possible, include some sports that
are normally performed during Hola Mahala, such as archery, wrestling, gatka, etc. Students
should develop a plan and identify the kind of resources as to what they will need, and
provide that plan to the school administrators. They should be ready to defend why they need
certain resources.

Grade 8
e Organization of langar (®d19) is an important part of Hola Mahala festivities and of Sikhi in

general too. Get students to organize a Langar Day for the community. It can be the school
community, the local neighborhood or other schools/ community centers (brainstorm with
your students about the ideal location for the langar; it should be in an area where they will be
able to get the most exposure to people of other communities, specifically those who need it).
They should participate in planning the menu, in preparation of the langar, making signboards
announcing free langar in celebration of Hola Mahala, encouraging people of all communities
to partake the food in pangat (dar3), and in serving the food. Get students to write a

paragraph about the celebration which they can distribute to people who come to the Langar
Day. Identify student speakers who would explain the importance of Hola Mahala and langar
to groups of visitors. This event can also be organized as an open house.

Sikh Women’s Day

Grade 6
e Have students create a tribute to Sikh women. They can do this through developing an
interview questionnaire in which they focus on the inspiration that Sikh women have got
from being Sikh. Once they each student has interviewed 2-3 Sikh women, have them work
in groups of 4-6 to develop a play that highlights this inspiration. These plays can be
conducted for the rest of the school students or for the school community at large.

Grade 7
o International Women’s Day began almost 30 years ago to celebrate the progress made in
advancing women's rights and to assess the challenges that remain. Have students conduct
some research on a women’s shelter in your community, and as a class spend some time with
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these women to tell them inspiring stories about Sikh women. If you feel that your students
are mature enough, allow them to hear the challenges that these women have faced at the
women’s shelter.

Grade 8

e Have students conduct “an education on women health issues” day for the school community
at large. They can get information online and should consider trying to get someone to talk to
the sangat about the various issues. The day should also include presentations by students on
inspirational Sikh women.

e Another option is to get students to look at various Sikh organizations and individuals who
have made a significant impact in the local community for the work they have done in
empowering women. Have students showcase these organizations and encourage the
community to get involved with these.
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Introduction to Sikh (fAd) Celebrations

Every community observes certain holidays and participates in different celebrations. Usually these
holidays are a time of celebration, remembrance and reflections on the perseverance of a certain
community. The South Asian community has several holidays that are shared by different
communities, yet each community has its own reason for a particular holiday or celebration. As
educators it is important to be familiar with the different celebrations, so that we can help students
share their own culture with others in order to build unity in diversity. It is, therefore, even more
important to be aware of celebrations that happen to coincide around the same time as the majority
community’s celebration and to be clear in the distinction of purpose. The Sikh community, for
example, celebrates Divali (feet), often known as Bandi Chor (€t &3), for very different reasons
than the Hinda (fdg) community. Below we provide a few Sikh celebrations that often go unnoticed

or if celebrated are often celebrated without understanding the special motivation and message behind
it.

Guril Nanak Sahib (39 5&x Afas)

Gurii Nanak Sahib' was the founder of the Sikh religion — Sikhi? (fFet). Born in 1469 in the Western
Paiijab (Jamg) village of Talvandi (3%<31) to a simple Hinda family, his father Mahta Kalyan Das
(HI3™ a&urE €H) was an accountant with the local Muslim authorities. From an early age Gurt

Nanak Sahib made friends with both Hindii and Muslim children and was very inquisitive about the
meaning of life. At the age of six he went to the village school to learn languages, literature, and
science.

Gurii Nanak Sahib was married, at the age of 16, to Sulakhani (F®4&?), daughter of a pious merchant.
Gurii Nanak Sahib loved his wife and they had two sons Sri Cand (Ht §€) in 1494, and Lakhmi Cand
(FuHt S2) 3 years later. He then took up a job as an accountant in charge of the stores of the Muslim
governor.

The next stage of his life began in 1499 with extensive travels to spread the message of One
Universal Integrative Force. Accompanied by his Muslim rabab (3879) player Mardana (HI€@&),

Gurli Nanak Sahib undertook long journeys to convey his message to the people in the form of
musical renditions. With a mix of intellect and candid humor, he was able to effectively get the
message across to people to concentrate and contemplate on the Divine Force that brought all
together.

Gurii Nanak Sahib returned home 12 years after his first long journey. He then set out on a 2™
journey, traveling as far south as Sri Lanka. Upon his return North he founded a settlement known as
Kartarpur (8939Ud) on the western banks of the Ravi (3<1) river. On his 3" great journey Gurii

Nanak Sahib traveled as far North as Tibet, and on his 4" journey in life Gurii Nanak Sahib, dressed
in the blue garb of a Muslim pilgrim, traveled to the west and visited Mekka (HaT), Madina (HetaT)

and Baghdad (qwe™).

While returning home from his journey he stopped at Saidpur (REUd) in western Paiijab. This was
during the invasion of the first Mughal Emperor Babar (8/89). Gurii Nanak, Mardana and many other

men and women were taken prisoner by the Mughals. While in jail Gurii Nanak sang a divine hymn
about the senseless slaughter of the innocent by the Mughal invaders. Gurii Nanak Sahib was not
afraid to use the divine hymns as his communication tool to speak up against unjust torture and
killings. Upon hearing these, the jailer reported it to Babar who, realizing that Gurai Nanak was a
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great religious figure who spoke the truth, asked the Gurt’s forgiveness and set him free, offering him
a pouch of hashish. Gurii Nanak refused saying that he was already intoxicated with Divine Love.

After having spent a lifetime of traveling abroad and setting up congregations, Gurti Nanak Sahib
returned home to Pafijab. He settled down at Kartarpur with his wife and sons. He believed in a
casteless society without any distinctions based on birth-right, religion, or sex. He institutionalized
the common kitchen called Langar ($d19) in Sikhi. Here all sit together and share a common meal,

whether they are kings or beggars.

In 1532, Gurii Nanak Sahib was approached by a follower by the name of Lahina (Bfg=T). He was a
great devotee of the Hinda goddess Durga (€9dTm). Once Lahana met Guri Nanak Sahib and listened
to the divine word, he understood Gurii Sahib’s message. He left his previous beliefs and became an
ardent disciple of the Gurii. Lahana’s devotion to Gurii Nanak was absolute and over time he became
Guri Nanak Sahib’s most devoted disciple. Guri Sahib then blessed Lahana with a new name, Angad
(viare) (a part of me) and anointed him as his successor. When Gurii Nanak Sahib gathered his
followers together for prayers, he invited Angad to occupy the seat of the Guri. Thus Guri Angad
Sahib was ordained as the successor to Gurii Nanak Sahib. On 22 September, 1539 Gura Nanak
passed away.

After Gurt Angad Sahib, the merit based Gurship continued to be passed on to eight others till, after
the tenth master, Gurii Gobind Singh Sahib (d1g difse fAw Afas), the eternal Guriiship was passed
on to the Guri Granth Sahib (Sikh scriptural canon) and for the interepretation of it, the Gurti Khalsa
Panth (collective community of all initiated Sikhs) being given the responsibility. Though the ten
Guriis were ten different individuals, their message and methodology were the same—to connect and
be in harmony with the Divine. Each Gura played a great role in shaping Sikhi into what it is.

Thus, having spread the words of revolution throughout his lifetime, Gurti Nanak Sahib successfully
challenged and questioned the existing religious tenets and laid the foundations of Sikhi. Once the
foundation was laid, the succeeding Guras continued to guide the people of South-Asia to realize
their purpose in life as sovereign individuals.

Sikhs celebrate the message of Gurii Nanak Sahib daily, but there are many organized celebrations
around the time of his birthday. Adults and children alike congregate at the Gurduara (IIeniar)

(Sikh place of worship and learning) to participate in the singing of divine hymns, listen to stories of
Guri Nanak Sahib’s life and to remind each other of Gurai Nanak Sahib’s message of harmony with
the Truth. Communities also participate in helping the needy by providing meals, money and more
importantly by being with the needy to fulfill Gurii Nanak Sahib’s message of equality.

Vaisakhi (SAT)

More than three hundred years ago on the Vaisakhi® Day in 1699, Gurii Gobind Singh Sahib (g
difge fAw Afas), the tenth Guri of the Sikhs established the Khalsa (4AT) Order of the Sikhs, by
initiating his Sikhs through an Ammrit (mf43) ceremony and then becoming initiated himself too.

This event holds paramount significance in the history of the community. Sikhs derive their formal,
consolidated identity from this day, including their distinctive physical appearance and the names
Singh (fAfw) and Kaur (39). Thus, Vaisakhi has a special spirit of unity, identity and commitment for

the Sikhs.

On Vaisakhi day of 1699, Gurii Gobind Singh Sahib asked all his Sikhs to get together in Anandpur
(»&2Ug). It was common practice for the Sikhs to come together twice a year during Vaisakhi and
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Divali (fe=#1) as they coincided with harvest times. When everyone got together at Anandpur Sahib,

Gurti Sahib came in front of the congregation and asked for someone to give their head to him. At
first people were confused, but then a brave man got up and offered his head. Gurt Sahibcame back
with a sword with blood on it. He then asked for another head, and in the same way he asked for five
heads. He brought back all five dressed in dastars and other articles of faith that have since become an
inseparable part of the Sikh identity. He called the five Sikhs the Pafij Piare (J fupad)— the beloved

five. The Guri initiated the Pafij Piare with Ammrit (ambrosial nectar), which he made by mixing
water and patase (sugar like candy) while reciting divine hymns. He then asked them to initiate him
into the Khalsa by giving him Ammrit in turn.

The five articles of faith commonly known as the “Five Ks” among the Sikhs, are worn by all
initiated Sikhs today.

Sikh Articles of Faith*
e Kes (aF - hair) is a reminder to be saintly. Ammrit requires keeping the hair as an article of faith

of the Khalsa.

e Kangha (sur - comb) is a reminder to be hygienic or clean.

e Kara (37 - bangle) is a reminder to exercise restraint and refrain from doing bad deeds. It
reminds a Sikh of his/ her promise to Vahigurt (2fddrg) and that he/ she should not perform any

act that is not good in its intent.
e Kachahira (&=fga™ - underwear) has the moral significance of reminding a Sikh of the need to

exercise self-restraint over passions and desires. It also demands ever-readiness to fight for
justice.
e Kirpan (faguw - sword) is the reminder to exercise courage and self-defense. It upholds dignity,

self-reliance, and the capacity and readiness to defend the weak and the oppressed. It is a constant
reminder to a Sikh to defend the truth and uphold Sikh values.

Vaisakhi is celebrated on 14 April every year. Today, Sikhs all over the world celebrate by organizing
religious services, including the full reading of the Sikh scriptural canon, the Gurli Granth Sahib (Irg

dig mfag), prayers, singing of hymns and community service. Culturally, there are activities like

martial arts exhibitions, parades, sports festivals, and song and dance. Families come together during
this important festive occasion and some even exchange gifts.

Bandi Chor Divas (&t 25 fe=R) (commonly known as Dival)

Divali is an Indo-Aryan festival of lights, celebrated by many South-Asian communities. The Sikhs
celebrate Bandi Chor Divas (Emancipation Day) on the same day. There have been two significant
events in Sikh history that are remembered on or around Divali. Both these events are directly related
to an individual’s resolve to stand up for the rights and freedom of others, thus it is called Bandi Chor
Divas (Emancipation Day).

Guri Harigobind Sahib (g afsdifée Afad) — The Grand Emancipator

Bandi Chor is a very special time for the Sikhs because we celebrate the return of Gurii Harigobind
Sahib from his unjust imprisonment in Gavaliar (a=f®a) fort by Mughal Emperor Jahargir

(AJ%aMa). During his detention, the Gurii’s well-wishers such as Bhai Jetha (37t fiar), and the Muslim
mystic Hazrat Miarh Mir (9893 Ht Hi9) rallied for Guri Harigobind Sahib to be released. Although

Emperor Jahamgir granted his freedom, Gurt Harigobind Sahib refused to leave the prison because
52 other rulers were also being held captive unfairly. In protest, the Guri insisted on remaining there
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for as long as the other prisoners were held there. At this, the emperor conceded that however many
prisoners could hold onto Gurii Harigobind’s Cola (8% - Robe) at the emancipation would also be

released. So a special Cola was stitched by the Gurd’s well-wishers; it had 52 strips attached to it, to
be held by each prisoner.

To celebrate Gurai Harigobind Sahib’s return, lamps were lit in Ammritsar (%fy3A9). Guri Sahib and

this event have come to be known as Bandi Chor, which loosely translates as ‘the release of the
imprisoned’ or ‘the grand emancipator.” Since then this occasion is celebrated and commemorated.

Bandi Chor Divas is a time of celebration for Sikhs because Gurti Sahib sacrificed and rejected
personal freedom in order to defend the innocent and the exploited. Around this time we also think of
the martyrdom of Bhai Mani Singh (37€t H&t fRw) who raised his voice against unjust treatment of

Sikhs.

Bhait Man1 Singh

Bhat® Mani Singh was a contemporary of the tenth Gurii of the Sikhs, Gurii Gobind Singh Sahib.
Their lifelong friendship began when they were children. Bhai Mani Singh remained loyal and
devoted to the Gurl his entire life. He also had the great privilege of spending some time with the
Gurdl at Damdama (€HEHT) where he hand-scribed a copy of the Gurli Granth Sahib (Id Jg Afas)

(the Sikh Scriptural Canon) while the Gurii dictated the Bap7 (8&1). After Gurt Sahib passed away,
Bhai Mani Singh was appointed Granthi (3[E), custodian of Darbar Sahib (8989 ATJE). He was
well respected and admired by all.

For a number of years, Sikhs used to come together twice a year during Vaisakht and Divali. They
chose these two holidays because they coincided with harvest times. This time allowed them to relax,
celebrate a good harvest, but more importantly meet as a community and discuss important issues
they were facing. During this time, the Mughal rulers (Muslim heads and Hindu administrators) had
given orders to massacre the Sikhs. They made an extra effort to make sure that Sikhs could not
congregate in large numbers. Due to this reason the Divali festival had not been held in Ammritsar for
some time. In 1738, Bhai Mani Singh decided to ask for permission from the governor of Lahaur
(®39) to hold the festival. The permission was granted on the condition that Bhai Mani Singh would

pay the government Rs. 5,000 after the festival. Bhai Mani Singh had believed that he would be able
to pay this amount from the offerings made by the Sikhs. He sent out invitations to Sikhs all over
Pafijab. Everyone was excited to attend the festival—many Sikhs began to leave for the journey to
Ammritsar shortly after they learned about the Divali festival.

However, Bhat Mani Singh had not known of the governor’s true intentions earlier. The governor
claimed that he was sending a force of some officers to keep order during the festival but Bhat Mant
Singh knew that something did not appear right. The large force sent by the governor was under the
command of Divan Lakhpat Rai (fee's ®uuz If€) who hated the Sikhs and was a sworn enemy of

them. The force wasn’t sent to keep order, but to keep the Sikhs away from Ammritsar. Lakhpat Rai
and the governor were afraid of allowing too many Sikhs to congregate. They had decided to have the
force march into the city on the day of the festival so that the Sikhs would become afraid and leave on
their own. Bhai Mani1 Singh destroyed their plan by sending out another letter telling Sikhs not to
come to Ammritsar.

Since no festival was held, Bhai Mani Singh refused to make the payment. This was also a declaration

of sovereignty. The governor had Bhai Mani Singh arrested for failing to make the payment. He was
taken as prisoner, to Lahaur, in chains. There, he was brutally tortured. He was given the opportunity
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to save himself by converting to Islam. Bhai Mani Singh remained calm and refused to convert.
Orders were issued that his body should be cut to pieces, limb by limb. As the executioner was about
to begin, Bhai Sahib sat serenely. His focus was on Vahigurii (¥gdrd). Bhat Mani Singh attained

martyrdom about one month after the day on which the Divali festival was to have been held in 1738.
Bhat Man1 Singh reflected the teaching of the Gurtd’s in his life. His martyrdom signifies the
importance of the right to assemble freely. Sikhs remember the great leadership and sacrifice of Bhai
Mant Singh during this time.

As children become more aware of this important celebration, they have started to create and
exchange greeting cards for this celebration, in turn, educating their family and friends about the
significance of these important days.

Hola Mahalla (d® HJ&")

Hola Mabhalla is an annual festival that is held in the month of March. This celebration was started by
Gurdi Gobind Singh Sahib in 1701. It was a day where Sikhs practiced their military exercises through
mock battles. The battles were followed by music and poetry competitions. This tradition has
continued even today. These days many Nihang® (f&Jar) Singhs continue to carry on the tradition of

celebrating Hola Mahalla in the traditional way that Gurti Gobind Singh Sahib used to. They display
their skills with arms through the means of mock battles. Niharigs also are proficient at horseback
riding. Not only can they ride bare-back, but they can also stand on two horses as the horses are going
at lightening speeds.

Hola Mahalla attracts thousands of people from all over the world each year. Sikhs from near by
villages come to Anandpur Sahib to help with the seva (R=T) (selfless service of making food,

cleaning the facilities, washing dishes and taking care of visitors).

This amazing occasion has become a three day event where different activities take place each day.
There is a separate day to watch the astounding skills of the Nihargs. Then there is a day that is
focused on the Darbar (89879) (the Gurli’s court) where different Ragis (3aft) (devotional singers)

come to perform Kirtan (sl93a) (singing of Sikh hymns) along with religious and political speeches.

These three days are filled with excitement, devotion and food. Locals and non-locals look forward to
this event each year because it reminds them of the skills that our Gurias passed on. It is wonderful to
be able to see some Sikhs continuing to carry on the tradition of our Guris. In the western world this
special festival is slowly becoming more and more popular. Some Gurduaras are celebrating it by
having Gatka (a3a") (Sikh martial art) demonstrations, having folk singers share history through

songs, and Sikh Olympics for the children.

Reference:

1. Sahib, literally master, is used as a reverential suffix to exhibit the sovereign nature alongside
the name of a Gurii (Sikh prophet or divine teacher).

2. Sikhi is commonly mislabeled Sikhism. The ‘-ism” often connotes different theologies within
a larger doctrine. Sikht does not fit under this as it does not have a set of different theologies
or doctrines.

3. Vaisakhi is the beginning of the year in the traditional calendars of South-Asia (India,
Pakistan, Bangladesh, Nepal, Sri Lanka, Burma and Bhutan). This is not the case for Sikhs.
For Sikhs according to Nanakshahi calendar, Vaisakhi is on the 14™ of April, but it is not the
beginning of the New Year, Cet-March 14" is.

4. Though these are explanations, all explanations are incomplete. There is no analytical or
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utilitarian explanation that does justice. A Sikh accepts the 5 Ks as “gifts” from the Guri.
Even those who haven’t given the public commitment through Ammrit, accept these as ideals
that all Sikhs aspire to.

Bhai, literally meaning brother, is a term often used as a form of respect or endearment.

Historically, Nihangs have exhibited unparallel commitment towards safeguarding the Sikh
sovereignty, especially in confronting the imperial forces.

o
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Wify3AT feg & Hofenr famml A Qo3¢ feg gt Hat fiw # 3 feg fage i3 fa ®TdT € T=gsg
3% ferms 83 fer As & vl Horet ARl f38u9 HerBz Bud3 3t Hat fiw =& Agag § U,000
JUE e &t 793 '3 feT Hagdt € a3t ardh g@}ﬁfmu%m%(@zrfwmfﬂw%m%v
I3t a9a 839 =4l @w%m@ﬁ%mﬁﬁwaf&nn&’?a@wxﬁn@éﬁﬁ!@l gt
ﬁvﬁnn&’%a@wwm@mﬁnaeﬁw%?ﬂ%ﬁ-mgajsﬁawﬁm@mggaa
a3

et HEt fiW § HA® dIedag © feafentt e ufgst UsT & &Il Jedeg 3 faar fa B g g3 SFtnft
¢ 38T €95 iG-St arfer quz Bet 37 foor T uT 3t Hat fiw & g3 Har Ifemm 593 At @A
fees Uz Ife &t IS I& JeIad <& 3 et BUUS Ife fAdt &% 5293 a9 At »i3 Bast @
a3 STt Hl SF niHe IfeH Juz et adt g8fa faut § wifsAT 3° ©9 JuT Tt 3t ot Al suus
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Ife i3 dedag § frut € 3t feds 3 39 Hll 8T & feg Suw it At fx f38aw = fes &t
TRz Afgg feu WHed 3t 7 faut @ Het few & sfonr 7 A w3 8T »ug wiy &t Wifi3AT =35 98
A=l UT 3Et Hat fRw it 3 fea d9 Aer nug frut § 3fmar fa 8 rifysre & wiBs, fAr 9w
HI®' € HeRfeamT *3 uist feg famri

f38u9 & HeE AT IR IT Hat FAW it & IaH <t niefedt & St feg u=Edt e <t g A
JaH €t nefedht &7 ads € ofF feu =9ag & 3Tt Hat fiw it § fooms feg & fonm Bowt § det
I3 A9 few Ad=d ®d9 & a1 B8 Qust § ¥g3 AT 3 a2 Gust § vzt fiedlt swlz &
Har fegr fomr fa A9 89 fersH 39w 8z 3t 8w § ufmr & Aaer J1 et WAt fFiw A3 93 w3
fers agee 3' feaaa a7 fdsT goHs At 13T famr fx Bost € de-de a2 Al /e 7w muet
FI<E! HY 96 BT 31 IEt AfaE wiEE 83 991 8wt w fums efagg it few afenr dfenr /i gt
it 3 3t & e € 389, A fer § Hofenr A /M, 3' fea HIld amre FAET yus it 3t
it & a9 Afag A it fAftmret § »iEt Qu fe3n Bawt & AdlE fawt faR 39 © feasa 9= € dx &t
HJST™ § ydie Jaet J1 et Hat fRw & A migieme! w3 goaat & fAdf @8 »id & ae JisT Afer J1

e gfent § fer Hos 38T & HIS3 89 J9 U3 It J 3F 80 fer § v B &1 f¥e Is
3 v feu fex gn & fegs’ 38T o Adus aws e 76, g ufsee 3 ersi-fHsat § feast
fest €t HJ33™ 99 TAE J5|

I& HIH

J% HI®' I9 A% H9U HATS few Herfenr Are @ f38a J1 99 difde fiw Afag #t 8 qooq 3 fer
38w & HeBe B 137l fem fes firy nrushnrt St fanadnr & mifgnA sa@t Har #3a a9 FAal
fegst e 3 gmE HIM3 W3 afe I9aT @ HATS® Je Asl g Iefes wia <t 98! »r 3t J1 wiA-
a® & 793 fodar fAwf 3 yaet gerfes afer Tt I8t I w3 I8 HUIS § UTUTE ST1d &% He'8e
I5 fAe’ 91g difde fiw Afag Heent a9€ Asl WU J69 T YEIHG AAST &9 Somi s3emit &3a
IIe Il fadd W3-Aewt feg fous Je o651 €0 o-dew faa W3 df ast @ ATG] a9 8¢ I6 IB(&
87 37 9237 &% 31 A ¢ Wzt €3 u3 dt I AT T

I9 A% YT gainit fed’ st It 81 3% HI® Sy e nideyd Afae fed mi8e 781 nideys Afag €
5% Bae fUst feg' 3 AT 396 (BIT T&'ET, AT 96 W3 »e I8 I O Hoe 396) Bt nre
T

feg f38u f3x feat Sa g&er J fAR €96 SuThi-Tudnt a3t & yegns Je J1 ARSI &% fadar
fiut <8 3975 a96 T8 gad € YTars feuBz &gt fea duar fes Iftmr Aer 91 T9u9 feg <ud-
T4d Jafinft ¥ HIE 936 € aB-5% UGTHI i3 fit st § Hu-ded Juad fex sugr fes
i wieT T

feg 3 fes Ar, 8HT, FoUr M3 yE-Ulz &% 39 J¢ I&| AT W3 TI98 (@ font ¥ SRS A9
It 39 A% fen 38T &t 83la e Iv, falfa feg f38aw Guw' § a9 Afow <& €3 ga9 3 ot
& e sefe J1 feo yAAwar 3 fa gz & 33 fiwt 3 a9 Afog & & gefest § afen Sftmr
JIfenr 31 AAT € UMt orf feu IH1-3%t fer f38a &t uafhth Su gdt T1 Iz Igenrfon feg fer
¢ Ho'8T B J13d € YTHs e I6, TRl @9 aremt At I8 »id gfontt € 83-vaes & soee
e Ial
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q. Aoy, farer »udt nEE “Hex” J, & €93 g9 #t € o 5% ATERASIHGS' € I § Ye8s
e Hour @n fussq € gu feu dist At 31

2. fidt § sgt @9 fAu-13 (frdfern) € noet feg for Aier T 7 f I3 J1 ‘fean’ mae wH
33 '3 233 vu/fAuis feg U3 ToH-AHST € Aalfo3 gu & Ha3 a9er 31 ud fift € fea nigas
adt faBfa fidt <ud ugH-AASS AT fATTST @ gfgT 5dt T

3. <A T fes SuSl-Brhr SR (393, UTaRS™, Ha&eH, U, Ht &, 594 M3 326) feg
YIB3 USUTTIS A3t (AB39) € U3 A & Ufas fes 3, ug fadt feg fer <t mos feg oot
31 FEaEdt {39t (ABS9) HIER, Ay At a8 »iU® § HE'8T U6 e’ 3 A € HY 9 ©
fes 93-Ha9 a8 = JI

8. g< feg fenrfimret g5 w3 A fenrfimiet nigd Tt Jenrt Ja1 3t & ferdre A Quudht
fenrfimr st fAgdt vans gu few fonr a9 A1 fidt BEt UA dd (U-dd) 39 @8 fHS I8 378
T5| frgst 3 wifys st sferr Ifemr 8a &t fegs’ § it € nredw Hae Ts|

u. 3 T iyt vi9E I 3971 feR € ¥93° wiare AfSaT A fumg YareT8z wEt &1t AfEt 9

¢. fefsoma 39 °3, fadar & fidt €t AE3HIT aifeH Juz BTt SfHAS TO&HU3T & YEIrs di3T, ¥H
F9a A Adt S 575 BI6 T Har gfen|
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	Listening
	Contrasting Effective and Ineffective Listening Habits
	The Listening Process
	Formal Assessment More formal listening assessments can be prepared by teachers based on objectives and perceived needs. Some examples follow.

	Grade: 8
	Course: Bolī (bolI)
	Lesson Number: 2
	Unit: Āsā kī Vār (Awsw kI vwr)
	Course: Bolī (bolI)
	Grade: 8
	Course: Bolī (bolI)
	Lesson Number: 5
	Grade: 8
	Course: Bolī (bolI)
	Lesson Number: 6
	Grade: 8
	Course: Bolī (bolI)
	Lesson Number: 7 – 8
	Grade: 8
	Course: Bolī (bolI)
	Lesson Number: 9
	Unit: Poetic Formations
	Title: Different Pade (pdy) in Gurū Granth Sāhib (gurU gRMQ swihb)
	Standards
	Objectives
	1. Students will be able to recognize different forms of verses called pades (pdy) in the Gūrū Granth Sāhib.
	ividAwrQI gurU gRMQ swihb ivc drj pdyAW dI bxqr ƒ pCwx skxgy[
	Prerequisites
	 Students must be able to recite hukamnāmā from the Gurū Granth Sāhib.
	 Students must be able to read ƆurbANI fluently.
	Materials
	 Professor Sahib ƓiOgh’s ‘Darpan’
	 Markers and highlighters
	 Copies of Sabads provided in Teachers’ Resources
	Advanced Preparation
	 The teacher must be familiar with the different compositions to be taught in the lesson.
	 The teacher must be familiar with the definitions of different pades.
	Engagement(15-20 minutes)
	 Write the words ‘pdw’, ‘dupdy’, ‘iqpdy’, ‘caupdy’, ‘pMcpdy’, ‘AstpdI’ on the board with their definitions.
	borf ’qy ‘pdw’, ‘dupdy’, ‘iqpdy’, ‘caupdy’, ‘pMcpdy’, ‘AstpdI’ AKr pirBwSwvW sihq ilK idE[
	 Ask students to repeat the words after you and to read their definitions individually (attached in resources).
	AKrW dw aucwrx krdy hoey ividAwrQIAW ƒ ipCy duhrwaux leI AwKo[ iehnW AKrW dI pirBwSw auh Awp pVHn[
	 Discuss the definitions with students.
	ividAwrQIAW nwl AKrW dI pirBwSw sWJI kro[
	 Let students copy the definitions.
	ividAwrQI pirBwSwvW Awpxy kol ilK lYx[
	 Ask students how the words differ from each other with similar ending. The answer should be that they differ in the first part of the word.
	ividAwrQIAW ƒ puCo ik iehnW SbdW ivc kI Prk hY[ jvwb hoxw cwhIdw hY ik iehnW swry AKrW dw pihlw Bwg vKrw hY[
	 Inform students that there are different types of poetry in the Gurū Granth Sāhib and they are going to learn about the verses written in couplets, triplets, quadruplets, quintuplets and octuplets. These forms of poetry are found in the Gurū Granth ...
	ividAwrQIAW ƒ d`so ik gurbwxI ivc vK-vK kwiv rUp drj hn Aqy auh pdw, dupdy, iqpdy, caupdy, pMcpdy qy AStpdIAW bwry isKxgy[ gurU gMRQ swihb ivc ieh kwiv rUp vK-vK qrqIv ivc rwgW ADIn SbdW dy rUp ivc drj hn[
	 Every sabad has its composition denoted in the heading.
	hr iek sbd dy isrlyK ivc aus dI bxqr dsI geI hY[
	 In addition, there is a number at the end of each pada marked by two lines before and after.
	hr pdy dy AMq ivc qrqIv nwl AMk drj hn Aqy aus AMk dy Agy qy ipCy do KVIAW lkIrW hn[
	 Ask them to highlight the numbers given in the sabads provided.
	ividAwrQIAW ƒ hyT id`qy sbdW ivc iehnW AMkW ’qy inSwn lwaux leI AwKo[
	Exploration (25-30 minutes)
	 Provide students with copies of Sabads that have examples of their different types based on poetic meter.
	ividAwrQIAW ƒ id`qy hoey sbd PVw idE, ijhnW ivc kwiv rUp dy ADwr ’qy auhnW dI bxqr dw Prk pqw lgdw hY[
	 Ask students to identify them.
	ividAwrQIAW ƒ bxqrW dI pCwx krn leI AwKo[
	 Ask them to highlight the examples of different pades from the Sabads.
	auhnW ƒ pdyAW dy vK-vK nmUinAW ’qy inSwn lgwaux leI AwKo[
	 Give them about 10-15 minutes to complete the task.
	ieh kMm pUrw krn leI ividAwrQIAW ƒ 10 qoN 15 imMtW dw smW idE[
	 Give them another handout, with sabads without the headings, and ask them to label the sabads as pades by reading the lines. For example, if there are three lines to a stanza it is a tipde.
	auprMq ividAwrQIAW ƒ ibnw isrlyK vwly sbdW dw prcw dy idE Aqy auhnW ƒ isrlyK ilKx leI kho[ imswl vjoN: ijs sbd ivc kul iqMn sqrW (bMd) hox auh iqpdy hY[
	Explanation/ Extension (5-10 minutes).
	 Assign a couple of Rags to each group and ask them to find examples from ‘Darpan’ of the different types of compositions found in the Gurū Granth Sāhib.
	 Some students may find examples readily, others might need help. Go around and help them. The page numbers in different Rags with different rhythmic arrangements are given in Teachers Resources.
	 Go over the examples and reiterate the rhythmic arrangements of verse formations in the Gurū Granth Sāhib. For example, a couplet for dupde and a triplet for tipde; each arrangement has a number in the end marked by two parallel bars on either side.
	ividAwrQIAW ƒ toilAW ivc vMf ky hr iek ƒ do-cwr rwgW dy nwm idE Aqy auhnW ƒ drpn ivcoN vKry-vKry bMdW dy sbdW dI bxqr vwly sbd lBx leI AwKo[ loV pYx ’qy ividAwrQIAW dI mdd vI kro[ AiDAwpk sroq ivc mdd leI sbdW dI mOjUdgI vwly gurU gRMQ swihb dy AMk i...
	Evaluation (on-going)
	 Students will be assessed on the different types of compositions that they have learned in the lesson.
	 Students may have informal oral assessment as well as formal written assessment.
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